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CHAPTER I 
INTRODUCTION 
In his study of parent attitudes toward educational 
practices in the elementary schools James Capra states, 
11 Because of its direct influence on the children of the tax-
payer, the schools receive more interest and active partici-
pation on the part of th~ parents than do most of the other 
public supported agencies. 111/ He adds, "It naturally fol-
lows that the school officials should be vitally interested 
in what the people think of its schools."Y 
There is little doubt that the public is today taking 
a greater part in helping to determine how schools will 
operate and function. This interest concerns itself with 
elementary school education as well as with secondary school 
education. 
Citizens become school board members and in this way 
help to influence the pattern the community will take in 
regard to what the writer is concerned with in this study: 
elementary school education. 
l/James Capra, A Study of The Attitudes of Parents Toward 
Current Educational Practices In The Elementary Schools And 
Some Influencing Factors, Unpublished Doctorate Dissertation, 
Boston University, Boston, 1955, p. 1. 
2/I bid. , p • 2 • 
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Because elementary school principals are the immediate 
school officials concerned with this same area, it was 
decided by the writer that a study of the attitudes of 
these two groups - school board members and elementary 
school principals - toward the elementary school would 
yield some valuable knowledge. 
Statement of the problem and purpose of the study.--
In a recent issue of the magazine Education Summary, an 
article reports on a study by the Education Policies Com-
mission of the National Education Association thusly, uThere 
is widespread belief that American Education must be more 
effective ••• It is right and inevitable that these pres-
sures (for changes in educational institutions) have been 
directed in part at the elementary schoolu.!/ 
Changes can and will take place in elementary schools 
when elementary school principals and school board members 
critically examine their attitudes toward the elementary 
school and cooperate toward improvement of practices and 
policies. An attempt is being made in this study to deter-
mine the attitudes of these two groups. A comparison will 
be made in an effort to determine differences in attitude, 
if any, between school board members and supervising elemen-
tary school principals toward the elementary school. An 
attempt will be made to determine relationships, if any, 
l/Arthur c. Croft Publications, "Contemporary Issues In 
Elementary Educationu, Education.Summary, October 12, 1960. 
p. 5. 
2 
between the personal and background factors of respondents 
and their attitudes as expressed on checklists. 
3 
It is hoped that: (1) an instrument may be developed 
which will aid administrators in communities to examine their 
attitudes toward elementary schools; (2) the findings can 
serve as a basis for improvement and revision of practices 
and policies of the elementary school; (3) the findings will 
be of value to those studying for elementary principalships; 
and (4) the results will provide a better understanding be-
tween elementary school principals and school board members. 
Definition of terminology.-- In this study attitudes 
refers to reactions or opinions of respondents as to whether 
they agree, disagree or have no reaction or opinion to the 
statement presented. 
Elementary school principals refers to those supervising 
elementary school principals in the twenty Massachusetts com-
munities selected who have responded to the study. 
School board members here includes elected school officials 
who determine the policy of the school systems, be they school 
board members, school committee members, or any other termi-
nology, in the twenty Massachusetts communities selected who 
have responded to the study. 
Elementary school refers to schools which educate 
youngsters at levels commonly known as grades one to six. 
Attitude form will here refer to the collective list 
of prepared statements sent to respondents with a view 
toward getting their reaction or opinion to the statements 
about the elementary school. 
Checklist will refer to the form on which respondents 
have been asked to give personal and background factors 
about themselves. 
4 
Value and importance of the study.-- Many school sys-
tems operate under the philosophy of a twelve year educational 
program for their youngsters. These systems view the elemen-
tary school as an integral and important part of the in-
structional program. It becomes increasingly evident that 
the public is becoming concerned with education at the elemen-
tary school level. Therefore, more than ever before, it is 
important that a clear understanding of what the elementary 
schools are and do is shared by principals, school boards, 
and the public alike. 
An analogy is pointed out by Gross and others when they 
state: 
"If an executive and his board of directors 
hold similar ideas about who is to do what, and if 
they agree on policies and programs for their 
organization, then one crucial ingredient is 
present for relatively smooth working relation-
ships. If they have different ideas about these 
things, then the stage is syt for confusion, tension, 
frustration, and conflict. 11.!1 
Another analogy is stated by Elsbree and McNally thusly: 
l/Neal Gross, Ward s. Mason and Alexander W. McEachern, 
Exploration in Role Analysis: Studies of The School 
Superintendency Role, John Wiley and Sons, Inc., New York, 
1958' p. 90. 
" ••• consistence in educational practices can be 
achieved better when the principal and his staff 
clarify their understanding of the fundamental 
reasons for, and objectives of, each policy and 
practice, and appreciate the relationship of 
those policies and practices to thybasic aims 
and beliefs of the school itself." 1 
In the same vein i'Teber and Weber assert, "We... believe 
that the inappropriateness of educational leadership is due, 
in a large measure, to a lack of understanding among those 
concerned with the education of children.uY 
In thinking in terms of school board members and super-
vising elementary school principals and their relationships 
toward the elementary school, several questions come to 
mind: 
1. Is there disagreement between supervising elemen-
tary school principals and school board members in Massa-
chusetts regarding certain areas of the elementary schools? 
2. Is dissatisfaction with the elementary schools of 
their community in Massachusetts a factor in the decision 
of school board members to seek election to that post? 
3. How do school board members in Massachusetts feel 
about some of the elementary school policies and practices? 
4. How do supervising elementary school principals in 
Massachusetts feel about some of the elementary school 
5 
1/Willard s. Elsbree and Harold J. McNally, Elementary School 
Administration and Supervision, American Book Co., N.Y., 1951, 
p. vi. 
g/c.A. Weber and Mary E. Weber, Fundamentals of Educational 
Leadership, McGraw-Hill Book Co. Inc., New York, 1955, 
pp. ix-x. 
policies and practices? 
5. How do supervising elementary school principals 
and school board members in Massachusetts feel about what 
should be taught at the elementary school level? 
6. What do school board members and supervising 
elementary school principals of Massachusetts consider the 
functions of the elementary school principal to be? 
7. How do school board members and supervising elem-
entary school principals in Massachusetts feel about what 
should constitute the elementary school plant, services, 
and facilities? 
6 
8. Has the school board of communities in Massachusetts 
definite stated functions for the elementary school principal? 
9. Are school board members in Massachusetts aware of 
some of the present elementary school policies and 
practices? 
10. What effect do certain factors such as are listed 
below have on the attitudes of supervising elementary school 
principals in Massachusetts toward the elementary school? 
a. Sex 
b. Age 
c. Educational attainment 
d. Elementary school teaching experience 
e. Elementary school principalship experience 
f. Population of community 
g. Size of school system 
11. What effect do certain factors such as are listed 
below have on the attitudes of school board members in 
Massachusetts toward the elementary school? 
a. Sex 
b. Age 
c. Educational attainment 
d. School board membership experience 
7 
e. Elementary school youngsters in member's family 
f. Elementary school experience of member 
g. Sex of majority of school board 
h. Population of community 
i. Size of school system 
j. Visits to elementary schools 
The values of this study are to (1) provide a better 
understanding between supervising elementary school princi-
pals and school board members, (2) expose the attitudes of 
supervising elementary school principals and school board 
members toward the elementary school so that they can be 
used as a basis for improvement and revision of practices 
and policies of the elementary school, (3) provide an 
instrument which will aid school board members and school 
principals in examining their attitudes toward the 
elementary school, and (4) provide findings which will be of 
value to educators whose concern is the elementary school 
and who work with principals and school board members. 
Assumptions made.-- Some assumptions made in connection 
with this study are: 
(1) Respondents will cooperate in contributing to 
this study. 
(2) Respondents will honestly express their 
attitudes on this study. 
(3) Results of this study will be of value 
to all concerned with the elementary schools. 
8 
Recapitulation of the problem.-- This study is concerned 
with the attitudes of school board members and supervising 
elementary school principals toward the elementary school. 
Comparisons will be made in an effort to determine differen-
ces in attitudes between these two groups; relationships will 
be shown between personal and background factors and attitudes 
expressed on attitude forms. It is hoped that the findings 
of this study will (1) aid those concerned with the elemen-
tary schools to examine their attitudes (2) result in im-
provement and revision of practices and policies of the 
elementary school (3) help to prepare educators and others 
who plan to work with elementary schools, and (4) provide 
a better understanding between elementary school principals 
and school board members. 
CHAPTER II 
REVIEi·T OF RELATED RESEARCH AND LIT:!!:RATURE 
1. The Issue of Basic Education 
Introduction.-- There would have been little question 
100 years ago about what would be considered basic education. 
Now Slagle presents the issues in this way: 
11 0ur schools .are trying to do too much. 
·Our schools are not doing enough. 
Bac:k and forth the argument goes, in educa-
tional circles and out. The continuing debate 
points up the need for defining the function of 
the public schools. 
What is the task of our schools? i·That do 
the demands mean for 19ur school administration and the school program?"..!/ 
Early public education.-- The early colo1usts of 
America were quick to realize that their children needed 
to be educated and attempted to provide instruction for 
them. The National Association of Teachers' Agencies 
reports that: 
11 0ne of the first cares of the American 
Colonists was to provide for the education of 
their children. On the 13th of April, 1635, 
the people of Boston, in town meeting assembled, 
requested 'brother Philemon Purmont to become 
lf Allen T. Slagle, 11What Is The Task Of Our Schools?" 
The Elementary School Journal, Vol. 60, No. 3, December, 
1959, p. 140. 
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school-mast~~ for the teaching and norteuring of 
children' 11 .ll 
Thereafter many of the early communities erected 
free schools for the education of the young children. 
The inhabitants of the towns employed the school masters 
and provided them with a salary and lodging. 
Current thinking on goals of American Education.--
One of the biggest problems facing educators today is the 
controversy over goals of education for our young people. 
Some of the views will be presented here of what educ-
ators, superintendents, and school boards think about the 
matter. The editor of the new Overview educational 
magazine thinks: 
"We 1re for quality in education. We applaud 
excellence as a value goal. We think we 1re going to 
be for basic education and for the tough curriculum 
too, but we 1re not ready to sign up yet. We 1re 
waiting for much better definitions of these terms 
than any we 1ve seen. Some of our highly respected 
friends s~y that basic education and the tough 
curriculum can 1 t be spelled out in ways which are 
acceptable both to the present proponents and to 
those whose profession it is to secure for every 
child the opportunity for appropriate education. 
We 1re more helpful. 
The definition almost surely won 1 t come from 
those making the proposal now, thoughtful and con-
cerned though they are. Neither will it come from 
citizen committees, nor from legislatures, nor even 
from school boards. Scholars, as the term is 
generally used, won 1 t furnish it. These groups may 
set the goals of education and define the roles of 
1f The National Association of Teachers• Agencies, ~ 
History of Teacher Placement, Edward Fickett, Boston, 1931, 
p. 5. 
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the various educational levels, but to ask them to 
describe the process or to define the daily 
learnings which build toward the desired outcomes 
is like asking Admiral Rickover how to grow wheat. 
Who will give us the definition? It seems 
reasonable to look to those who are 'skilled in, 
occupied with make a practice of, adhere to, give 
allegiance tol, education- in short, the education-
ists. If we understand our dictionary correctly, we 
mean people who profess the cause of education, who 
know something of how people learn, about the kinds 
of situations most conducive to learning, about what 
learning is relevant and contributes most effective-
ly to the goals of the individual and society, and 
who know how much is not known. 'Educationist' is a 
term used slightingly but it should be claimed 
proudly if the derivative meaning of the word has not 
been too greatly distorted. 
Because responsibility sobers and wisdom makes 
humble, those who lead our educational enterprises 
are much less certain than their critics about how 
to achieve basic education and a tough curriculum. 
This is good. Their definition will be the 9~tter 
because of their responsibility and wisdom. tt.!f 
Lindsay warns of the danger of making drastic 
changes in educational goals: 
"Today's generation is constantly being reminded 
that its troubles are largely caused by the great 
gulf between man's material advance and his social 
and moral progress. If the emphasis in American 
schools is to be shifted still further from the 
education of the whole human being, the gulf between 
material and social progress will widen more serious-
ly in this country. 
Many educators are urging that the American 
people, before they act impulsively out of fright 
to overhaul their school system, do some serious 
thinking about the kind of education they want for 
their children and the kind of society they want for 
11 
l7Arch1bald Shaw, Editor, nBasic Education And The Tough 
Curriculum", Overview, Vol. I, No. 1, January, 1960, p. 15. 
their children and the kind of society they want to 
live in. If they swing toward imitation of the 
Russian system, they may well be setting the stage 
for a different kind of life than now prevails here. 
If they want to retain their political and 
economic freedom, they will need to be cautious 
about making drastic changes in an educational 
system designed to train y~tizens to guard and 
develop their liberties".~ 
In the same vein, Lindsay continues: 
"Current American zeal for mass production of 
scientists and technologists, in answer to 1 Sputnick 1 
fears, is beginning to hold a threat to the type of . 
educational system that grew out of our founding 
father's dreams. 
The aims of that system are to give all child-
ren opportunity to develop to their fullest potential 
and to produce citizens capable of making decisio:r::.s 
in self-government. Since Americans tend to swing 
to extremes in their reactions, some of the excited 
calls for a revolution of the educational system 
could, if heeded, start a trend to train children to 
be tools of the state. 
Important as it is to strengthen teaching of 
mathematics and science and to give more opportunity 
to students talented in those fields, there is danger 
of going overboard on testing methods, and also of 
ending up with assembly-line production of tech-
nicians. A trend is developing both in Congress and 
in local communi ties to channel funds av-ray from 
school construction, and from increasing and im-
proving the supply of teachers generally, to short-
range progra~~ which emphasize mainly science and 
technology 11 • .£l/ 
Referring to the goals of education, Smith quotes 
a superintendent of schools as saying: 
lfMalvina Lindsay, "Future Course of Schools", The 
National Elementary.Principal, Vol. XXXVII, No. 5, 
February, 1958, p. 3. 
~/Malvina Lindsay, op. cit., p. 3. 
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11Many people believe that schools have abdicated 
their-historic function of teaching subject matter 
and developing the mind. How can we possibly deny 
that the primary function of the schools is intell-
ectual training? If the schools do not do this job, 
who will? We can rightfully be concerned about our 
pupils 1 physical, psychological, and social well-
being, but only as their learning is affected. If 
we go beyond this point, we take an indefensible 
position. We are educators by profession, and a 
school is an institution for teaching children."l/ 
Slagle calls for sound guidance in determining what 
13 
should concern public education: 
"We know that children learn not only in the 
classroom but in the entire community as well. Most 
of what we ourselves know, we learned outstde the 
formal school situation. If we understand this fact, 
there is no justification for assuming that every-
thing educationally desirable must be taught in 
school. Rather, if we understand that the family, 
the church, civic organizations, and other community 
agencies have educational responsibilities, a clear 
definition of the task of the public school becomes 
more important. In fact, definition becomes necessary. 
It is convenient to think of the task of the 
school in terms of fads and exigencies. At present, 
national deficiencies, real or fancied, in tech-
nology have brought on agitation for schools to step 
up science programs. But there are continuing 
concerns in public education, concerns that outlast 
fads and temporary needs. Since we can always expect 
new needs and fads to appear on the horizon, the 
public schools require the steadying influence of a 
sound guide for2~etermining tasks under varying circumstances. 11.!0' 
In another writing Shaw indicates: 
11 The American people have consistently made 
1/Mortimer Smith, A Citizens Manual For Public Schools, 
Council for Basic Education, Washington, D.C., 1959, 
p. 3. 
£/Allen T. Slagle, op. cit., pp. 143-144. 
clear their expectation of education, particularly 
higher education, that it should be of immediate 
benefit to the individual and to the state and 
nation. Land-grant colleges, compulsory education 
laws, free high schools, vocational schools, junior 
and community colleges - yes, even the Civilian 
Conservation Corps were founded on that concern 
fully as much as on the almost instinctive Amy~ican 
effort to provide equal opportunity for all" • .!.! 
Slagle discusses the responsibilities of the public 
school: 
says: 
"Other school functions call for varying 
degrees of responsibility, but they can seldom 
be considered the sole responsibility of the public 
schools. Tasks for which the school can be expected 
to assume primary responsibility include the 
development of a desire to continue learning, the 
ability to think critically and for one's self, and 
the acquisition of a fund of kno1vledge. These tasks 
seem to be achiev~~ best through specially designed 
formal programs. "£! 
He strongly suggests that: 
"The school has sole responsibility in one 
area alone; that of providing and developing tools 
for learning. In this area more than any other the 
school can be expected to demonstrate expertness. 
Homes and community agencie~ 1should acknowledge 
and support this position. "..21 
In speaking of the mission of education, Grace 
"The school organization is a human not a 
mechanical organization, We are not organized to 
perpetuate or to develop vested interests or 
compartments, or to become isolated from our 
lflrchibald Shaw, Editor, "Education's Double Duty", 
Overview, Vol. I, No. 9, SQptember, 1960, p. 11. 
2/Allen T. Slagle, op. cit., p. 144 • 
.2/Ibid., p. 144. 
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principal mission. Our job is to provide the most 
effective education and educational opportunity 
possible within the limits of the financial resources, 
the ingenuity, the vision, and tf~ realism of the 
members who comprise the whole".JJ 
Howard expresses concern over the kind of 
education the leaders of tomorrow are receiving in 
today 1 s schools: 
11 In considering what educational opportunities 
we shGuld provide during the decade just ahead, we 
may well ask ourselves, What basic education will 
be needed by the citizens who usher in the next 
century? The question seems almost academic or at 
least one of the future. But this is not so. The 
statesmen, the business and industrial leaders,the 
cultural leaders of the year 2000 are already 
attending our elementary schools. 
The education we provide for them this very 
year is helping to shape the attitudes by which 
they will live. Their world will be quite different 
from that of present-day adults, for theirs is the 
generation which will really cut loose from the 
planet earth. 
Our educational planning should take this into 
account. We need to look at some of the character-
istics of the child's world of 1958 and ask ourselves 
What education should a child have to live now, and 
how should he be prepared for his life in 1978 or 
so when he will be returning to visit the elementary 
school as a parent? There is no easy answer to this 
question. Philosophers and scientists are chary of 
predicting precisely what man's needs will be 20 
years from now, and the educator is left with the 
age old dilemma - how to provide good education for 
today and also for the future. Only the problem 
demands sharper attention now than it did in a 
slower moving world when the school curric~lum was 
expected to be 25 years behind the times.".6' 
1/Alonzo Grace, 11 The Nature of Democracy in Administration", 
American School Eoard Journal, Vol. 11, October, 1946, P• 21. 
_g/Gertrude G. Howard, 11 The Children We Teach11 , The National 
Elementary Principal, Vol. XXXVIII, No. 1, September, 1958, 
pp. 2-3. 
Smith presents statements from two school boards 
regarding their philosophy of the function of education. 
Described first is the Palo Alto, California United 
School District Board of Education Statement: 
11 The prime purpose of the Palo Alto United 
School District is to develop as fully as possible 
the intellectual faculties of each pupil, and to 
prepare him for a contributing part in our society. 
This twofold purpose demands sound instruction in 
basic skills, the teaching of worthwhile subject 
matter, and above all, earnest cultivation of 
reasoning and creativeness. 
Some subordinate objectives of functions are 
justified. However, the public schoolE are not 
primarily responsible for those aspects of child 
growth and training traditionally assTgned to the 
home, the church, and the community. 11.l/ 
The next statement is the stated philosophy of 
East Greenbush, New York educational system: 
11 What is the local school's specific job in 
this business of bringing up children? What can 
our local schools do that our parents and churches 
and community organizations can't do by themselves? 
The main ~ob of our East Greenbush schools is 
1book learning •• the teaching of basic subjects: 
reading, writing, English, spelling, geography, 
arithmetic, and history in our elementary schools •• 
This is the job we wouldn 1 t get done if it weren~t 
for our public schools. 
This is not to say that the school doesn't 
teach a proper regard for moral standards; or ~each 
children to assume the responsibilities of citizen-
ship in a republic; or teach skills that fit use-
fully into the economic life of the community. 
Our schools do all of these. Nor is this to say 
that the job of schools somewhere else might not be 
different; in a district where parents fall down 
on their job, where churches and other community 
organizations are few and futile, the schools' job 
is obviously a different one. 
11 1-Iortimer Smith, op. cit., p. 87. 
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What this does say is this: when we're talking 
about what our public schools in East Greenbush are 
trying to accomplish, let's be modest, and let's 
stick to the business at hand. Let 1 s be modest 
because by themselves, 0ur schools cannot produce 
1 good citizens', or 'whOle children', or 'integrated 
members of our society', or, to sum it up 1adults 1 ; 
producing these is the job of the entire community. 
And let's stick to the main business at hand, which 
is 1book learning' - the job th~t wouldn't get done 
if there weren't any schools. 11l/ 
Smith sums up the meaning of basic education: 
11 In summing up the meaning of basic education, 
it is·well to recall ••• that education is a patient 
process of the mastery of details, and that the prob-
lem of education is to make the pupils see the wood 
by means of the trees. The school should be a place 
where the individual learns to know the trees so well 
he "~11 in later years, in college or i~ the world, 
want to see the beauty of the forest. 11.Y 
2. Lay and Citizen Participation In 
Education 
The problem.-- Far too many well meaning citizens 
with little or no professional knowledge of education 
have stepped into educational circles. They have formed 
committees and councils for better schools, have written 
for newspapers, magazines, and periodicals and have been 
vocal toward educators and school authorities on matters 
of public education. The writer presents in this section 
some of the reactions of educators to this tremendous 
interest in education by lay people. Presented here also 
1/Mortimer Smith, op. cit., pp. 88-89. 
~Mortimer Smith, op. cit., pp. 8-9. 
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are some ideas on how citizen participation can and should 
be welcomed, particularly when citizens are informed and 
understand the educational processes. 
Public concern in education.-- Prouse cites some of 
this concern and indicates the reasons for it: 
11 In the dozen or so years since the end of 
World·War II, our nation has witnessed a phenomenal 
increase in the interest and involvement of lay 
citizens in matters of public education. The reasons 
for this increase, and the evidence of it, lie at 
every hand. Our rapidly growing populations, the 
changing patterns of social structure, rapid tech-
nological improvements~ and many other influences 
have given special and renewed strength to our 
traditional American belief that education goes hand 
in hand with personal and national progress. 
Since 1945, in the thousands of communities 
throughout America, school board members and plain 
citizens have assumed an increasingly greater share 
of the responsibility for helfti~g to determine the 
direction of public education'.li 
Hoppock attempts to summarize the reaction of some 
of the critics of schools since 1957: 
"Now the people who, prior to Sputnik, had been 
damning public education, have moved in from the 
wings to the center of the stage. They show little 
concern that our children are housed in basements and 
firehouses, jammed into over-crowded classrooms, 
operating on double or triple shifts, taught by 
undertrained and underpaid teachers. They just hold 
forth eloquently about the failure in education. 
They're right on hand with advice and don't charge 
a cent for it. Lay it on, make it tough, speed it up, 
cut out the nonsense, stop fooling around with social 
adjustment, return to the basic subjects, close the 
carnival, segregate the potential leaders from the 
dolts and the ditch-diggers. Particularly, intensify 
l/Peter Prouse, Paths of Action, A Report Based Upon 
Issues and Problems Of School Board Leadership, National 
School Board Assoc., Inc., Evanston, Ill., 1958, P• 1. 
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the teaching of mathematics and science. To do this, 
departmentalize the elementary school. Pay math and 
science teachers more. Put millions into scholarships 
and subsidies. Standardize the 48 state school 
systems thru nationwide testing. Eliminate certif-
ication standards. Take education out of the hands of 
'professional educators' (this is now a nasty word 
in the vocabulary of the critics) and give it to the 
scholars. So the tumult and the shouting go on. No 
day dawns but that the nation is awakened with crief 
that education in this country is a sin and shame. 11II 
In another light, she believes that most of the 
parents believe in their schools: 
"Those of us who make it our business to find 
what ~arents - all of the parents - are thinking 
know that the vast majority of them believe in their 
schools and want the same broad, soundly based 
education for their children that the best of our 
profession wants. One wonders how long they can keep 
a balanced point of view in the face of this 01 intensive campaign against the public schools. 11.9 
Seay summarizes his concern over the interest of 
laymen in education: 
••• "I wish to describe ••• the great amount of interest 
among laymen in education. This interest has usually 
been so favorable that educators have been greatly 
encouraged by it. Sometimes, however, this interest 
is negative, expressed in opposition and distrust. 
The first reason for this new and persistent interest 
in education is our anxiety over the future of 
democracy. The second re~son for this interest in 
education is the desire on the part of the people to 
regain control of their schools. 
During the early days of our country, the 
citizens of a community really controlled their 
school. As our nation grew, more and more the citizens 
failed to exercise their democratic rights. School 
1/Anne s. Hoppock, "No Time For Panic", The National 
Elementary Principal, Vol. 37, No. 7, ·May 1958, p. 39. 
£/Anne s. Hoppock, op. cit., p. 40. 
administrators and teachers continued old programs 
or inaugurated new ones without consulting their 
patrons. But today these patro~~ are asking ques-
tions, very pointed questions."..!! 
He offers some advice regarding opposition to a 
contemplated change: 
"Fears of community objections, fears of con-
flicts with college-admission requirements and with 
accrediting agencies, and fears of increased costs 
have caused many educational leaders to abandon hope 
for curriculum revision. 
And we educators should also remember that, 
when the people of the community object to some 
particular activity, we can shift our efforts to 
another project, for there are always many more 
desirable thl~gs to be done than we can possibly 
accomplish. "£1 
Gans apparently feels that lay critics are not 
helping the cause of education. She states: 
"Into this setting of time-consuming and 
demanding professional work (of educating elementary 
school children) have come the added pressures re-
sulting from today 1 s critics and self-appointed 
voices making pronouncements on how to teach 
children, what to teach them, how to organize 
school, how to screen the staff, and even how 
educate the teacher. This couldA~ery well go 
as an age of Opinion Unlimited I 11..U 
the 
to 
down 
Cunningham reports on a study made to determine 
pressures in education: 
"As one would suspect, pressures for adding 
20 
lfMaurice F. Seay, "Educational News and Editorial Comment", 
The Elementary SchoGl Journal, Vol. LI, No. 4, Dec. 1950, · 
pp. 177-178. 
£/Maurice F. Seay, op. cit., p. 180. 
3/Roma Gans, "What Direction ••• Elementary Education?" 
The National Elementary Principal, Vol. XXXVIII, No.7, 
May, 1959, p. 45. 
more and more to the curriculum were found in all 
communities. 
Most often listed were demands for more science, 
for greater concern for mental health, for better 
teaching of reading, and for more phonics. Large 
communities,reported fewer demands than smaller 
communities, but as the committee stated, the 
difference is probably a reflection of intimacy: 
larger school systems are 1protected against such pressures by their size."..!.! 
Scott and Hill, in their.book, ~have compiled many 
of the attacks leveled against the schools. These writ-
ings reveal that the critics lack a knowledge or under-
standing of the schools. 
Kratzert2/ reports on the reactions of superintend-
ents to some of the critics. It seems that superintend-
ents have decided to fight back against these critics who 
do not understand education. The article states that 
superintendents are about to stop apologizing to these 
people who insist on attacking the success and not the 
failures of schools. 
Regarding lack of understanding concerning education 
Carr comments: 
"It is easy to see whether the school corridors 
are clean and where Roosevelt High stands in the 
basketball league. But other aspects of education 
1/Luvern L. Cunningham, "News and Comments", The Elemen-
tary School Journal, Vol. 60, No. 1, October, 1959, p. 12. 
~Winfield C. Scott and Clyde M. Hill, Public Education 
Under Criticism, Prentice Hall Inc., New York, 1954. 
3/Alfred Kratzert, Editor, "Trends And Issues", Education 
Summary, January 12, 1960, ~· 1. 
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are both more subtle and more vital. They cannot 
be understood by middle-aged men and women who 
look at education only thru the deceptive mists of 
their own schoolday memories. Because they remember 
too much that never happened and forget too much 
that did happen, they expect too much that never 
will happen. Interest runs fast and tires easily; 
knowledge gets away to a slower sta1t, but it is a 
good companion for the long grind."..!./ 
He continues: 
"First, let us keep in mind that some things 
cannot be settled by plebiscite. Water at sea level 
boils at 100 degrees centigrade, even if 20 broadly 
representative citizens committees should vote 
unanimously after full discussion that it doesn't. 
Knowledge and insight are not created in a con-
ference ro·om by the mere tap of the chairman 1 s 
gavel. The public schools need friends who possess 
not only a desire to improve them but also a 
willingness to givx 1the time and to make the effort 
to get the facts. 119 
A parent defends the elementary schools: 
"lfe parents have feelings about what the 
school's function should be. So do teachers. 
What of the children's own attitudes? 
A Sixth-grader gave this thoughtful reply 
to the question, 1Wbat do you think grade school 
has done for you? 1 
'Well, I learned to read and 'NTi te, and 1ve can 
all do our arithmetic. But mostly this last year, I 
learned how little I know'. Can any par~~t ask 
anything more of the elementary school?"21 
The public in Denver was asked about its schools. 
Education Summary reports: 
lfi'Tilliam G. Carr, "New Forces In The Government Of The 
Public Schools", The National Elementary Principal, 
Vol. XXXVII, No. 1, September, 1957, p. 8. 
£/Ibid., pp. 7-8/ 
2/Yvonne Lightner, "What Do Parents Expect Of The Elemen-
tary Schools?", The·National Elementary Princip~, 
Col. XXXVII, ·No •. 1, September, 1957, p. 257. 
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11Is there any sense in asking the public what 
it likes and dislikes about the schools? In Denver, 
they say yes. The City recently completed its 
fourth large-scale poll in an effort to learn what 
Mr. John Q. Citizen thinks of the public school 
system - and the highly favorable result has given 
the city~~ educators new confidence, initiative and 
goals". 11 
School boards and their jurisdiction.-- A few comments 
are presented on the responsibilities of school boards. 
Elting defines it this way: "A board is a lay group. It 
must assume certain delegated responsibilities as well as 
discharge the obligation to formulate policy. But even 
with such wide authority, the board will surely recognize 
its limitations in certain fieldsu. ?J 
Neubauer comments on the views of The Department of 
Elementary School Principals, National Education Associa-
tion toward control of the school: 
"The Department of Elementary School Principals, 
NEA, recognizes the fact that control of the schools 
rests largely in the hands of the people of the 
local community and state. We feel it highly 
desirable that this shall continue to be the case. 
However, if the evolutionary development of these 
schools is to be wise and constructive, those who 
are matng decisions must have adequate knowledge of 
current educational problew~ and practices on which 
to base their decisions" • .21 
.1/ Alfred Kratzert, Editor, "Schools And The Public", 
Education Summary, November 27, 1959, p. 4 · 
?J Everett E. Elting, "The Board And Parent Participation", 
The National Elementary Principal, Vol. XXXVII, No. 1, 
September, 1957, p. 28. 
2/ Dorothy Neubauer, Editor, "Resolutions", National 
Elementary Principal, Vol. XXXVII, No. 7, ·May, 1958, p. 45. 
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In another vrritinc she comments: 
"Control of American public schools rests 
largely in the hands of the people of the local 
community, and tr~s is highly desirable. The con-
trol is usually exercised through an elected board 
of education. The Department of Elementary School 
Principals, National Education Association, con-
tinues to recommend that decisions on matter of 
public policy involve members of the school board 
and that decisions on matters of individual school 
administration and supervision be primarily t~~ 
responsibility of the professional educator.".li 
.An interesting point is brought out by Education 
Swnmary in a report of education requirements for school 
board members.~ Ten states have requirements for member-
ship on school boards. Kentucky is the only state 1•rl th 
specific requirements and here eighth grade education is 
mandatory. Remaining states 1dth requirements state ra fair 
education' or 1 be able to read and write'. All other states 
ask only that members be a voter. This makes it possible 
for many i"rho are not qualified to determine hovr schools 
should be run. 
3. The Goals and Problems Of Elementary 
School Education 
As with all other levels of education, criticicm has 
24 
been directed to1·mrd the elementary schools. So:rr:e vievrpoints 
on what elementary schools should be expected to do are 
1/Dorothy Neubauer, Editor, "Resolutions 11 , National Elementary 
Principal, Vol. XXXIX, 1Jo. 21 Oct., 1959 1 p. 55. 
2/Alfred Kratzert, Editor, "School Boc.rd", Education SUJLIJ.ary, 
April 1 2, 1960, p. 2. 
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presented here. 
Roppock simply suggests setting up one criterion for 
deciding what should be done in elemeJ.ltary scl1ools: 
"The elementary schools of tor::wr11 0ll are no-v; in 
the maldnt;. In these days when the professio:::l and the 
public are being subjected to unprecedented pressures 
to change the structure ru1d even the purposes of the 
public schools, the directions for Jcomo:2ro1f are taking 
shape. Each seemingly small decision we make has its 
bearing on the total direction. The schools are moving 
in a sound direction whenever 1·re successfully upply 
one simple criterion in decision1I!faking: Is this in the best interests of children?''-/ 
Heyl defends the elementary schools against criticS by 
stating: 
11 7That are our standards for elementary educa-
tion?. Should they be raised or lowered? Are they 
unreasonably exacting? Or not exacting enout;h? 
Voices across the country declaim the public 
schools are failing; that they are not doin; a good 
enough job for the povrer age, for the ace of nuclear 
science. Hany have been led to believe that standards 
of instruction are lov;er than they ought to be and 
low·er t:t1an they used to -oe. 
The simple fact is that our country's level of 
education has never been higher. It has been 
steadily risins; since the close o:: ~·[orld liar II. 
In 1940, for example, only one-fourth of our American 
people had a high-school education. By 1957, over 
two-fifths of our total population 25 years of age 
and older had at least a high school education, and 
eight million of them were collefr~/graduates, many 
thousands rdth advanced degrees.'-
l/Am1e Hoppock, "The Schools of The Future", Zlementary 
School :Buildings ••• Design For Learning, The Hational 
~:e~~~=a.:r:,y Principal, Vol. XXXIX, JITo. 1, Sept. 1959, 
2/Helen Hay Reyl, "Standards For Instruction in The Elemen-
tary School", The l~a tio::J.al Elementary Prlnci pal, Vol. XXXVIII, 
lT o • 7 , Hay , · 1 9 59 , p • 48 • 
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Chenault considers the elementary school a very funda-
mental and important institution. He defines its responsi-
bility to society: 
"The major task of education must be accomp-
lished in the elementary school. It is only here 
that we find all the children of all the people. 
From all social and economic levels, from homes of 
the humble and the great, come the handicapped, the 
so-called average, and the brilliant - millions of 
whom will get all their formal education in the 
elementary schools many of whom will be the 
scientists and statesmen of the future. Mass med-
iocrity is not a necessary part of universal educa-
tion. Our responsibility is to each child, as an 
individual and as a member of our society. It is the 
responsibility of education to see that the talents, 
interests, and aspirations of each child are dis-
covered and nurtured. And it is the responsibility 
of education to see that each child is guided to 
respect and uphold those 1values which insure a democratic way of life."..!.! 
Kearney believes that the goals of elementary educa-
tion are a matter of great concern. He indicates that 
educators and laymen should set some standards: 
11What are the goals and outcomes of elementary 
education? Though the question is a technical one, 
it is a matter of great public concern. It is so 
crucial in our society today that a dual effort in 
its presentation seems imperative. If education is 
to carry out the purposes set for it by our society, 
some means must be sought by which professional 
educators can break ~o;mon bread with sincere and 
intelligent laymen 11 .;;; 
i7Robert N. Chenault, "President's Message", National 
Elementary Principal, Vol. XXXVII, No. 2, Oct. 1957, p. 3. 
g/Nolan s. Kearney, Elementary School Objectives, 
Russell Sage Foundation, New York, 1953, p. 11. 
~e further believes in a clearer definitioh of 
is e:::pected to be learned by children i~1 cle11el1t2.ry school, 
p~rticularly in recard to fundamentals: 
" ••••• 1rher.:. -r;e z,s};: ez,.ch other uhc..t l're expect 
our yG~nc people to gain from e~ucation, partic-
ule:.rly· that part of schooling 1rhich is not directly 
preparation for a job, our answe~s are often vacu~ 
and fuzzy. ~'iha t do ue expect childre:::1 to le£-:.rn il: 
school - in the ele::Ientar;r scl::.ool, for instru.1cc. 
Son:e interested people say that tr.:.e elerr.er::.tar;y-
schools should lLni t their go£,ls to learninG of 
'the fm:..dam.entals', but 11hat are the 
1 
;und£,.rilentals to 
l<>e learned by children in ot1.r tir:1e? "..!; 
Ee ~oes on to c~plain that perhaps we ought to 
evalu~te elcKentary education and lock for needed iDprove-
r:ents: 
"Populo.r faith in education choTacterizcs our 
culture. The changes taking place in our life are 
reflected in the practices of the schools and in the 
current o.tti tudes to1rard the ::chools. The questions 
that are asked today are not new. Education has a 
lens histor;y- and o:nly recently have the basic 
sciences underlyinG it become sufficiently well 
developed to provide some reliable guideposts for 
nractice. It seems appropriate st this time that we 
IT:ake careful studies, desis;ned to take stock of 
elementary educ<:t~on and to plan for its improvement 
and efficiency" .11 
Concern for the direction iL ~dch we go in regard to 
to element&ry education is voiced b;T Gm1s: 
"Som.e q_1.~estions to be ans1-rered 1-dll take time, 
dee!) insit;ht, cooperative study, and a firm c;ri p on 
one 1 s values. .~:'l.. question of such scope is hov;- to nove 
sc:U.ools and communi ties to1·mrd desegrecation m:d fine 
relations amo:c.c; all peoples of our land. We have the 
trac;ed;-y- before -v.s of vn'ong decisions and l·rronc.; vrays 
lJUolan C. Kearney, op. cit., p. 13. 
2/Ibid., p. 28 
--
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of s.rri vine at then:. 1'Te also 2.re aw&.re of fine 
decisions arrived at via excellent leadership. Some 
questions - such as whether or not to buy a project 
or hov:- to test out this panacea for teachinc reading -
may not der:..and as EUCh in time or effort. 3ut '\'That-
ever changes are proposed, be they of great or mir-or 
importance, the cl:oices you make and even the 1-ray 
you malce them rrill in a lc.rge vray deterr.1ine uhich wcy 
"i'Te c;o in elementary education. 11ill the direction be 
tolrard discipline that denies children a chance to 
e;roi·r in morally centered self-control? Will it be 
tow-ard teaching children the skills of reading, 
writing, spelling, and facts from the fields of 
science, geot;raphy, and history? tiill the emphasis be 
on mastering knovdedge and skills to the exclusion 
of the arts, social studies, and bro2.d inclusive 
studies of topics such as the historical development 
of transportation and communication or a study of 
science in the news? 
Will 1-ve choose to give more and more children a 
chance to develop an inquisitive, acquiring, eager 
att:1.tude touard learning through nursery school and 
kinder[;arten e::::periences? Hill we continue the eager 
pursuit of acq_uiring skills and lrn.o\·~ledge s :?,nd also 
learninc how to apply such learnings in problen-
solving, in discussion, and in q_uest of further 
knol'rledce? '\'Till the direction I"Te take lead touard 
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deeper understru1dint; of children and hovr to help 1/ 
them develop ivholesome working relations 1-1i th others?" 1 
Smith outlines what he considers the minimum results 
to be e::::pected of a normal cl:ild finishint; the elementary 
school: 
11 There is a stranc;e quirk in modern educational 
tlunklng wluch produces pessimism about the school's 
ability to teach such tangibles as geography, spell-
ing and reading, but optimism about the ability of 
the school to teach such intangibles as good citizen-
ship and wise use of leisure time and to produce 
tolerant, \'Tell-rounded persor..ali ties. This q_uirl:: was 
illustrated in a report issued a few· years ago by an 
importar..t group of professional educators l·rhich, 
after statinG that the school can and should be 
teac:b..ing a great variety of non-academic matter, then 
l/Roma Gans, op. cit., p. 47. 
pointed out that about all the school can do in the 
field of English for over half of the students in 
secondary school is to teach them to read newspapers 
and magazines 'reasonably well'. 
Laymen should not subscribe to this theory that 
the school can deal more effectively with the in-
tangibles than with the tangibles. It is easier to 
teach the multiplication tables and Latin declensions 
and English grammar than it is to teach appreciation 
of the democratic way of life, or toleration, or any 
number of other admirable but elusive matters • 
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••• this should be the bare minimum expected of 
a normal child finishing the elementary school: He 
should be able to read and write with some fluency, and 
spell, add, subtract, multiply and divide with accur-
acy; have a knowledge of elementary science; know 
something of the culture and history of other peoples 
and much of his own. And above all, his schooling 
should have taught him the difference between aim-
less mental activity and orderly thought. 
The subjects which serve to develop these matters 
constitute the basic curriculum of the lower school 
but there are, of course, other matters which are the 
proper concern of the school: physical education, for 
example (in due subordination to the academic disci-
pline), and music and art. These last two subjects 
should probably be approached with the emphasis on 
appreciation rather than performance, although where 
performing ability is present it should be developed. 
For most pupils, however, it is probably better to 
develop in them an appreciation of good mu?~C than to 
teach them to play mediocre music badly". 11 
Reavis and others describe the traditional goals of 
the elementary school at various times: 
11 The purpose of the common school has always 
been to serve its community. Because of this, differ-
ent demands have been made on the elementary school at 
different periods of community development. Four such 
periods of special emphasis can be clearly identified. 
FIRST PERIOD - In the first period emphasis was 
placed upon religious training. It was felt 
by the early Massachusetts settlers that 
'the old deluder Satan' wished to keep the 
1/ Mortimer Smith, op. cit., pp. 6-7. 
people in ig~orance of the Scriptures and 
the means of s::-:.lvation. Very little liTitin::; 
and calculating were tLoug~t recessary at 
this time. Little more than lial~d 1vork a~:.d 
application to the task 2.t hm:d Ks.s :..1ecc::;-
s :?1-r~r. 
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DECOEJ PERIOD - The emphasis in the second pGrio~ 
\ic.G upon ger..eral li ter:::.c~. T:1e lLSli nati o:r:;. 
was to be governed by all its people. This 
made it urgent that all votin~ citizens 
should be literate so tlle~r coc:.ld m:;:.};:e 'iJise 
decisions at the towt1 meetil10 and the polli:ns 
plc;.ces. 
THII'i.:G PERIOD - Social mobili t;y becs.rrce a reality· 
in tr.~.e third period.. It seenecl clear non 
th::::.t the common ::nan could rise c.:..bovc l".is 
ori;:;inc.l status in life by acqui:::::-1:::: . .; c.:..1 
educatior... Elementary schools be;:;c.n to 
offer 3ore than the mere rudi::nents, because 
the cobbler's son had the opportunity of 
reaching the nighest :post i1: the land just 
as much as the son of o.r ... ;y other ci tize1:. 
FOURTIT PERIOD - The emphasis in the fo~rth period 
was shifted to citizenship and character 
d.evelopn:ent. 
As a result of the development in each of these 
periods, elementary education now }laces/the emphasis 
upon balanced personali t;;r developrr,ent. ttl 
They define the present function of the elementG.ry 
scl:ool: 
"The basic function of the element2.ry school is 
to guide every child to have those li vi11g and laanl-
in::; ex1)eriences that -vdll enable him to beho.ve as c. 
responsible, considerate, contributinG citizc~ at 
eVery stage of his development. The school subscribing 
to this philosophy must take into account tll8 social 
l/liilliam C. Reavis, J?m:,l R. Pierce, :~dvmrd E. Stullken, 
and Bertrand L. Smith, Administering The Elementary School, 
Prentice-:1all, Inc., Hen York, 1953, pp. 3-5. 
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order in which the cl'li:J.d, now lives and the one in which 
he is likely to live.".l! 
After studyins the problem for three ;yearG, the Educa-
tional Policies Commission of the lT2.tional Education l.sso-
ciation issued a sweeping report on the Eajor issues faci~g 
the nation's elementary schools.~/ 
The Educational Policies Commission Re~ort is a stimu-
lus to careful thinking on ten issues and serves as a poten-
tial cuide and tool for policy makers both on school boards 
8nd in school offices. .Among issues raised are: 8hould t~e 
eleEentary school accede to pressures 1-rhich -vmuld mG.li::e it 
'an imitation of a high school'? Should it introduce some 
of its traditional subjects earlier, concern itself with 
other subjects generally taught mainly in high school, and 
increase its use of specialized teachers? Should it depart-
mentalize? 
Halstead, ·who is Project Secretary of the Educational 
Policies Commission, indicates that the importance of the 
elementary school has not received adeQuate recoenition 
in the current debate on J.~..merican education.2/ :1c states 
1/Uilliam 0. Reavis, Paul R. Pierce, Edi·i2.rd H. Stullken, 
and Bertrand L. Smith, o;p. cit., p. 5. 
_g/Educational Policies Commission, Contemporary Issues in 
Elementary Education, National Education Association, 
Washington, D.C., 27p. 
2/Henry 11I. Halstead III, "The Educational Policies Com-
. 1 t ""'1 t ,.... h 1 I II IT'' ''T ..L-. , miss1on Looks l. ~ emen aFy ~c oo ssues , ~ne ~a~1ona~ 
Ele~entary Principal, Vol. XL, No. 3, Dec, 1960, p. 35. 
that the unique role of this level of education needs to 
be understood. 
The Commission points out that the very purposes 
of the elementary school and the realities of learninG of 
young children may be overlooked if pressures should grow 
for making it m1 imitation of a high school. 
It holds that the 'special importance of the elem-
entary school as the foundation of further learning in 
both high school and college 1 must be recognized in vreigh-
ing basic issues today.l/ 
The Commission pinpoints the issues by raisins ten 
questions: 
1. lfnat should be done rri th reading in the ldnder-
garten? 
2. Should foreign languages be taught in the 
elementary school? 
3. Should the elementary school be departmentalized? 
4. K:L1at kind of homework should be assigned in 
elementary school? 
5. Should the school accelerate or hold back pupils 
in terms of their ability to meet a uniform 
standard of achievement? 
6. Should the elerrentary school establish a special 
program for ccademically talented children? 
7. A. T:That facilities are needed? 
B. Can facilitiec be used more effectively? 
C. ~-rhat services should be supplied in support of 
the teachers? 
1/Educational Policies Co~~ission, op. cit. 
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g. Ho¥ large should the staff of an element&ry school 
be? 
10. HoT:r can enough good elementary school teachers 
be found? 
The report summarizes: 
"The one central issue vrhic:C. should be the first 
objective of 'the citizen who 1rould seriously devote 
hi~s~l~ to the lmfrovement of elementary schools in 
the Unl ted States should be the 'l~ecrui t:sent, 
education, and retention of qualified teachers'. 
The teacher, more than any ot:l8r factor, 
determines the quality of elementary education.".!/ 
Hoppock calls "G.J!Oi1 educators to take a firm s·cm:ld 
regardin3 elehlentary education: 
"I believe l t is no e:;,::ac;Geration to so.y tl:cc.t a 
battl~ l;::; dei:n; fo·J.;ht which 1·rill doterliline the 
course of elementary education !or n~ny yea~s ahead. 
If tl'lis bat·tle is lost, and 1-11 t:1 : t tJ:1e ;_;c..il:s ~-;c l1c.ve 
m&de durinG the past half ccnt"G.ry, it ;;ill not be 
because w-e tem1)0rize and comprorilisc, becr:..use ue ;;i ve 
up c..n:l s;l ve in. It 1-rill be becau";;e i~e, iJ.1 t!:1e 
profession, abdicate the professional responsibility 
th&t has been assi;ned to us. 
Let's co home resolved to make our elemel:.t3TJ 
schools a l)lace ·where each child counts for sorn.e-
thi:nc;, uhere ile re;:;pects hi:nself and. finds J.1imself, 
vrhe:re he develops so:ae compelling lnteJ:·e sts, 1/a.ere 
he learns to live values 1·rhicl1. 1-rlll help hl:u find his 
vray in this time of value conflicts. Don'-t 
segre~;ate hi:1; bring hi:w into closer J.mman s;;rm11at::1/ 
ultil his fellows. Don't departmentalize and fraG-
::nent; help hiu to experience the wholeness of 
lea:rninb and living. Don't accelerate lum; give him 
time to explore his ·world in depth and breadth, to 
think 1-li th and feel w-i t'a. and use the content of his 
curriculum. Above all, don't automate :1i1il, for this 
is t:i1e ~:ray to produce a terrible tl~avesty of the 
thinking, creating, contr:i,.but:!..ng human beinc;s 1-r::; "•JT.mt 
our children to beco:ne."~/ 
.!./Educational-Policies Co!lmission, O:;?• cit. 
2/lmne S. ~:oppock, 11 l;o Time For Panic 11 , The l:ation::.l 32-emen-
tar;y:: :Principa~, Vol, XXXVII, l!o. 7, liay, 1958, pp. 40-l~2. 
4. Educational Leadership And 
Administration 
Early conceptions of school administration.-- A brief 
history of the control of the public schools is presented 
by Story: 
"The earliest control of schools in Colo:lial 
ArueriGa was exercised directly by the people. The 
simple administrative problems -vrere settled in the 
town LleetinG by the local citizenry. :rro-gever as 
schools increased in size a~d complexity, the func-
tion of settling school problems vras delegated. first 
to the selectmen of the tovn1, later to special 
cormni ttees, c.nd finall;y to separate school boar.:1s 
who3e only function vras to direct the school."-/ 
Reeder describes the evolution of the ed~cational 
ad::ninlstration pattern: 
"The first large step •• in creating a school 
machinery liaS talcen 1·rhen separate school committees 
or boards were established to perform certain ad-
minist:rative functions'. The next step came as 
school boar~s began to give special responsibilities 
for school management to small subcommittees or to 
single individual members. This trend, extended by 
the increasing complexity of the grovring educatio:::J.al 
system, led eventually to the hiring of special em-
ployees 1-rl t!J. actual experience in edu9ation to serve 
as e::;cecuti ve officers of the board. "_g; 
Story reports that: 
"Early efforts to professionalize admiuistra-
tio.::l and to give real status to the administrator 
were not ~otivated by philosophic concern for broad 
1/H. L. Story~Democracy As .b.n Issue In School· Administra-
tion", The Elementary School Journal, Vol. LI, Ko. 6, 
Feb. ·1951, pp. 313-314. 
2/VIard G. Reeder, The Fu:adamentc.ls of Public School Admin-
Istration, Macmillan Co., New York, 1941 (Revised), p. 10. 
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participation of school personnel in administrative 
planning. 
The desire for expert leadership had been 
given even greater impetus by the political abuses 
arisin§ ffqm direct management of schools by school 
boards • ..!.! 
Problems facing educational leadership.-- Many new 
forces will present problems for educational leadership in 
the years ahead, states Carr: 
"Nowhere else in the world do so many citizens 
from so many walks of life take so much active in-
terest in education as in America. New ideas about 
the relation of the public to the public schools are 
in the air; new forms of leadership, finance, and 
structure are taking shape. No one can now foresee 
or prescribe the outcome in detail. Methods to re-
lease and to guide the vast new forces and to relate 
them to the orderly government of public education 
have yet to be devised. Here is, I believe, the 
major problem fo; 1educational leadership in the decades ahead". ~ 
Gans discusses problems facing educational leadership 
as she sees them: 
"Today one hears much concern expressed about 
the education of the gifted and also about the 
education of the handicapped. Concern for both groups 
is proper. However, the proposals for their education 
again make the educator face choices. Will we return 
to the emphasis on homogeneous grouping of the 
former years as some today advocate? Or will we 
follow plans of others who propose dividing children 
into reading ability groups which again will not 
only put the emphasis on a child as a level-of-
achiever but also will put a wedge in the all-day 
program under the classroom teacher's leadership 
now commonly called the'self-contained classroom~? 
Which choice will you make? 
1/ M. L. Story, op. cit., p. 315. 
y William G. Carr, "New Forces In The Government of The 
Public Schools", The National Elementary Principal, 
Vol. XXXVII, NG. 1, Sept. 1957, p. 10. 
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Another decision of a very serious nature is 
being f2ced by school p~incipalc end a~uinictrato~s 
across the n&tion. This has to do ~ith the a~e of 
ad~ission to kindercarten. There must be anong you 
some li ~-ce m;7self vr}:lO saw the growth of the lcinde:r-
garten mov8.ment in thiz lm1d. This u-a::;; b:.:zed not 
upon ~rl:.i::ns o:- se11ti:-J.ent c.bo:..:tt 'de.::.:r little c~:lilc~~-:'en' 
b~t rather upo~ keen observation ani insight lnto 
their proper growth as Given by the ~ac~illcns of 
Snsland and Patty Hill of Teachers ColleGe, CoDl~bia 
c,nd others. 
Many of uz saw the rise of child ~evelop~ent 
centers 1-1~1ich contri bu·ced siz;:c.ificant finr.lin.;s o.bout 
the importance of the time fio~ birth to six years. 
Gesell, Jersild, Isaacs, Anderson, Olson, Anna 
Freud, and Stoddard are among the great contributors 
to this field. So significant are t::e fil1iin;;s t!la t 
nany educators, ~nd those from the professions o: 
p e~ii s.. tri c s &J.d. psycl1i2.~~r :r, co11Zi der t~1e e a_~wlca tj~ o:.1c.l 
opportunities of tfl.ree-four-and five-year olds 
fundar:.1en te.l SL"ld in:pera ti ve to the sro~-rth of -rr:wle-
some, v1oll-rom1ded perso11alities. Lea:::.'illJ::.;_; ::n;_cccss-
fully in the first grade and ever after depenis 02 
the quality of life 1nfore sc1:1o ol e::::1trance E._;e. It 
is not o~ly in the specifics that a chili learns, 
but :J..n the attitudes l1e acquires to1'12.Td l.:..imself, 
others, ~nd. the evcryJ.c:.;:t problel.:.;::; of livinc:; -v;ilict. 
cree.te ir.:.. him the drives whereby he 2.cl':~.evcs h::::: 
beet or fails to t::.~::e hold and acl:ieve. 
Yet so great are the press~res today on a 
narro1; concept of learning to read t~at ma~y sc~ools 
lmve already L1creased the a,::;e of e:1trance for 
kinderc;arten cl.:..ildren. Some have ~oved it up as nuch 
as si:: rr..onths. The reason given: Child.1,en 2.rs :,10re 
successful in reading readiness work and in learnin~ 
to read if they enter school older. T~is may be true 
of re2.din::; and certain other lean-::..i.nt;s. J., nu:11cer of 
ye.s.rs bac}: en inquiring educator from Hew :81.:..gland 
experi::nented l'ri th the teaching of ari t11metic c:.nd 
found tl1at ari trlllletic could be deferred until the 
seventh ;raJe and the entire first to seventh cr&de 
content could then be mastered s~ccessfully in one 
year. Follov-rint; tl.1e logic inherent in this arGu:nent 
offered for deferrinz kindergarten experience ~ay 
lead to the elimination of the entire eleme~t~ry 
schooll Wh~r teach ::'ro~ a;es five th:-:'ouzh fourteen 
1rhat v:re nay J.iscover can be taught in one year c:~t 
c~::;e fifteen? 
At the very tiw.e ·;orhen. schools should ''e 
plarlllinc; ho~-T to include nursery schools for tl1ree 
c,nd four-year olds (vrhich is no1·r do::.'l.e by pri vatc 
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schools upon the demand of well-to-do and informed 
parents), educators are under pressure to deny young 
children their right to properly timed kindergarten 
experience." i/ 
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Hendrickson reports on studies by Otto and the Research 
Division of the National Education Association regarding ad-
ministrative problems: 
"A study made by Otto in 1945 Yand a report of 
the Research Division of the N.EA Q~ administrative 
practices in city school systems 2/suggest issues on 
which more comprehensive data are needed, for example, 
departmentalization, the lower age limit of elementary 
school attendance, continuous-progress programs, arti-
culation between the elementary school and other units 
of the educational system, and articulation between 
the age or grade units within the elementary school 
(for instance, between primary and intermediate divi-
sions). The inadequacy of investigations on these 
problems has been point~q out in the Encyclopedia of 
Educational Research."!±! 
Howard indicates that American education requires that 
the values of democracy be the goal of elementary school 
administrators: 
"We have enumerated some of the realities of life 
for today 1 s children and have indicated that educational 
leaders, as well as other adults, may find it difficult 
to fully comprehend the child's world of today. This is 
an important matter, for community and environmental in-
fluences are powerful facilitators or deterrents to 
child growth and development. Obviously, the school prin-
1/ Roma Gans, op. cit., pp. 46-47. 
sJ Willard c. Otto and B. 0. Hughes, 11The Concept of Or-
ganismic Age", Journal of Educational Research, Volume 
XXXV, March, ·19 2. 
~ Research Bulletin, "Trends in City-School Administration 
1938 to 1948u, National Education Association, XXVII, 
Feb. 1959. 
j/ Gordon Hendrickson, op. cit., p. 128. 
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this sectio:1. Speakin~ of the broad cener~l responsibility 
of the principal Jacobson, 3eavis, aLcl Lo~s1cn st~te: 
" • t n varr, QlJ • Cl • , p • c • 
2/\J2.:1 :·=iJ_lcr c:.11d ~·TiJ_ls.:'ld :. SpaldiilC, Tl:c :P~Clic L·J:rri:~is­
"ti'.?~tioil of l~:ericc.11 Scl1ools, ~·Torld Boo:: CoiJ.p2.~~r, ~-;C1l ~oi~l:, 
1952, pp. 1!-70- 1~79. 
"It is only fair to mention that the principal has respon-
sibility to carry out the policies which are formulated by 
the superintendent and his associates and approved by the 
board of education" • .!/ 
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Reavis, Pierce, Stullken,and Smith think: " ••• a school 
head (principal) should be delegated the administrative re-
sponsibility and authority for the entire program at the 
individual school building •• and (it) is believed to be 
essential to good school organization and operation".Y 
An article in a recent Elementary Principal's Letter 
treats the view of school boards toward the responsibili-
ties of school principals: 
11!1t'Iany school boards have written policies 
covering the principalship. Some boards describe 
the job in three sentences; others in three pages. 
Some boards choose one label for the principalship; 
others select a different phrase. 
But the variety of labels we've read in board 
policies add up to one thing: School boards recog-
nize the principal as the leader of his school • 
• • • 'i'That about the elementary principal's 
frimary duty-- or as one school board writes, his 
major problem'? It's sufervision of instruction. 
i'Tri tes one school board: The principal continually 
appraises classroom instruction •• ' Writes another, 
of its principals: 'Supervision of instruction of 
teachers on the job is their primary concern •• 
Principals shall visit and analyze specific teaching 
situations; assist teachers in planning group 
activities for the improvement of instruction.' 
1/Paul E. Jacobson, PaulB., iiilliam C. Reavis, and J.D. 
Logsdon, Duties of School Principals, Prentice-Hall, Inc., 
New York, 1950, pp. 378-379. 
_g/William c. Reavis, Paul R. Pierce, Edward H. Stullken, 
and Bertrand L. Smith, Admini~tering The Elementary School, 
Prentice-Hall~ Inc., New York, 1953, p. 212. 
in short, believes this school board, the 
principal 'shall continually assist individual 
teachers with their problems of instruction 1 • 111/ 
5. I'1easurement Of Attitude And 
Opinion 
Value of attitudes and opinion measurement.--
Kolstad describes the necessity of measuring attitudes or 
opinions by stating "In many fields of human experience 
it is difficult, at times impossible, to get a full 
measure of performance; it becomes necessary to infer 
probable action from a study of attitudes or, more 
specifically opininns'.g/ 
This study deals with attitudes of respondents 
through the use of a questionnaire. Lundberg justifies 
the use of the questionnaire by suggesting that no 
measurement of any phenomenon completely describes the 
phenomenon.d/So far as the questionnaire is concerned, he 
proposes perfecting it, not dismissing it. 
Defining attitudes and opinions.-- The question often 
arises as to whether attitudes are opinions and vice 
versa. ]oTany of the studies use the terms interchangeably 
1/Arthur C. Croft Publications, Elementary Principal's 
Letter, February, 1961, p. 1. 
~/Arthur Kolstad, A Study Of Opinions On Some Internatio~­
al Problems! ~ureau of Publications, Teacher's College, 
Columbia University, l:erT York, 1933, p. 3. 
3/George A. Lundberg, Social :Research, Longmans Green and 
Company, 1;ew .. York, 1929, p. 201. 
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and little or no attempt is made to discriminate between 
the two even among those dealing in the study of attitude 
and opinion measurement. The predominant viewpoint by 
scholars in the field appears to be that the terms may 
be used synonymously. ~his is borne out and stated by 
Nurphy, 11urphy and Newcomb: 
11 The attitude is primarily a way of being 'set' 
toward or against certain things. Both the response 
and the situation are in mose cases of verbal 
nature ••• almost exclusively so in-so-far as 
attitudes lend themselves to measurement. Hence, we 
shall regard attitudes, in conformity ~ri th ;seneral 
usage in the experi~ental literature, as verbalized 
or verbalizing tendencies, dispositions, or 
adjustments toward certain acts ••• 
''w-ithin •• limits the term must be used broadly 
enough to include opinions and beliefs as the 
tangible and verbalized expressions of attitudes •• 
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In a more behavioristic sense ••• the terms attitude, 
opinion, and belief may be used almost syno.nomously 1 1 as long as we are dealing with attitude measurement. 11..!.1 
Because of the close relationship of the two terms 
as indicated in the literature, they are used inter-
changeably in tllis study. Responses on the form are 
referred to variously in this study as attitudes and 
opinions. 
Bird expresses the opinion that: " •• attitudes are 
inferred from, or are best know~ to us through verbal 
responses or opinions. 11.Y' 
17Gardner Murphy, Lois B. 1cfurphy, and Theodore 111. 
Newcomb, Experimental Social Psychology, Harper and Bros., 
New York, 1937, pp. 889-890 
2/Charles Bird, Social Ps~chology, D. Appleton Century 
Company, l~ew York, 1940, p. 144. 
In their classic study on attitudes and opinions 
Thurstone and Chave define an attitude as, "The sum total 
of a man's inclinations and feelings, prejudice, or bias, 
preconceived notions, fears, ideas, threats, and convic-
tions about any specific topic. 11 lf 
The measurement of attitudes.-- Lundberg agrees 
that too much emphasis may be placed upon the proper method 
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in measuring attitudes, but he believes that verbal responses 
themselves are matters of social behavior and that as indi-
cators are measures of attitudes still subject to the limi-
tations of and needing similar tests as non-verbal responses.£/ 
Another aspect of attitude measurement investigators 
attempt to determine are the variables conditioning the 
attitude as stated by Kolstad, "If we are to have a science 
or group behavior, we must study the operation of the var-
iables conditioning the attitudes basic to behavior. It 
becomes increasingly important to know why and how indivi-
duals come to think the way they do.u 2/ 
Another caution in measuring attitudes, warns Dolio, 
is a definition of the specific public being questioned: 
y Louis L. Thurstone and E. J. Chave, The }!easurement of 
Attitudes, University of Chicago Press, Chicago, Ill., 
1929, p. 7. 
g/ George A. Lundberg, op. cit., p. 199. 
2/ Arthur Kolstad, op. cit., p. 3. 
"Since there are many 'publics' and since they 
hold opinions on many issues, it is perhaps valid to 
state that the term public opinion must be related 
to a specific public or publics and to a definite 
issue or series of issues about which ouinions.9re 
sought before it can be successfully studied •. ".!! 
It is clear that the respondents to this study cannot 
be viewed as a disinterested public giving a view on elem-
entary education. The 'specific public" or 'publics' in 
this study are identified as well as the issues on which 
their opinions are being sought. 
1/A.·J. :Do'lio;--nSimilari ty and Differences in the 
Education Attitudes of Parents, Teachers, and Pupils of 
a Selected Secondary School", Unpublished Doctorate 
Thesis, University of Illinois, Urbana, Illinois, 1948, 
p. 5. 
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CHAPTER III 
PROCEDURE FOR GATHERING DATA 
Overview.-- This study is concerned with the attitudes 
of school board members and supervising elementary school 
principals toward the elementary school. To conduct t~ 
study the following steps and procedures were employed: 
1. Review of three related doctoral studies 
conducted at Boston University. 
2. Review of research and related literature to 
gather statements for the instrument. 
3. Construction of an attitude form designed to 
ascertain the opinion of respondents toward 
the elementary school. 
4. Construction of a survey form designed to 
ascertain personal and background factors 
of respondents. 
5. Administration of the preliminary instrument. 
6. Revision of the instrument following the pre-
liminary study. 
7. Selection of respondents for the final study. 
8. Administration of the attitude form. 
9. Assignment of scores to attitude forms of 
respondents. 
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10. Tabulation of attitude form. 
11. Statistical treatment of results of the study. 
12. Determination of reliability of the instrument. 
13. Validity of the instrument. 
Review of three related doctoral studies conducted at 
Boston University.-- Three doctoral studies were conducted 
in 1955 and 1956 at Boston University treating with areas of 
the elementary school. 
Coakley 1/surveyed and reported on the expressed atti-
tudes of elementary school children in grades four, five, 
and six, their parents, and elementary educators toward and 
concerning the elementary school curriculum, the teaching 
methods, the school plant, and the school personnel. The 
investigator gathered items for his instrument by (1) going 
to classrooms of grades four, five, and six and having 
children do free writing on topics dealing with the elemen-
tary school, (2) interviewing parents on topics dealing with 
the elementary school, and (3) interviewing elementary educa-
tors seeking information on topics dealing with the elemen-
tary school. Following these investigations, a list was 
compiled of ninety-six items or statements representing ideas 
or issues pertaining to the elementary school. The instru-
1/ Philip 0. Coakley, A Study of The Expressed Attitudes Of 
Elementary School Educators, Elementary School Children, 
and Parents of Elementary School Children Concerning The 
Curriculum, Teaching Methods, School Plant, and School 
Personnel, Unpublished Doctorate Dissertation, Boston 
University, Boston, 1956. 
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ment thus derived was administered to selected subjects in 
tile ci t~r of Fall River, N:assachusetts, for final study. 
Commito lf constructed and administered a rating scale 
of the duties and responsibilities of elementary school 
principals in an effort to discover what values are assigned 
to these duties and responsibilities by representative sup-
erintendents and teachers. The investigator gathered items 
or statements for his rating scale by (1) analyzing documen-
tary materials, (2) reviewing previous studies of the elemen-
tary school principalship, (3) interrogating principals, and 
(4) observing by direct experience as a principal. The in-
vestigator then finalized his scale yfith the cooperation of 
an Elementary Principal's Advisory Committee, including 
staff members of the Boston University School of Education 
Faculty. The instrument ultimately consisted of 229 duties 
and responsibilities expressed in statement form. The final 
study included responses of 85 principals, 23 superintendents 
and 61 teachers. 
Capra 1 aS/ study concerned the attitudes of parents 
toward current education practices in the elementary 
school. The opinionnaire was constructed on a basis 
l/Ado Commito, A Job Analysis Technique Applied To 
Selected Elementary Public School Administrators in 
Eastern ~1assachusetts, Unpublished Doctorate Dissertation, 
Boston University, Boston, 1955. 
_g/James Capra, A Study of the Attitudes of Parents Toward 
Current Educational Practices In The Elementary Schools 
And Some Influencing Factors, Unpublished Doctorate 
Dissertation, Boston University, Boston, 1955. 
similar to the Thurstone1fscaling procedure, with 
statements equally divided into categories of (1) dis-
cipline, (2) individual differences, and (3) fundamentals 
of teaching. The investigator gathered items with the 
aid of teachers, superintendents, principals, supervisors, 
college professors, and by referring to the literature 
in the three areas being surveyed. The final instrument 
contained ninety statements in the three areas and was 
administered to parents of elementary school children in 
Waukegan, Illinois. 
Construction of an attitude form designed to ascertain 
the op~nion of respondents toward the elementary school.--
In the construction of the attitude form to be used in 
this study the writer has drawn heavily upon the state-
ments in the three previously mentioned studies. Items or 
statements for the original attitude form were secured 
from four sources, namely: (1) The CommitoEistudy, (2) 
the Coalcley.21study, (3) the Capra.1/study, and (4) related 
literature and rese8Tch. In the case of the above named 
doctorate studies, it was decided to use 117 statements 
using the follo-vring standards as criteria: 
]7touis L. Thurstone and E.J.Chave, The Eeasurement Of 
I tti tud~, University of Chicago Pres·s~ ChicagO'; Illinois, 
1929. 
~/Ado Corr~ito, op. ci~. 
1/Philip 0. Coakley, ~2it. 
1/James Capra, op. cit. 
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Comm.ito Study- 158 of the 169 respondents to 
this study had to state that the 
item was important in order for 
this statement to be included. 
This meant that 94% of the re-
spondents agreed to this item on 
the final study. 
The number of statements from this study meeting this 
criteria and acceptable for use in the attitude form was 
26. 
Coakley 3tudy - 550 of the 83G respondents to 
this study had to either agree or 
disagree "i·Ti th an i tew. before it 
1vas acceptable. This meant that 
66~ of the respondents held a 
similar view on a given item. 
The number of statements from this study meeting this 
criteria and acceptable for use in the attitude form ·~;as 
39. 
Capra Study - 360 of the 714 respondents to 
this study had to either agree 
or disagree v~th this item before 
it was acceptable. This meant 
that 58~ of the respondents held 
a similar vieif on a c;i veu item. 
The number of statements from this study neeting this 
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criteria and acceptable for use in the attitude form was 52. 
The total number of statements meeting the criteria 
in these three studies is 117. Four of the statements were 
found to be duplicates, leaving a total of 113 statements. 
A total of 55 additional statements were added to the atti-
tude form from the literature with the approval of the ad-
visory committee. These were found to be needed to com-
plete the sections of the attitude form. This made the 
total number of statements 168. It is this number of state-
ments that then provided the basis for the preliminary 
study instrument. 
The items were grouped into five areas dealing with 
the elementary school in a manner that: 
A. A total of 23 statements were concerned with 'Gener-
al Attitude Toward Education'. This became Part I 
of the attitude form. 
B. A total of 52 statements were concerned with 'Atti-
tude Toward Policies and Practices of the Element-
ary School'. This became Part II of the attitude 
form. 
C. A total of 26 statements were concerned with 'Atti-
tude Toward What Should Be Taught In The Elementary 
School'. This became Part III of the attitude form. 
D. A total of 39 statements were concerned with 'Atti-
tude Toward The Functions of the Supervising Elemen-
tary School Principal'. This became Part IV of the 
attitude form. 
E. A total of 28 statements were concerned vdth 'Atti-
tude Toward ~ihat Should Constitute the Elementary 
School Plant, Services, and Facilities'. This 
became Part V of the attitude form. 
Columns were provided for respondents to indicate an 
attitude of agreement, disagreement, or indecision to the 
statements. Respondents had merely to place a check in the 
column beside each statement that represented their atti-
tude toward the item. 
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Construction of a survey form designed to ascertain 
personal and background factors of respondents.-- One of 
the stated purposes of this study is to determine rela-
tionships, if any, between personal and background factors 
as reported by respondents and attitudes expressed on 
attitude forms. The attitude form submitted to both groups 
of respondents was identical but the survey form was differ-
ent for each group. 
The survey form was designed to bring out information 
about the respondents participating in this study that 
might affect their attitude toward the elementary school. 
In an effort to make the survey form as time-saving and as 
easy as possible to fill out, a space was provided in front 
of each item where the respondent merely had to place a check 
mark in the appropriate place. 
In preparing i terns for the survey fon:1s, the vrri ter 
has tried to anticipate all factors 1·rhich mic;ht have had 
an influence on the attitudes of respondents to the 
elementary school. 
For school board member respondents the survey form 
requested information pertaining to: 
I. Personal Information 
A. Sex of respondent~. 
B. Age of respondents. 
C. Educational attainment of respondents. 
D. Experience of respondents as school board 
members. 
E. Number of children of elementary school age 
in families of respondents. 
F. 'iihether respondents 1-vere educated at the 
elementary school level in the communities 
where they now serve as school board members. 
II. Survey I~formation 
A. Sex of the majority of school board members 
in respondent's community. 
B. Population of the community. 
C. Number of elementary schools in school 
systems of respondents. 
D. Number of supervising elementary school 
principals in school systems of respondents. 
E. School budget for the year 1960. 
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F. Number of visits made to an elementary school 
in their community by respondents in the 
past year. 
G. iihether dissatisfaction with the elementary 
schools in their communities was a factor 
in the decision of respondents to seek 
election to the school board. 
H. lf.hether school boards of respondents have 
separately stated functions for elementary 
school principals and separately stated 
functions for school administrators at other 
levels. 
For supervising elementary school principal respond-
ents the survey form requested information pertaining to: 
I. Personal Information 
A. Sex of respondents. 
B. Age of respondents. 
c. Educational attainment of respondents. 
D. Experience of respondents as elementary 
school teachers. 
E. Experience of respondents as elementary 
school principals. 
II. Survey Information 
A. Population of the community. 
B. Number of elementary schools in school 
systems of respondents. 
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C. Number of supervising elementary school 
principals in school systems of respondents. 
D. Number of teachers under the supervision of 
respondents. 
E. Humber of pupils under the charge of 
respondents. 
F. vfuether school systems of respondents have 
separately stated functions for elementary 
school principals and separately stated 
functions for school administrators at other 
levels. 
Administration of the preliminary instrument.-- It 
is difficult in some studies to get responses from a 
population chosen for the study. For this reason the 
investigator and his advisor decided that better co-opera-
tion could be gained from school board member respondents 
if their association, !he Massachusetts Association of 
School Committees, Inc., were to endorse the study. 
An appointment was arranged with the president of 
this organization in July, 1960 when the investigator, 
his advisor, and the president discussed the study. The 
president showed an interest in this study to the point 
of asking the investigator to appear before the executive 
committee of the association.~ 
1/See Appendix A. 
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This meeting took place on September 13, 1960, and 
the association subsequently voted approval of co-opera-
tion and endorsement of the study. 
Letters were sent to Area Chairmen of the associa-
tion asking their cooperation in supplying names of school 
board members for the preliminary study and names of towns 
with school boards that would be likely to cooperate with 
the final study.l/ 
The preliminary study was conducted in towns that 
were not to be used in the final study.£! 
Communities chosen to participate in the final 
study had to meet the criteria of employing at least 
three supervising elementary school principals in their 
school systems. Communities not eligible to participate 
in the final study were eligible to be used in the 
preliminary study. 
In October, 1960, 67 attitude forms were sent to 
school board members in 67 I-lassachusetts school 
communities eligible to participate in the preliminary 
study. 
Respondents in the preliminary study were asked to 
edit the instrument. The purpose of this procedure was 
to insure that all statements on the form would be 
.1] See Appendix 3. 
:?/ See . l:..ppendix c • 
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understood by a lay person. Respondents ~ere told to 
feel free to change any statements, make insertions or 
deletions of words, or cross out statements that were 
not felt to be appropriate. They were also invited to make 
an;:r c or.m en t s )/ 
Jecause of the purpose of the preliminary study, 
respondents were not expected to indicate their personal 
attitudes to~<rard the elementary school on this form; in 
other words, they 1-rere not asked to respond to tl1e form 
sent in the preliminary study. 
Ti1e preliminary instrument consisted o1.1ly of the 
168 statements comprising the attitude form)~/ These 
statements were divided into parts as described in the 
previous section. For the preliminary study, it vras not 
necessary to include the survey form 't'ii th the instrument. 
Of the 67 school board members asked to participate 
in the preliminary study, 37, or 55~, sent in returns. 
The preliminary study then consisted of the returns 
of 37 school board members of the same number of to~~s in 
:;,:assachusetts, these communi ties being to1ros not meeting 
the criteria for the final study. 
Revision of the i~strmnent following the preliminarl 
stu~l·-- a careful examination of the returns of the 
respondents of the preliminary study made it apparent 
11 See Appendix D. 
~/ See Appendix E. 
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that changes needed to be made in the instrument in order to 
eliminate pedagogical or educational terminology and make all 
of the statements meaningful for the average lay person. The 
following changes were found to be necessary: 
Part I - Nine statements in this section needed re-
wording, revision, word additions, or word 
deletions. Two statements were omitted 
because a majority of respondents to the 
preliminary study objected to them for 
various reasons, leaving a total of 21 
statements in Part I of the attitude form. 
Part II - Eleven statements in this section needed 
rewording, revision, word additions, or 
word deletions. Three statements were 
omitted because a majority of respondents 
to the preliminary study objected to them 
for various reasons, leaving a total of 49 
statements in Part II of the attitude form. 
Part III - Nine statements in this section needed 
rewording, revision, word additions, 
or word deletions. Four statements were 
omitted because a majority of respondents 
to the preliminary study objected to them 
for various reasons, leaving a total of 22 
statements in Part III of the attitude 
form. 
Part IV - Seven statements in this section needed 
rewording, revision, word additions, or 
word deletions. Three statements were 
omitted because a majority of respond-
ents to the preliminary study objected 
to them for various reasons, leaving a 
total of 36 statements in Part IV of 
the attitude form. 
Part V 
- Six statements in this section needed 
rewording, revision, word additions, 
or word deletions. Two statements were 
omitted because a majority of respond-
ents to the preliminary study objected 
to them for various reasons, leaving a 
total of 26 statements in Part V of 
the attitude form. 
The above mentioned changes were incorporated into 
the new instrument and the revision became the instrument 
for the final study. 
Selection of respondents for the final study.-- As 
explained elsewhere in this chapter, Area Chairmen of the 
Hassachusetts association of School Committees, Inc. were 
asked to indicate on a list of eligible communities which 
towns had school boards which would be likely to cooperate 
with this study. 
Armed with the information gained through the coopera-
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tion of the members of this association the investigator 
secured the cooperation of the Bureau of Statistics and 
the Division of Elementary Education of the Nassachusetts 
Department of Education in getting the names and addresses 
of school board members and supervising elementary school 
principals in those communities selected. It was found 
that twenty-nine school boards would probably cooperate 
with this study according to information from cooperating 
advisors. 
Administration of the attitude form.-- This study 
proposed to study the attitudes of supervising elementary 
school principals and school board members of trrenty 
l•fassachusetts communi ties toward the elementary school. 
The recognized difficulty in this type of study is 
getting sufficient response from a 3roup such as school 
board members to make the study significant and meaning-
ful. 
It was for this reason that the cooperation and 
endorsement of the Nassachusetts Association of School 
Committees, Inc. was sought. 
Information gained by the investigator indicated 
that in perhaps 29 towns of 1<Iassachusetts there were 
school boards who would be likely to cooperate with this 
study. Although only 20 towns were desired for the study, 
it was not possible to know the degree of cooperation 
that could be expected of principals, therefore the 
59 
decision was made to send attitude forms to both groups 
in the 29 towns and then use the 20 towns with the 
highest degree of cooperation for the final study. 
Because the checklist for gathering personal and 
background information was different for each group of 
respondents to be surveyed, one form of the instrument 
was sent to supervising elementary school princiaplsll, 
and a different form of the instrument was sent to 
school board members,~although the attitude form section 
of the instrument was the same for both groups. 
Instruments were mailed during the first week in 
December, 1960. At this time 292 forms 1rere sent to 
supervising elementary principals and 185 forms were 
sent to school board members in the 29 selected tovms. 
By the middle of January, 1961, it was apparent 
from the returns received which 20 of the 29 toy.ms vvere 
cooperating with the study. It was decided to mail a 
follow-up letter and another instrument to some of the 
principals and school board members in the 20 to1n1s 
that were to be used as the final study group. 
As is sho1m in Table 1 in Chapter IV of t.Llis study, 
the final returns indicated that iu tl1e 20 to-vms 
comprising the study group, 139 of the 235 forms sent to 
.?/ 3ee Appendix G 
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supervising elementary school principals and 85 of the 
126 forms sent to school board members were returned. 
This represents an 80.4 per cent return from supervising 
elementary school principals, a 67.4 per cent return from 
school board members, and an overall return of 75.9 per 
cent for the total group. 
Assignment of scores to attitude forms of respond-
~.-- In order to be able to treat the data statistically 
it was necessary to assign scores to each attitude form. 
For this procedure the investigator evaluated each of the 
statements on the attitude form and with the aid of pre-
vious studies, research and literature, determined the 
desirable response for each item.l/ On advice of the 
statistician the writer then scored each attitude form 
against the previously determined desirable responses. A 
score of 1 was assigned to each statement expressing the 
same attitude as the scoring key and a score of -1 was 
assigned to items expressing an attitude opposite to that 
considered desirable. The scores on the individual state-
ments were then combined to assign each attitude form a 
total score. Further statistical data to be presented 
in Chapter IV are based on the total scores thus de-
rived. 
Tabulation and distribution of responses on the 
1/ See Appendix G. 
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instrument.-- Tabulations were made showing the distribu-
tion of responses to the personal and survey information 
section of the instrument. It was necessary to tabulate 
all of the sub- headings of these factors in order to 
prepare the distribution tables. These responses are 
presented in Tables 2 to 13 in Chapter IV for school 
board member respondents and supervising elementary 
school principal respondents. 
The distribution showing the total raw scores of 
attitude forms are presented in Tables 24 and 25 in 
Chap~er IV for both groups of respondents. 
To prepare the distribution of responses on the 
attitude form section of the instrument, it was necessary 
to tabulate responses of each school board member 
respondent and each supervising elementary school 
principal respondent on each of the 154 statements of 
the attitude form. These distributions and the percentage 
of responses are found in Tables 26 to 30 in Chapter IV. 
Statistical treatment of results of the study.--
A decision was made to treat the data from this study 
statistically in three ways: 
(1) Comparison of the two groups of respond-
ents on each of the statements of the 
attitude form by the Chi-Square method to 
test the significant difference between 
the attitudes of the two groups on each 
statement 
(2) Analysis of Variance of mean scores of the 
two groups of respondents according to the 
personal and survey information tabulations 
to determine whether significant differ-
ences exist between these factors and 
scores on the attitude form. 
(3) Critical ratio between mean scores of the 
two total groups of respondents to 
determine whether a significant difference 
exists in attitudes of the two groups. 
Reliability of the instrument.-- The reliability of 
the attitude form consisting of 154 statements was de-
termined by retesting five per cent of each of the two 
groups of respondents. This retesting was done by the 
interview method. 
There were 189 supervising elementary school 
principal respondents to the study and 85 school board 
member respondents to the study. This meant that ten of 
the supervising elementary school principal respondents 
and five of the school board member respondents needed to 
be interviewed and retested for a reliability determination. 
A period of five months elapsed from the time the 
respondents originally completed the attitude form to the 
time they were retested. 
The method employed for determining the reliability 
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of the instrument was the product moment technique using 
the formula: #.r.r r .. 
... 
VfXa X ~Y'£ 
The following factors were calculated and employed in 
computing the correlation: 
£X = 1455 
~ y = 1489 
.. ::1 97~0 
MC = 99~3 
r = ;.73 
Because a small sample was used for determining the 
reliability of the instrument the Spearman-Brown 
prophecy formula was used to determine the probable 
reliability of a sampling twice its size. This yielded 
an r of .84. 
Validity of the instrument.-- In defining validity 
Tate!/ suggests that it is interpreted to mean that the 
evidence must be relevant to the issue it is supposed to 
throw light upon or that it must accomplish the purpose 
for which it is collected. 
He speaks of the criteria for formal validity: 
"To have formal validity, evidence must agree, 
in nature and in method of collection, with 
specifications that are set up on the basis of prior 
information. For example, if a test is considered in 
accordance with definitions, with a body of content 
1f Merle W. Tate, Statistics in Education, The Macmillan 
Company, New York, 1955, p. 330. 
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or with opinions of authorities, it may be consid-
ered to be formally valid •••• If, in the opinion of 
mental hygienists, a check list or questionnaire 
relating to individual adjustment adequately covers 
the aspects of adjustment in q~~stion, it is con-
sidered to be formally valid".l! 
Since it is not possible to determine validity on 
an instrument such as this by computing the correlation 
between scores made on this attitude form and other test 
scores, it is proposed that face validity exists in that 
the content of the attitude form samples the subject 
matter about which conclusions are to be drawn by the 
very method in which the attitude form was constructed. 
A detailed explanation of the construction of the 
instrument has preceded in another section of this 
chapter and the writer submits this material as evidence 
of formal validity of the instrument. 
1/ Merle W. Tate, op. cit., p. 330. 
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CF~TER IV 
STATISTICAL ANALYSIS OF THE DATA 
The materials of this chapter are organized under 
headings as outlined below: 
1. Analysis of the distribution and return 
of the attitude form. 
2. Analysis of the distribution of personal 
and survey information requested of 
school board member respondents. 
3. Analysis of the distribution of personal 
and survey information requested of 
supervisin~ elementary school principal 
respondents. 
4. Distribution of raw scores of responding 
supervising elementary school principals 
and school board members. 
5. Summary of responses by both groups of 
respondents to each of the statements 
on the attitude form. 
6. Comparison of the two groups of 
respondents on each of the statements 
of the attitude form by the Chi-Square 
nethod. 
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7. Summary tables of the Analysis of Variance 
of mean scores for both groups of respondents. 
8. Critical ratio between mean scores of the 
two total groups of respondents. 
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1. Analysis of the Distribution and 
Return of the Attitude Form 
Administration of the final instrument.-- The final 
attitude forms used for this study were distributed and 
returned as shown in Table 1 below. As described in the 
preceding chapter, the study involves twenty school 
communi ties in 1-iassachusetts. Attitude forms were sent 
to all school board members and all supervising elementary 
school principals in the communities selected. 
Table 1. Analysis of Distribution and Return of the 
Attitude Form 
Number of Number of Per Cent 
Group Forms Sent Forms Forms 
Returned Returned 
(1} (2) (3) ( 4) 
Elementary School 
Principals •••••••• 235 189 80.4 
School board 
Members ••••••••••• 126 85 67.4 
Total ••••••••••• 361 274 75-9 
of 
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There were, of course, more principals than school board 
members in these communities, and it was expected that 
they would be a greater figure. About two thirds of the 
total number of forms were sent to elementary school 
principals and slightly more than one third of the forms to 
school board members. Although principals made returns in 
somewhat greater percentage the ratio of the total number 
of returns by each group of respondents remained about 
the same. 
2. Analysis of Distribution of Personal and Survey 
Information Requested of School Board Member 
Respondents 
Sex of respondents.-- On the first item of personal 
information, respondents were asked to indicate their 
sex. As reported in Table 2 below, the great majority of 
respondents in this group were men. 
Table 2. Sex of School Board Member Respondents 
Sex Number of Respondents 
(1) {2) 
l~ale. • • . . . • • • • • . . . • • . • 61 
Female................ 24 
Total............. 85 
Per Cent 
(3) 
71.8 
28.2 
100.0 
Nearly three fourths of the school board members were 
men and slightly over one fourth were women. 
In the construction of the instrument provision 
was made for respondents to indicate information re-
quested in numerous subgroups. This was done in order 
to allow for all possible responses. The tables in this 
section show the responses to the groupings. When the 
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returns were all in it was discovered that some subgroups 
that appeared on the personal and survey information 
sheet section of the instrument were not needed and some 
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subgroups had insufficient numbers to be able to treat the 
material statistically. Therefore it was found that some 
information had to be regrouped into units that could be 
analysed. In this section the tables will in some cases 
show distributions of subgroups as they appeared on the per-
sonal and survey information sheet of the instrument. In 
other tables the distributions shown will be material which 
has been regrouped. It was not necessary to do any regrouping 
on the table showing the sex distribution of the school board 
member respondents (Table 1) since there were only the two 
groups to be considered in this case. 
Age of respondents.-- In Table 3 which is presented 
below it was necessary to regroup the information 
gathered. 
Table 3. Age of School Board Member Respondents 
Age Number of Respondents Per Cent 
(1) (2) (3) 
30 to 39 •••••••••• 19 22.4 
40 to 49 •••••••••• 30 35.3 
50 to 59 •••••••••• 25 29.4 
60 or more •••••••• 11 12.9 
Total ••••••••• 85 100.0 
There were no respondents among school board members 
who were less than 30 years of ag~. More than one half of 
this group were between the ages of 30 and 49 and only 
about one eighth were 60 years of age or over. 
Educational attainment of respondents.-- The 
distribution of educational attainment of school board 
member respondents is presented in Table 4. With this 
distribution it was again found necessary to regroup 
the information. 
Table 4. Educational Attainment of School Board Member 
Respondents 
Educational Number of Per Cent 
Attainment Respondents 
(1) { 2) (3) 
High School Graduate 
or Less ••••••••••••••••• 12 14. 1 
Professional Training 
Beyond High School •••••• 14 16.5 
Bachelor's Degree •••••••• 34 40.0 
Master's and Doctorate 
Degree •••••••••••••••••• 25 29.4 
Total •••••••••••••••• 85 100.0 
Over 85 per cent of the school board member respondents 
had professional training beyond high school education. 
Over one fourth of this group held a Master's or Doctorate 
Degree. Only 14.1 per cent indicated an educational 
background of high school education or less. 
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Experience as school board members of respondents.--
Respondents were requested to provide information regard-
ing their experience as school board members. This 
information is shown in Table 5 below. 
Table 5. Total Experience as School Board Members of 
School Board Member Respondents 
Total Experience As Number of Respondents Per 
School Board Member Cent 
{ 1 ) ( 2) (3) 
Less than 1 year ••••• 12 14. 1 
1 to 2 years ••••••••• 14 16.5 
3 to 4 years ••••••••• 17 20.0 
5 to 8 years ••••••••• 24 28.2 
9 or more years •••••• 18 21.2 
Total •••••••••••• 85 100.0 
In experience as school board members, 14. 1 per cent 
of the respondents had experience of less than one year, 
36.5 per cent had one to four years experience, and 
nearly one half of the group had five or more years of 
experience. 
Number of elementary school age children in families 
of respondents.-- Table 6 shows the number of elementary 
school age children in families of this group of 
respondents. 
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Table 6. Number of Children of Elementary School Age In 
Families of School Board Member Respondents 
Number of Children of Number of Respondents Per 
Elementary School Age Cent 
{1) (2) (3) 
l\l"one •••••••••••••••••• 41 48.2 
1 to 3 • ••••••••••••••• 39 45.9 
4 to 5 • ••••••••••••••• 5 5.9 
Total •••••••••••• 85 100.0 
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It is interesting to note that nearly one half of this 
group of respondents had no children of elementary school age. 
No respondents had more than five children of elementary school 
age while 45.9 per cent had one to three children at this age 
and 5.9 per cent had four to five children of this age level. 
Local and non-local education of respondents.-- On 
the matter.of their own elementary school education, 
respondents were asked to indicate whether or not they 
were locally educated. Results are seen in Table 7. 
Table 7. Local Education in Elementary Schools of 
Communities Where Respondents Now Serve As 
School Board Members 
Education of School Number of Respondents Per 
Board Members Cent 
(1) (2) (3) 
Locally Educated •••••• 31 36.5 
Not Locally Educated •• 54 63.5 
Total ••••••••••••• 85 100.0 
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Only 36.5 per cent of the school board member respondents 
were educated at the elementary school level in the 
communities where they now serve. The remaining group (63.5 
per cent) indicated they received their elementary school 
education outside of their local area. 
Population of communities of respondents.-- In 
Table 8 respondents indicated the population of the 
community in which they serve as school board members. 
Table 8. Population of Communities of School Board 
Member Respondents 
Population of Number of Respondents 
Community 
(1) (2) 
Less than 25,000 ••••••• 27 
25,000 to 100,000 •••••• 47 
Over 100,000 ••••••••••• 11 
Total •••••••••••••• 85 
Per 
Cent 
(3) 
31.8 
55.3 
12.9 
100.0 
More than one half of this group of respondents were 
from communities of 25,000 to 100,000 population. Nearly 
one third were from communities with a population of 25,000 
or less and only one eighth of the respondents represented 
communities with a population of over 100,000. 
Number of supervising elementary school principals 
in school systems of respondents.-- School board member 
respondents were asked to indicate the number of super-
vising elementary school principals employed by their 
school systems. This distribution is shown in Table 9. 
Table 9. Number of Supervising Elementary School 
Principals in School Systems of School Board 
Member Respondents 
Number of Supervising Number of Respondents 
Elementary School 
Principals 
(1) (2) 
9 or less............... 55 
10 to 19................ 9 
20 or more.............. 21 
Per 
Cent 
(3) 
64.7 
10.6 
24.7 
Total............... 85 100.0 
Indicating that they had nine or fewer supervising 
elementary school principals in their school systems 
were 64.7 per cent of the school board member respondents. 
Nearly one fourth of the respondents indicated their 
school systems had 20 or more supervising elementary school 
principals while 10.6 per cent of the respondents reported 
having 10 to 19 supervising elementary school principals 
in their school systems. 
School Department budget for 1960 of school systems 
of respondents.-- Table 10 shows the school department 
budgets of respondents for the year 1960. 
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Table 10. School Department Budget For 1960 of School 
Systems of School Board Member Respondents 
School Department Budget Number of Respondents Per 
For The Year 1960 Cent 
(1) (2) ( 3) 
Less than $1,000,000 ••••••• 11 12.9 
~1,000,000 to $2,000,000 ••• 27 31.8 
2,000,000 to $5,000,000 ••• 28 32.9 
Over $5,000,000 •••••••••••• 19 22.4 
Total •••••••••••••••••• 85 100.0 
Only about one eighth of this group of respondents 
reported a 1960 school system budget of less than 
$1,000,000. About one third reported a $1,000,000 to 
$2,000,000 1960 school system budget and another third 
reported a $2,000,000 to $5,000,000 1960 school system 
budget. Another 22.4 per cent of the school board member 
respondents indicated a 1960 school system budget of over 
$5,000,000. 
Number of visits made to an elementary school in 
their community in the past year by respondents.-- The 
number of visits made by respondents to their elementary 
schools in the past year is shown in Table 11. 
76 
Table 11. Number of Visits Made To An Elementary School 
In Their Communities In The Past Year By School 
Board Member Respondents 
Number of Visits Made Number of Respondents Per 
To An Elementary School Cent 
In The Past Year 
(1) (2) (3) 
5 or less .•. .........••.. 45 52.9 
6 to 1 0 • ••••••••••••••••• 22 25.9 
1 1 or more ••••••••••••••• 18 21.2 
Total •••••••••••••••• 85 100.0 
Over one half of the school board member respondents 
indicated having made 5 or fewer visits to an elementary 
school in their community in the past year. About one 
fourth of the respondents had made six to ten visits while 
21.2 per cent of the respondents had made 11 or more 
visits to elementary schools in their communities in the 
past year. 
Dissatisfaction with the Elementary schools as 
reported by respondents.-- School board members were 
asked to indicate whether dissatisfaction with the elem-
entary schools of their community was a factor in their 
decision to seek election to the school board. The results 
are indicated in Table 12. 
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Table 12. Dissatisfaction with The Elementary Schools In 
Their Communities as Reported By School Board 
Member Respondents 
Dissatisfaction With Number of Respondents 
Elementary Schools of 
Their Community 
(1) (2) 
Yes.................... 14 
No..... • • • • • • • • • • • • • • • • 71 
Total.............. 85 
Per 
Cent 
(3) 
16.5 
83.5 
100.0 
A small number of school board members indlcR.tec1. 
dissatisfaction with the elementary schools of their 
community (16.5 per cent) while a large majority of this 
group of respondents (83.5 per cent) indicated they were 
satisfied with the elementary schools of their communities. 
Separately stated functions for supervising 
elementary school principals.-- The school board member 
respondents rrere asked to indicate -vrhether school boards 
in their communities had separately stated functions for 
supervising elementary school principals and separately 
statm functions for school administrators at other 
levels. This information is reported in the distribution 
of Table 13. 
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Table 13. School Boards That Have Separately Stated 
Functions For Elementary School Principals and 
Separately Stated Functions For School 
Administrators at Other Levels as Reported By 
School Board :r:rember Respondents 
Separately Stated 
Functions For Elementary 
School Principals and 
Other Levels of 
Administrators 
(1) 
Yes • •••••••••••••••••••• 
.1-T o • ••••••••••••••••••••• 
Total ••••••••••••••• 
Number of 
Respondents 
( 2) 
52 
33 
85 
Per Cent 
(3) 
61.2 
38.8 
100.0 
About three fifths of the school board member 
respondents indicated that their school systems had 
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separately stated functions for elementary school principals 
while about two fifths of the respondents indicated their 
school systems did not have stated functions for 
elementary school principals. 
3. Analysis of the Distribution of Personal and Survey 
Information Requested of Supervising Elementary 
School Principal Respondents 
Sex of respondents.-- This group of respondents had 
a male majority also, but not nearly so great a margin as 
the other group. Results are indicated in Table 14. 
Table 14. Sex of Supervising Elementary School Principal 
Respondents 
Sex Number of Respondents Per Cent 
tll ~ 2l ~3l 
Male ••••••••••••• 1 1 1 58.7 
Female ••••••••••• 78 41.3 
Total •••••••• 189 100.0 
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Nearly three fifths of the supervising elementary school 
principal respondents were men while slightly over two fifths 
of this group of respondents were women. 
Age of r~spondents.-- Table 15 shows the breakdown 
of information gathered on the age of supervising elementary 
school principal respondents. 
Table 15. Age of Supervising Elementary School Principal 
Respondents 
Age Number of Respondents Per Cent 
(1) (2) (3) 
20 to 39 ••••••••••••• 40 21.2 
40 to 49 ••••••••••••• 55 29.1 
50 to 59 ••••••••••••• 64 33.8 
60 to 69 ••••••••••••• 30 15.9 
Total •••••••••••• 189 100.0 
A little less than one fourth of this group of 
respondents were between the ages of 20 to 39, while 
only about sixteen per cent reported being between the 
ages .of 60 to 69 years. 
Educational attainment of respondents.-- As shown in 
. Table 16 a great majority of the respondents indicated 
that they held the Master's or Doctorate Degree. 
Table 16. Educational Attainment of Supervising Elem-
entary School Principal Respondent 
Educational Number of Respondents Per 
Attainment Cent 
(1) (2) (3) 
Normal School Graduate or 
Bachelor's Degree •••••••• 29 15.3 
Master's Degree or 
Doctorate Degree ••••• ~··· 160 84.7 
Total •••••••••••••••• 1B2 ·100.0 
Only fifteen per cent of the responding supervising 
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elementary school principals reported that they were Normal 
School Graduates or held the Bachelor's Degree. A vast 
percentage of the respondents (84.7 per cent) indicated 
that they held the Master's or Doctorate Degree. 
Teaching experience of respondents at the elementary 
school level.-- Respondents were next asked to indicate 
the number of years of experience they had in teaching at 
the elementary school level. This is shown in Table 17. 
Table 17. Teaching Experience At The Elementary School 
Level of Supervising Elementary School Prin-
cipal Respondents 
Teaching Experience At 
The Elementary School 
Level 
( 1 ) 
4 years or less ••••••••••• 
5 to 9 years •••••••••••••• 
10 to 19 years •••••••••••• 
20 to 29 years •••••••••••• 
30 or more years •••••••••• 
Total •••••••••••••••• 
Number of Respondents Per 
Cent 
{2) (3) 
28 14.8 
45 23.8 
50 26.5 
38 20.1 
28 14.8 
189 100.0 
Slightly over one third of this group of respondents 
reported having nine years or less of experience teaching 
at the elementary school level while another third of the 
respondents indicated having 20 or more years of teaching 
experience in the elementary school. 
Experience of respondents as elementary school prin-
cipals.-- The supervising elementary school principal 
respondents were next asked to indicate the number of years 
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of experience they have had as elementary school principals. 
The complete distribution of responses to this question of 
the survey form is reported in Table 18. 
Table 18. Experience As An Elementary School Principal 
of Supervising Elementary School Principal 
Respondents 
Experience As An Number of Respondents Per 
Elementary School Cent 
Principal 
( 1 ) {2) (3) 
Less than 5 years ••••• ; ••• 40 21.2 
5 to 9 years •••••••••••••• 60 31.8 
10 to 14 years •••••••••••• 39 20.6 
15 to 19 years •••••••••••• 24 12.7 
20 or more years •••••••••• 26 13.7 
Total ••••••••••••••••• 189 100.0 
Responses indicate that over one half of the prin-
cipals returning the attitude form had nine years or less 
of experience as elementary school principals. About one 
fifth of the group report having 10 to 14 years of 
experience as an elementary school principal while the 
remaining 26.4 per cent of this group of respondents 
indicated that they had 15 or more years of experience 
as elementary school principals. 
Population of communities of respondents.-- In 
Table 19 respondents indicated the population of the 
community in which they serve as elementary principals. 
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Table 19. Population of Communities of Supervising 
Elementary School Principal Respondents 
Population of Number of Respondents Per 
Community Cent 
(1) (2) (3) 
Less than 25,000 ••••••• 34 18.0 
25,000 to 100,000 •••••• 79 41.8 
Over 100,000 ••••••••••• 76 40.2 
Total ••••••••••••• 189 100.0 
About three fifths of this group of respondents were 
from communities of 100,000 population or less. The re-
maining two fifths of the respondents represented com-
munities with a population of over 100,000. 
Number of elementary school principals in school 
systems of respondents.-- The distribution showing the 
number of supervising elementary school principals is 
shown in Table 20. 
Table 20. Number of Supervising Elementary School Prin-
cipals in School Systems of Supervising 
Elementary School Principal Respondents 
Number of Supervising Number of Respondents Per 
Elementary School Cent 
Principals 
{1) {2) (3) 
9 or less ••••••••••••••• 68 36.0 
10 to 19 •••••••••••••••• 25 13.2 
20 to 29 •••••••••••••••• 34 18.0 
30 or more •••••••••••••• 62 32.8 
Total ••••••••••••••• 189 100.0 
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Indicating that there were nine or fewer supervising 
elementary school principals in their school system were 
36.0 per cent of the respondents. Nearly one third of the 
respondents indicated their school systems had between 
10 and 20 supervising elementary school principals while 
another third reported having 30 or more supervising 
elementary school principals in their school system~. 
Number of teachers supervised by respondents.-- The 
distribution showing the number of teachers supervised by 
supervising elementary school principal respondents is 
shown in Table 21. 
Table 21. Number of Teachers Under The Supervision of 
Supervising Elementary School Principal 
Respondents 
Number of Teachers Number of Respondents Per Cent 
Supervised 
~q t 2l L2~ 
9 or less ••••••••••••• 27 14.3 
10 to 1 9 •••••••••••••• 104 55.0 
20 to 50 •••••••••••••• 58 30.7 
Total ••••••••••••• 1S2 100.0 
85 
Only fourteen per cent of the supervising elementary 
school principal respondents reported having a staff of nine 
or less teachers. Over one half of the respondents had a staff 
of 10 to 19 teachers and nearly one third indicated that 
they had a staff of 20 to 50 teachers. No respondents 
indicated that they had a staff of more than 50 teachers. 
Number of pupils under the charge of respondents.--
Supervising elementary school principal respondents were 
asked to indicate the number of children under their 
charge. The distribution of responses to this question 
is shown in Table 22. 
Table 22. Number of Pupils Under The Charge of Super-
vising Elementary School Principal 
Respondents 
Number of Pupils Under Number of Respondents Per 
The Charge of Cent 
Responding Principals 
(1) ( 2) (3) 
399 or less •••••••••••• 52 27.5 
400 to 599 .•..•.••••••• 100 52.9 
600 or more •••••••••••• 37 19.6 
Total •••••••••••••• 189 100.0 
Slightly over one fourth of the supervising elementary 
school principal respondents reported having less than 400 
pupils in their schools. Over one half of the respondents 
had between 400 and 599 pupils, while about twenty per cent 
of the principals reported having 600 or more pupils in 
their schools. 
Separately stated functions for supervising 
elementary school principals.-- Supervising elementary 
school principal respondents were asked to indicate 
whether school boards in their communities had 
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separately stated functions for supervising elementary 
school principals and separately stated functions for 
~chool administrators at other levels. The complete 
distribution of responses to this question on the survey 
form is shown in Table 23. 
Table 23. School Systems That Have Separately Stated 
Functions For Supervising Elementary School 
Principals and Separately Stated Functions 
For School Administrators At Other Levels .A.s 
Reported By Supervising Elementary School 
Principal Respondents 
Separately Stated 
Functions For Elementary 
School Principals And 
Other Levels of 
Administrators 
{1) 
Yes ••• •••••••••••••••••• 
No • ••••••••••••••••••••• 
Total •••••••••••••• 
Number of 
Respondents 
(2) 
130 
59 
189 
Per 
Cent 
(3) 
68.8 
31.2 
100.0 
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Slightly over two thirds of the supervising elementary 
school principal respondents indicated that their school 
systems had separately stated functions for elementary 
school principals while about one third of the respondents 
indicated their school systems did not have stated functions 
for elementary school principals. 
4. Distribution of Raw Scores of Responding 
Supervising Elementary School Principals 
And School Board Members 
Distribution of raw scores of responding supervising 
elementary school principals.-- The assignment of scores 
to attitude forms of respondents and the method by which 
it was done as well as the desirable responses to each 
of the items on the attitude form have been discussed in 
detail in Chapter III of this study. The distribution of 
raw scores of attitude forms of supervising elementary 
school principal respondents obtained in the scoring 
process is shown in Table 24. 
Table 24. Distribution of Raw Scores of Supervising 
Elementary School Principal Respondents 
Raw Number of Raw Number of Raw Number of 
Score Respondents Score Respondents Score Respondents 
~q ~ 21 t3l pq ~21 ~ ol 
133 ••• 1 113 ••• 3 93 ••• 4 
132 ••• 1 11 2 ••• 6 92 ••• 1 
131 ••• 1 1 1 1 • • • 4 91 ••• 1 
130 ••• 3 110 ••• 10 90 ••• 2 
129 ••• 3 109 ••• 3 89 ••• 5 
128 ••• 1 108 ••• 8 87 ••• 1 
127 ••• 3 107 ••• 6 86 ••• 2 
126 ••• 5 106 ••• 5 85 ••• 2 
125 ••• 2 105 ••• 2 83 ••• 1 
124 ••• 1 104 ••• 6 82 ••• 1 
123 ••• 1 103 ••• 2 so ••• 2 
122 ••• 3 102 ••• 5 75 ••• 1 
121 ••• 4 101 ••• 3 74 ••• 1 
120 ••• 4 100 ••• 6 71 ••• 1 
119 ••• 4 99 ••• 6 68 ••• 1 
118 ••• 4 98 ••• 8 62 ••• 1 
117 ••• 10 97 ••• 1 60 ••• 1 
116 ••• 5 96 ••• 3 58 ••• 1 
115 ••• 3 95 ••• 4 
114 ••• 7 94 ••• 3 
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The range for this group of scores was 58 to 133. 
The median score was 108 and the mean was 106.76. The 
critical ratio between the mean scores of the two groups 
of respondents will be found in another section of this 
chapter. 
Distribution of raw scores of responding school 
board members.-- The scores for this group of respondents 
were generally lower than the scores of the other group 
of respondents and there were considerably more gaps in 
scores. This distribution is shown in Table 25. 
Table 25. Distribution of Raw Scores of School Board 
Member Respondents 
Raw Number of Raw Number of Raw Number of 
Score Respondents Score Respondents Score Respondents 
(1} (2) t3) ( 4) (5) ( 6) 
123 ••• 1 98 ••• 1 77 ••• 1 
122 ••• 1 96 ••• 2 76 ••• 4 
119 ••• 1 95 ••• 4 75 ••• 1 
116 ••• 1 94 ••• 1 74 ••• 1 
115 ••• 2 93 ••• 1 73 ••• 1 
114 ••• 1 92 ••• 2 71 ••• 1 
112 ••• 2 91 ••• 3 70 ••• 1 
1 1 1 • • • 2 90 .-•• 2 67 ••• 2 
110 ••• 2 89 ••• 2 65 ••• 2 
107 ••• 3 87 ••• 1 63 ••• 1 
106 ••• 3 86 ••• 2 61 ••• 2 
104 ••• 3 85 ••• 1 60 ••• 1 
103 ••• 2 83 ••• 1 58 ••• 1 
102 ••• 1 82 ••• 3 57 ••• 1 
101 ••• 1 81 ••• 3 50 ••• 1 
100 ••• 1 so ••• 1 49 ••• 1 
99 ••• 2 78 ••• 3 47 ••• 1 
89 
The range for this group of scores was 47 to 123. 
The median score in this group of scores was 91. The mean 
is 88.99. A further treatment of the mean scores of the 
two groups appears in the last section of this chapter. 
5. Summary of Responses By Both Groups of 
Respondents To Each Of The Statements On 
The Attitude Form 
The attitude form.-- The attitude form which served 
as the instrument for this study contained 154 state-
ments. These statements were divided into five parts. 
Respondents were asked to indicate whether they agreed, 
disagreed, or were undecided about each of the state-
ments presented on the attitude form section of the 
instrument. 
The number of respondents to the attitude form from 
the school board member group is 85. The number of 
respondents to the attitude form from the supervising 
elementary school principal group is 185. 
No attempt is made in the summary tables that appear 
following this page to do more than show the distribution 
of responses by both groups of respondents. A Chi-Square 
analysis follows in the next part of this chapter. This 
analysis is made between responses of the two groups 
and determines statistically on which of the statements 
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a significant difference of opinion exists between the 
two groups of respondents. 
Distribution of responses to the attitude form.--
In the tables that follow, Tables 26 to 30, each of the 
statements of the five parts of the attitude form will be 
listed. The responses of the two groups of respondents 
will be shown as well as the percentage of response 
in each case. 
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Table 26. Summary of Responses By Both Groups Of Respondents To Each Of The 21 
Statements In Part I Of The Attitude Form - General Attitude Toward 
Education 
Num-
ber 
Statement. School Board Members Elementary Principals 
N -8 _5_____ _ ___ l{-J_8_2_ 
Agree Un- Dis- Agree Un- Dis-
Decide4_ . ,A_gree_ Decided Agree 
_________________ ...;;r.;,fo;;...:;... _ __..'b-1 ,__;J:;,;,f,;;.o""._J._ No. ;(, No. % No. ~~ N~ y; 
ln (2) (3) (4) (5) (6) (7) (8) (9) <1o) (11) (12) (13) (14) 
1. The solving of prob-
lems pertaining to 
children should be a 
cooperative endeavor 
betvreen the home and 
the school ••••••••••••• 
2. Reasoning vTi th a child 
rather than punishing 
him usually results in 
more effective and more 
lasting good behavior •• 
3. There are better meth-
ods than corporal pun-
ishment for disciplin-
ing children in school. 
L~. A child who consis-
tently misbehaves is 
in need of help and 
guidance ••••••••••••••• 
5. ~ost teachers today 
try to know each child 
as an individual ••••••• 
82 96.5 0 o.o 3 3.5 184 97.4 4 2.1 
67 78.9 11 12.9 7 8.2 156 82.5 27 14.3 
73 85.9 8 9.4 4 4.7 168 88.9 20 10.6 
73 85.9 7 3.2 5 5.9 175 92.6 12 6.3 
60 70.6 15 17. '7 10 11 • 7 169 89.4 14 7.4 
.5 
6 3.2 
1 .5 
2 1.1 
6 3.2 
\0 
rD 
Table 26 (Continued). Summary of Responses By Both Groups Of Respondents To Each 
of the 21 Statements In Part I Of The Attitude Form - General Attitude 
Toward Education 
Num-
ber 
Statement School Board Members 
K-85 
Elementary Principals 
N-189 
Agree Un- Dis- Agree Un- Dis-
~~- Deci_cl._ed ____ Agree _____ __ ~ J}_§_cj._d_ed Agree 
_ _ . No... % No. % No. fo No. % No. _% No. % 
~1) (2) (3) (4) (5) (6) (7) (8) (9) (10) (11) (12) (13) (14) 
• The aim in modern 
education is to develop 
each child's special -
talent so that he will 
derive the greatest 
benefit from school.... 69 81.2 10 11.8 6 7.0 167 88.4 9 4.7 13 6.9 
7. Only the brighter 
children have the 
ability to perform the 
more worthwhile class 
assignments •••••••••••• 
8. Emphasis should be 
placed on educating the 
brighter children for 
they will, in all prob-
ability become the more 
prominent citizens ••••• 
9. The schools are doing 
a lot better job of 
educating children 
today than they used 
to do •••••••••••••••••• 
7 8.2 
26 30.6 
56 65.9 
13 15.3 65 76.5 5 2. 7 12 6.3 172 91.0 
8 9.4 51 60.0 26 13.8 30 15.8 133 70.4 
19 22.4 10 11.7 139 73.5 41 21.7 9 4.8 
\.0 
VJ 
Table 26 (Continued). Summary of Responses By Both Groups Of Respondents To Each 
of the 21 Statements In Part I Of The Attitude Form - General Attitude 
Toward Education 
Num- Statement School Board Members Elementary Principals 
ber N-85 N-189 
Agree Un- Dis- Agree Un- Dis-
Decided Agree Decided Agree 
No. ~ No. 1f No. % No. ul (.0 No. c;{ '<} No. 
- ~ 2) ~3} ~4~ ~5} ~6l ~Il ~ 8} ~2~ ~ 10} { 1 q { 12} ~ 1:2l 
Too much space in 
modern textbooks is 
devoted to pictures •••• 10 11.7 31 36.5 44 51 .8 11 5.8 27 14.3 151 
11. Most teachers do a good 
job in our schools ••••• 75 88.3 7 8.2 3 3.5 165 87.3 18 9.5 6 
12. Schools should be 
closed on all stormy 
days • •••••••••••••••••• 11 12.9 8 9.4 66 77.7 22 11 • 6 22 11 • 6 145 
13. Schools should have 
more young teachers •••• 14 16.5 20 13.5 51 60.0 30 15.9 41 21.7 118 
14. One 1ray to get and keep 
good teachers is to pay 
them more money •••••••• 69 81.2 6 7.0 10 11 • 8 14 7 77.8 18 9.5 24 
15. More parents should 
take an active interest 
in the schools their 
children attend •••••••• 81 95.2 2 2.4 2 2.4 169 89.5 12 6.3 8 
16. Teaching school is a 
difficult job •••••••••• 71 83.5 8 9.4 6 7. 1 171 90.5 4 2. 1 14 
17. All teachers should be 
reQuired to take 
courses for self-im-
provement at various 
intervals •••••••••••••• 66 77.7 12 14.1 7 8. 2 1 1.~2 75. 1 24 12.7 23 
~ 
~ 14l 
79.9 
3.2 
76.8 
62.4 
12.7 
4.2 
7.4 
12.2 
\.0 
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Table 26 (Continued). Summary of Responses By Both Groups Of Respondents To Each 
of the 21 Statements In Part I Of The Attitude Form - General Attitude 
Tovrard Education 
lfun- Statement School Board ~embers Elementary Principals 
ber ~-:-J5 :~-109 
--------- -·····-----~--·-- ·---------· Acree Un- Dis- Azree Un- Dis-
Decided .A:--ree Decided .A.n-ree ~· r •· •• • • ... -,. ,_ . .,_ ...,._ _,.......,_..._-.=r..,.. _ _.,__,,~ ... •» ~ .. -· W.., ,._ . ...,. . .,., ... .,,.._ __ .. ___ ,.__... __ ..._._,~-~·-.,.....,,....__,_,.~-----.~ 
r;·o. c~ lTo. .; ~To. 1 l:;·o. .: lTo. ~-b l.To. ,; -~---·"·-~ .. ---·-·-·-------·--~-----------------~---~--.1.~--------'--- . ~I!?. . ··~·~---
_(1). (2) (3) _t:!1 .. __ (_,5j_~_(_6J .. (r(t. (9) (9) (10) (11) (12) (13) (14) 
18. The ~chool committee, 
the teachers, and the 
parents should get 
together more on their 
ideas •....... .......... G6 77.6 10 11.8 9 10.6 1 25 66. 1 37 19.6 27 14.3 
19. Classes should be 
limited to 25-30 pUpils. 70 <:32.4 5 5. 9 10 11.7 1'(2 91 .o 9 4.:3 ,., 4.2 u 
20. Bmphasis in education 
should be on trainint; 
for earni n:::; a li vine •••• 19 22.4 9 10.6 57 67.0 38 20. 1 27 14.3 1 2LJ- 65.6 
21. Schools s~ould place 
increased emphasis on 
scholarship ••••••••••••• 63 71~.1 13 15.3 9 10.6 139 '73). 5 20 10.6 30 15.9 
\.0 
IJl 
J:able 27. :5ummar~r of Resl1onses D~r ~3oth Groups of Respondents 'fo :C::ach Of The 49 
Statements in Part II Of The Attitude Form - Attitude Toward Policies 
and Practices In The ~lementary School 
======-~ ·-- --=:;;..._.:..;._ __ ~=·---=--~ - --:--. _-:-_____ -. -.---..:. - ---·- ~-··==--·--·-:=:: 
l'um- Statement School Board Members Elementary Principals 
ber H-85 _ :T-_1 89 ____ _ 
Acree Un- Dis- Agree Un- Dis-
Deciq_ed Ap;re_e De9_ided Agree 
No. ~o H o • /; IS o • ~s :;;;· o • ~; X o • <; 1J o • _ . ...~.'.:..:; __ 
1. 
story Hhen they c;et into 
trouble ••••••••••••••••• GL~ 9G .G 1 1 • 2 0 o.o 188 99.5 1 0 r:-.:.; 0 o.o 
2. A child should be taught 
to respect the authority 
not only of his o1·rn 
teacher but of all 
teachers in the building 35 100.0 0 o.o 0 o.o 187 98.9 0 o.o 2 1.1 
3. For the child's security 
the school should be 
consistent in the en-
forcement of its rules 
and regulations ••••••••• 84 98.8 0 o.o 1 1 • 2 189 100.0 0 o.o 0 o.o 
l~. The school should 
attempt to develop a 
feeling of 11 belonging 11 
amonc; the children as.a 
means of eliminating 
many discipline 
problems •••••••••••••••• 75 (18.2 9 10.6 1 1 • 2 187 98.9 2 1 • 1 0 o.o 
\0 
0\ 
Table 27 (Continued). Summary Of Responses By Both Groups of Respondents To Each 
Of The 49 Statements in Part II Of The Attitude Form - Attitude Toward 
Policies and Practices In The Elementary School 
Num- Statement School Board Members Elementary Principals 
ber N-8;2 N-182 
Agree Un- Dis- Agree Un-
A~ree Decided 
No. 
q '2} (2l (4} (5} ,6} en (8} (2} (10) (11 
5. Many discipline prob-
lems can be avoided 
by adapting instruc-
tion to the level of 
a child's ability •••••• 58 68.3 20 23.5 7 8.2 117 93.7 7 3.7 5 
6. The modern school deals 
with discipline prob-
lems more intelligently 
because of its greater 
understanding of child 
behavior ••••••••••••••• 49 57.7 24 28.2 12 14.1 158 83.6 25 13.2 6 
7. The modern school con-
cept in dealing with 
discipline is to create 
the impression that a 
child who misbehaves is 
really doing an injus-
tice to his own class-
mates as well as 
himself •••••••••••••••• 54 63.5 25 29.4 6 7.1 149 78.8 23 12.2 17 
8. Children should move 
from class to class 
silently and in single 
2.6 
3.2 
9.0 
file under strict sup-
ervision at all times •• 10 11 .8 10 11.8 65 76.4 24 12.7 23 12.2 14 t75.1 
\0 
.....:) 
Table 27 (Continued). Summary of Responses By Both Groups of Respondents To Each 
Of The 49 Statements in Part II Of The Attitude Form- Attitude Toward 
Policies and Practices In The Elementary School 
J:Ium-
ber 
Statement 
2 
9. Dunce caps as a means of 
punishing those vrho do 
not give correct re-
School Board Members Elementary Principals 
N-85 N-189 
Agree Un-
Decided 
sponses is an effective 
educational practice.... 3 3.5 2 2.4 80 91.1 3 1.6 0 o.o 186 98.4 
10. Teachers should avoid 
the use of sarcasm in 
disciplining children ••• 73 85.9 
11. Children should be made 
to fear the teacher..... 3 3.5 
12. The modern school 
attempts to provide for 
children who are slovr 
learners by adaptinG 
instruction to their 
particular level of 
"7 7n 'J ability ••••••••••••••••• o o.u 
13. The schools should 
attempt to divert the 
drive of the over-aggre-
ssive child toward con-
structive classroom 
activities •••••••••••••• 71 U3.5 
4 4.7 8 9.4162 85.7 
1.2 81 95.3 2 1.1 
9 10.6 9 10.6 £2 96.3 
5 5.9 9 10.6 lli5 97.9 
3 
4 
2 
0 
1 • 6 24 12.7 
2.1 183 96.8 
1 • 1 5 2.6 
o.o 4 2. 1 
\.0 
co 
Table 27 (Continued). Strrumary of Responses By Both Groups of Respondents To ~ach 
Of The 49 Statements in Part II Of The Attitude Form - Attitude Toward 
Policies and Practices In The Elementary School 
lTum-
ber 
Statement School Board Members 
~-85 
Elementary Principals 
~T-189 
Agree Un- Dis- Agree Un- Dis-
Decided A~ree Decided Ar,ree 
______ ,,_, __ ··------~--·-·---·-- .. ----·--·---------~·---· 
_______ _..;;.N;...;;o....:• c~ H o • (.~~ No • ';; Eo • i) lf o • ~; No • '~ 
(1) (2) (3} (4) 
14. Hutual respect between 
children of varying 
abilities is being en-
couraged in the modern 
school ••••••••••••••••• 62 
15. A modern trend in ed-
ucation is to keep 
children with their 
own age group, if pos-
sible,for the sake of 
their mental health •••• 52 
16. A modern trend in ed-
ucation is to assign 
additional responsib-
ility and purposeful 
activity to the gifted 
child... • • • • • • • • • • • • • • • 77 
17. Children learn more 
from each other in 
classes which are not 
divided according to 
intelligence ••••••••••• 19 
72.9 17 20 .o 6 7.1 174 92.1 11 5.8 4 2. 1 
61.1 17 20.0 16 18.8 126 66.7 29 15.3 34 18.0 
90.6 7 8.2 1 1.2 184 97.4 2 1.0 3 1.6 
22.4 30 35.3 36 42.3 76 40.2 70 37.0 43 22.8 
\.0 
\.0 
Table 27 (Continued). Summary of Responses By Both Groups of Respondents To Each 
Of The 49 Statements in Part II Of The Attitude Form -Attitude Toward 
Policies and Practices In The Elementary School 
Num- Statement School Board Members Elementary Principals 
ber N-85 H-189 
Agree Un- Dis- Agree Un- Dis-
Decided Agre_L ----~~-De_gj.d_e_Q.__~ _ _Agree 
M c-d ''T ,,-;' 7\f cl N .J N c f N ,-t 
• .!.~ 0 o jo .!.~ 0 o j':J .1.; 0 o Zo 0 o jo 0 • /J 0 • j'o . _ 
(1) (2) (3) (4) (5) (6) (7) (8) (9) (10) (11) (12) ~13) (1_i)_ 
18. A child vrho is not up 
to his class level in 
one or two subjects 
should be demoted...... 5 5.9 23 27.1 57 67.0 18 9.5 26 13.8 145 76.7 
19. An immature child 
. should be promoted with 
his class each year so 
that he will remain 
with children of his 
own age. • • • • • • • • • • • • • • • 4 
20. Out of school excursions 
during class time are a 
very important and 
desirable phase of the 
total school program ••• 48 
21. Examinations should be · 
the main basis upon 
which report card 
grades are determined •• 11 
22. The schools should keep 
the parents and public 
better informed on 
4.7 
56.5 
12.9 
school matters ••••••••• 77 90.6 
12 14. 1 
23 27.0 
6 7. 1 
3 3.5 
69 81.2 4 2. 1 19 10. 1 166 87.8 
14 16.5 147 77.8 33 17.5 9 4.7 
68 80.0 6 3.2 5 2.6 178 94.2 
5 5.9 165 87.3 13 6.9 11 5.8 
0 
0 
Table 27 (Continued). Summary of Responses By Both Groups of Respondents To Each 
Of The 49 Statements in Part II Of The Attitude Form- Attitude Toward 
Policies and Practices In The Elementary School 
Hum-
ber 
Statement School Board Members Elementary Principals 
N-85 N-189 
Agree Un- Dis- Agree Un- Dis-
Decided Agree~_ -~--~ _ De_cj_de_(l~ .Agree 
No. % No. % No. % No. % No. % No. ~ 
( 2 ) ( 3 ) u~ ) ( 5 ) ( 6 ) JJ~ ( 8 ) ~ 9 ) ' 1 o ) ( 1J.L( 1 ~) J 1 3 ) c 1 4) 
24. 
25. 
0"" ,_o. 
All children should be 
held to getting work 
done vr.i thin the same 
time linits because the 
school day has to be 
carefully scheduled •••• 
Supervisors ~rovide a 
great deal of help to 
teachers and pupils •••• 
Schools should provide 
more classroom work in 
small croups for pupils 
of erades four, five, 
and siz •••••••••••••••• 
Schools should provide 
more drill in import-
ant school subjects •••• 
27. Schools should teach 
children to accept 
responsibility ••••••••• 
2J. Jchools today spend too 
:"mci1 time s~lol"r::'Ln:; 
I>ictures to the 
c:!.1ilclren ••••••••••••••• 
17 20.0 
57 67.0 
56 65.9 
54 63.5 
G4 98.3 
t) 7. 1 
9 10.6 59 
19 22.4 9 
23 27. 1 6 
25 29.4 6 
1. 2 0 
30 )5 •) 1~9 
69.4 15 
10.6 98 
7 .o 156 
7. 1 139 
o.o 1U6 
57.6 11 
G.o 
51.9 
82.6 
73.5 
93.4 
r:.· '' 
:Jou 
8 
61 
21 
30 
') 
c:_ 
37 
4.2 166 87.8 
32.3 30 15.8 
11. 1 12 6.3 
15.9 20 10.6 
1.1 0.5 
19. 6 12:-1 '/4.6 
_.. 
0 
Table 27 ( Uontinued). :Juamo.r:;r of Res~Jonses B~r Both Groups of Respo:ndents To :;ach 
Of The 49 Ctater1ents in Part II Of The Attitude ~orn - Attitude Toward 
Policies and Practices In The ~lementary School 
:-:."":"7-::-=~ .. ';::::'.-::;:::;::-~.:;:=-:=~:... :...:::...... ~---·-·--==::-~ ... <'::-:;;.--·"--:=.:=...=..-.,.---.- _ _........._ ·--~··· -~-----~--- __ ............... _,_ ....... ·•:,.:·,~- -· ...................... "' 
::·u111- S t& tenen t .3chool Board Ifembers ~lementary Principals 
oer ~-35 ~-1d9 
---~--~~---~-- • ·--~--·'-"'""''--·'--_ .......... A ___ ~----------.._,~-----~·~--
A:;ree Un- Dis- AGree Un- Dis-
Decided A~-ree Decided Ar,Tee 
.... ------------....--...~-~-- ______ ._... ______ ~-~----·--------=-.. ;w&:;•;;;_;;;_, ---· 
~0 ~ u 0 ~ No d ~ d u d " d 
·---·-----------. !!..,,_~ .!o __ .l.~ • .L . • _ z~ -~~_...e._ .J.'~O•_.,i?_ 1~0. .12. 
1l.L_.~ _______ __(_& .J2.2 _ _l1.)___1.22 ( 6) ( 7 _L __ (§l ( 9) ,(J 0 l 111 ) ( 1 2) ( 13) ( 14l 
29. Elementary schools 
should have a definite 
course of study for 
each grade level ••••••• 
30. Pupils in elementary 
schools should meet 
specific standards in 
order to be promoted 
to the next grade •••••• 
31. Numerical grades (85, 
97, etc.) should be 
given on report cards 
of pupils in the 
elementary schools ••••• 
32. Letter grades (A, B, 
E, etc.} should be 
given on report cards 
of pupils in the 
elementary schools ••••• 
33. Elementary schools 
should send letters 
home to parents re-
portin~ pupil progress 
instead of report cards 
77 90.6 3 3.5 5 5.9 165 87.3 13 6.9 11 5.8 
17 20.0 9 10.6 59 69.4 15 7.9 8 4. 2 1 66 8 7 • 9 
57 67. 1 1 9 22. 4 9 1 o. 5 98 51.8 61 32.3 30 15.9 
56 65.9 23 27.1 6 7.0 156 82.6 21 11.1 12 6.3 
54 63.5 25 29.4 6 7.1 139 73.5 30 15.9 20 10.6 
0 
[\) 
Table 27 (Continued). Summary of Responses By Both Groups of Respondents To Each 
Of The 49 Statements in Part II Of The Attitude Form - Attitude Toward 
Policies and Practices In The Elementary School 
Num-
ber 
Statement School Board Members 
N-85 
Elementary Principals 
N-189 
Agree Un- Dis- Agree Un- Dis-
Decided Agree Decide_Q,__n~-nAgree 
No. % No. % No. % No. % No. % No. ~ 
~1) n- (2) (3) "(4) (5) _(§l_Jl.L_1,§J (9) (10) (11) (12) (131 (14) 
34. Elementary schools 
should report pupil pro-
gress by means of par-
ent-teacher conferences 
rather than report 
cards ••••••••••••••••••• 84 98.8 
35. A passage from the Bible 
should be read daily to 
the pupils.............. 6 7.1 
36. Kindergartens should be 
a part of every 
elementary school ••••••• 67 78.9 
37. The requirements of each 
grade should be low 
enough so that even the 
slowest pupils can 
meet them............... 3 3.5 
38. The elementary school 
organization should 
include on~y pupils of 
grades kindergarten 
through six ••••••••••••• 56 65.9 
1 • 2 0 o.o 186 98.4 
30 35.3 49 57.6 11 5.8 
7 8.2 11 12.9 176 93.1 
6 7.1 76 89.4 8 4.2 
15 17.7 14 16.4 124 65.6 
2 1 • 1 1 0.5 
37 19.6 141 74.6 
8 4.2 5 2.7 
10 5.3 171 90.5 
25 13.2 40 21.2 
0 
\JJ 
Table 27 (Continued). Summary of Responses By Both Groups of Respondents To Each 
Of The 49 Statements in Part II Of The Attitude Form - Attitude Toward 
Policies and Practices In The Elementary School 
Num- Statement School Board Members Elementary Principals 
ber N:-.§2._ _N~182_ 
-Agree Un- Dis- Agree Un- Dis-
Decided _Agfee _ Decid_e_9._ _ ~E;ree 
·-- __ ... 
__________ No..!.--_.J{-~ No·:-_L__~ ~ No. %___]".9..! __ %_ No.!.. J 
~ q ~2) 
39. Special classes should L2~ {4} ~2) J6l 
be organized for pupils 
who are serious 
behavior problems ••••••• 49 57.6 21 24.7 
40. Double promotions 
should be permitted for 
very bright pupils •••••• 31 36.5 22 25.9 
41. All children at a 
certain grade should be 
able to do all the work 
for that grade •••••••••• 29 34.1 7 8.2 
42. The textbook in each 
subject should be the 
required work for the 
school year ••••••••••••• 17 20.0 16 18.8 
43. Teaching materials 
provided by business 
groups should be wel-
corned and used in the 
elementary school ••••••• 67 78.9 7 8.2 
44. Elementary schools 
should have a definite 
homework program •••••••• 3 3.5 6 7. 1 
~7l {8~ ~2} ~10l ~11l 
15 17.7 113 59.8 19 
32 37.6 51 26.9 46 
49 57.7 16 8.5 10 
52 61.2 9 4.8 10 
11 12.9 176 93.1 8 
76 89.4 8 4.2 10 
( 12j___LU) UJ 14) 
10. 1 57 
24.4 92 
5.3 163 
5.3 170 
4.2 5 
5.3 171 
30.1 
48.7 
86.2 
89.9 
2.7 
90.5 
0 
..j::o-
Table 27 (Continued). Summary of Responses By Both Groups of Respondents To Each 
Of The 49 Statements in Part II Of The Attitude Form - Attitude Toward 
Policies and Practices In The Elementary School 
Num-
ber 
Statement School Board Members Elementary Principals 
-----· N-85 _ N-182 
Agree Un- Dis- Agree Un- Dis-
Decided Agree Decided __ Agree 
__ No. % No. % No. ~~ No. % No. ;t No. % i1) . (2) (3) (4) (5) (6) (7) (8) (9) (10) (11) (12) (13) (14) 
5. School boards should 
have stated policies 
for runnine; the 
elementary schools •••••• 56 65.9 15 17.7 14 16.4 124 65.6 25 13.2 40 21.2 
46. School boards should 
have stated duties for 
the supervising 
elementary school 
principal ••••••••••••••• 49 57.6 21 24.7 15 17.7 113 59.8 19 10.1 57 30.1 
47. Elementary schools 
should have at least 
a six-hour school day... 31 36.5 22 25.9 32 37.6 51 26.9 46 24.4 92 48.7 
48. The child's academic 
training should be the 
only concern of the 
elementary school ••••••• 29 34.1 7 8.2 49 57.7 16 8.5 10 5.3 163 86.2 
49. Elementary schools 
should make increased 
use of men teachers ••••• 17 20.0 16 18.8 52 61.2 9 4.8 10 5.3 170 89.9 
-4 
0 
\Jl 
Table 28. Summary of Responses By Both Groups of Respondents To Each of The 22 
Statements in Part III Of The Attitude Form - Attitude Toward What 
Should Be Taught In The Elemente.ry School 
Statement School Board Members Elementary Principals Hum-
ber 
--- -- ~}:!:85 ------- - -- __ 1!:189 __ . __ ~_,,,,~-----·" 
Agree Un- Dis- A~ree Un- Dis-
Decided Agree _ Decided Agree 
*f·r , :.~ '"I -.r 0 l .,.,.,. ·o/ ... -/ 1\:" 11 1 
.uo • -J .r10 • ~~ 1,0 • ·-il _ ___E.2_!_ jo -~TCL!__._2 ___ .;l;i_9_!... ___ .i.~--. 
{1) (2) {3l (4) (5)_j6) (12 (8) (9) (10) (1 .. 1J (12)_{J)j __ (14) 
1. Learnin0 human relation-
ships (theart of 
setting along with one 
another) is as import-
ant as learninc, the 
3 R's ••••••••••••••••••• 61 71.8 7 8.2 17 20.0 173 91.5 7 2.7 9 4.8 
2. An important objective 
of modern education is 
to help children under-
stand and appreciate 
each other's problems ••• 68 80.0 7 8.2 10 11.8 177 93.7 8 4.2 4 2.1 
3. The slow learning child 
should devote all his 
time to academic work 
until he is on the aver-
age grade level of his 
class before being per-
mitted to participate 
in dramatics, physical 
education, and other 
phases of non-academic 
'\io rk ••••••••••••••••••••• 6 7. 1 4 4.7 75 88.2 4 2. 1 7 3.7 178 94.2 
0 
0\ 
Table 20 (Continued). Sumn1ary of Responses By Both Groups Of Respondents To Each 
Of The 22 Statements In Part III Of The Attitude Form - Attitude Toward 
~·That Should Be Taught In The Elementary School 
Hum-
ber 
Statement School Board Members 
N-85 
Elementary Principals 
N-189 
Agree Un- Dis- Agree Un- Dis-
Decided Ag_:ree _ _ _ __ DEiQ_:i._d.e_<i _.A.gree 
1\1" of N cl --·.T rl ... of ""'"~"' of ~"" 
... ~ o • e o • 1o 1~ o • zr; lf o • 1a 1~ o • ;o No ~ /0 
£1) (2) (3) (4) (5) (6) (7) (8~ (9) (10) (11) (12) (13) (14) 
• The modern school 
attempts to teach the 
fundamentals, (reading, 
r~iting, and aritrune-
tic), in a manner rrhich 
makes learning a pleasant 
and enjoyable experience. 76 89.4 4 4.7 5 5.9 173 91.6 11 5.8 5 2.6 
5. The division of children 
into small reading 
groups appears to be a 
sound educational 
practice •••••••••••••••• 
6. How 1"Tell a child has 
learned the fundamentals 
may be determined by how 
effectively he uses this 
knowledge to solve 
problems •••••••••••••••• 
7. A child 1 s ability to 
read is determined by 
his understanding of 
what he reads ••••••••••• 
77 90.6 7 8.2 1 1.2 186 98.4 3 1.6 0 o.o 
71 8 3. 5 5 5 • 9 9 1 0 • 6 1 64 8 6. 8 8 4. 2 1 7 9 • 0 
64 75.3 7 8.2 14 16.5 155 82.0 11 5.8 23 12.2 
0 
--..:) 
Table 28 (Continued). Summary of Responses By Both Groups of Respondents To Each 
Of The 22 Statements In Part III Of The Attitude Form - Attitude Toward 
vfhat Should Be TauGht In The Elementary School 
Num- Statement School Board Hembers Elementary Principals 
ber N-82 N-182 
Agree Un- Dis- Agree Un- Dis-
Decided Agree Decided Agree 
~ ol No. ol No. 
' 
(. zo ;o 
~11 ~21 
• Teachers should be as 
concerned with the ex-
pressed interests of 
children as they are 
with the teaching of 
facts from a textbook ••• 65 76.5 11 12.9 9 10.6 168 88.9 1 1 5.8 10 
9. The basis of most future 
learning is the ability 
to read well •••••••••••• 83 97.6 1 1.2 1 1.2 177 92.7 7 3.7 5 
10. The modern school feels 
that the subjects of ar~ 
music, domestic science, 
wood"t-Torkincs, and physi-
cal education are impor-
tant as well as the fun-
damentals (reading, 
viTiting, and arithmetic) 
for developing well-
rounded individuals ••••• 71 83.6 7 8.2 7 8.2 172 91 .o 13 6.9 4 
11. Classroom experimenta-
tion and other forms of 
learning by doing as 
practiced in science is 
the best technique for 
teachinc; many subjects •• 61 71 .8 20 23.5 4 4.7 143 75.7 24 12.7 22 
(f/ 
(0 
5.3 
2.6 
2. 1 
11.6 
..... 
0 
OJ 
Table 28 (Continued). Summary of Responses By Both Groups Of Respondents To Each 
Of The 22 Statements In Part III Of The Attitude Form -Attitude Toward 
·.-rhat Should Be Taught In The Elementary School 
'"'- ,,_-- _..:.__, - ·-"' .. .-......... ..__, ---
"~·un- :3tater,18nt Jchool Board ~embers blementary Principals 
ber -------·---~---·--- ------·-·-·--·r--···~·-~·- --•·· _i~:_1j_Q_ ·~--~-·--·•• -·-··• - -· _ -·-
Acree Un- Dis- Acree Un- Dis-
Decided A~ree Decided Arree ~"~--·-·--____..,_ ___ ........ _ ... --.~---·--·-..... ·-·------ .... ~:I2~=-.-:~:~ . ~: ~~-=-=--=:~~-~ .1:---:-.L o •. -.:.t_l:· o7=---~ Z:Ico_::=:~~== 
_lll.~·-·---~---J.?l~--------llL.~~-J2L t 6) C7 1 _ 18) ( 9.) { 1 o) ( 1 1 ) ( 1 ? 2 JJ.2LJJ_L0_ 
12. The elementary school 
cur:riculum is designed 
to prepare students for 
successful adult cit-
izenship 1-;i. th little or 
no thought to his pres-
ent needs for living hap-
pily and successfully •••• 
13. Anythinc that is mem-
orized is thoroushly 
learned and understooJ ••• 
14. ~ ~hysical education 
pro ':;rL;a s110ulcl be }Jro-
viclod in all clenelltEr~r 
u 9.4 
6 '(. 1 
14 16.5 63 
-· 
r-: Cl 
-J. ;;; 71+ 
74.1 6 3.2 10 5.3 173 91 • 5 
i27 .o 3 1.6 4 2. 1 132 o6.3 ./ 
scl1oolc .... ............. . T5 ,..., (_.l (.) • c::. /' l) 7. 1 lj. l:- • r( 1 G9 ,, • l..,. 1 L:. r 'l 1 { .4 6 3.2 
15. j:., "\l"OOllliOrldn·: CO"LlTf.~C for 
boys c~ould be grovided 
i~ all ela~entar~ 
schools ... .............. . 
1 (-). ._,or c er:~I>llo.si s slloulc.l. be 
placed 0!:1. ;)i1on:i.cs (the 
o Ol'~ ··l /i ·j ,, -.. 01, .... 0 ·f' '··''0 ,~·'I "' ) 
• .; ~.- .... I.A. ...... .>....t.. I.A. L; _._ ., ..- U~-.J 
1-1: Jc:w c leme11 t~,_r~-
scllool................... ~)3 62. 21. 2U :J~~. 9 l~ /+.7 122 61~.s 30 15. ~) 37 1S:.6 
0 
\.0 
j_'c.blc ~~G ( Oontiuued). Jumrnar;;r of Res::~onses :cJy Doth Groups Of l\espondents To 
i;;ac"L1 Of 1'he 22 i:3tatements In Part III Of The Attitude .PorrJ - l:..tti tude 
T01·rard .fl1at ~3l10uld Be T8.U((nt In The :Elementary School 
.. ... _ 
__........ - ··~- -------·---·--=---·-
----·-"- ='=----------=-::;,;· ~~um- Statement School Board Members Elementary Principals 
ber i!--85 N-H39 ·---
Ae;ree Un- Dis- Agree Un- Dis-
--- Decided ·- Agre3 .. Dec:ljl.eJ!_ __ Agree 
:.T ...-,.,- -,-:r ( -.. J .:-: "i\T L...,.. 1•-r- c.1 ·t,;l· c·~ 
. .l'1 Q e 0 ~·• Q e /V J.·,_~,...i~----=~~__:-!_9_•--....~~~.;.2...!--._. . .J..IJ_-r.r. __ _.~,.. ...... -
.w__ ~--·-- ( 2 ) ---·-- " . - - ___ j_3 J "'i. 4_}_ . .J..,5) { 6 ) ~ 71 (§j_i22_ __ (J..Qj__(JJj_j_1 2) c 1 3) ~ 1 4) " 
17. Geography and history 
should be taught as 
separate subjects in-
stead of being taught 
together as social 
studies •••••••••••••••••• 30 35.3 22 25.9 33 38.8 65 34.L~ 25 13.2 99 52.4 
18. Elementary schools 
should provide instruc-
tion in small croups on 
the basis of ability 
and achievement •••••••••• 60 70.6 17 20.0 
19. Foreign languages 
should be taught to 
capable elementary 
school pupils •••••••••••• 68 80.0 13 15.3 
20. Elementery schools 
should have a definite 
science program •••••••••• 72 84.'7 10 11.0 
21 • l'!ore should be tau[;ht 
in the elementary school 
concerninc; the 1-ray 
people live in other 
countries •••••••••••••••• 58 68.2 21 24.7 
8 
4 
3 
6 
9.4 157 83.1 18 9.5 14 7.4 
4.7 116 61.4 42 22.2 31 16.4 
3.5 181 95.8 6 3.2 2 1.0 
7. 1 147 77.8 20 10.6 22 11 • 6 
0 
Table 28 (Continued). Summary of Responses By Both Groups Of Respondents To Each 
Of The 22 Statements In Part III Of The Attitude Form - Attitude Toward 
Wnat Should Be Taue;ht In The Elementary School 
Num-
ber 
Statement School Board Members Elementary Principals 
N-85 N-189 
Agree Un- Dis- Agree Un- Dis-
Decided Agree Decided Agree 
No • ~; No • % No • '/o___ N () • _% ~No • }b _1To • _5& 
w - ( 2) ( 3) ( 4) ( 5) ( 6) ( 7) ( 8 ) ( 9) ( 1 0) ( 11 ) ( 1 2 ) ( 1 3 ) ( 1 4) 
22. Elementary schools 
should do all in their 
power to help develop 
the power of memory in 
children •••••••••••••••• 62 72.9 18 21.2 5 5.9 126 66.7 33 17.4 30 15.9 
Table 29. Summary of Responses 1Jy Both Groups Of Respondents To Each Of The 36 
Statements In Part IV Of The Attitude J?orm- Attitude Toward The 
Punctions Of The Supervisinr; Elementary School Principal 
lTum- Statement 
ber 
School Board Members Elementary Principals 
Agree 
:'J-85 __ U-189 -----
Un-
Decided 
Dis- Agree Un- Dis-
Agree Decided Agr~ 
,.,T o:' ~J c/ i\T f.--: 'T c! .~'.,.. c{ ....,_J ·/ 
_ .~.~o. ;o l\0. ;;; .J:Jo. 1o • .L·JO. 1o .1.\0. 1o l'O-. 12. 
(1) (2) {3) (4) (5~ (6) en C8~ (9) (1o} (11) (12) (13~ (14) 
DJ Tim 110DERN ELEMENTARY 
SCHOOL THE SUPERVISING 
ELEIV:rENTARY SCHOOL PRINCIPAL 
SHOULD BE RESPONSIBLE FOR: 
1. evaluating competence of 
teachers in the class-
room and in the school •• 83 97.6 
2. providing for consider-
ation of teachers' com-
plaints and requests •••• 81 95.3 
3. helping to improve 
cooperation and cordial 
relations among staff 
members ••••••••••••••••• 82 96.5 
4. maintaininG order and 
discipline in the 
school •••••••••••••••••• 82 96.5 
5. evaluating vli th staff 
members the program of 
instruction ••••••••••••• 82 96.5 
6. offering constructive 
help to teachers who 
recognize the need •••••• 83 97.6 
1.2 
1 1 • 2 
2 2.3 
0 o.o 
1 • 2 
0 o.o 
1.2 181 95.8 6 3.2 2 1.0 
3 3.5 186 98.4 3 1.6 0 o.o 
1.2 189 100.0 0 o.o 0. o.o 
3 3.5 184 97.4 0.5 4 2. 1 
2 2.3 187 99.0 1 0.5 1. 0.5 
2 2.4 189 100.0 0 o.o 0 o.o 
f\) 
Table 29 (Continued). Summary of Responses By Both Groups Of Respondents To Each 
Of The 36 Statements In Part IV Of The Attitude Form - Attitude Toward 
The Functions Of The Supervising Elementary School Principal 
Num- Statement School Board Members Elementary Principals 
ber N-85 N-189 
Agree Un- Dis- Agree Un- Dis-
Decided Agree Decided _Agree 
No. ~ No. ~ No. & No. ~ No. % No. % 
\ 1 ) .• ~ . J 2 2 . = ~ 3J < 41 < 5 r c 6 2 ( 1 > < 8 > < 9 ) < 1 o ) , 1 n < 1 2 ) < 1 3 r c 14T 
IN TKE 1-'IODERN ELE1.fENTARY 
SCHOOL THE SUPERVISING 
ELEMENTARY SCHOOL PRINCIPAL 
SHOULD BE RESPONSIBLE FOR: 
7. helping to bring about 
effective interaction 
between regular and 
special teachers ••••••• 81 95.3 3 3.5 1 1.2 184 97.4 5 2.6 0 o.o 
8. striving for competent 
and unbiased judgment 
in the diagnosis and 
interpretation of test 
data ••••••••••••••••••• 78 91.8 5 5.9 2 2.3 180 95.2 7 3.7 2 1.1 
9. helping teachers re-
cognize and provide for 
individual differences 
in children •••••••••••• 80 94.1 4 4.7 1 1.2 188 99.5 0 o.o 1 0.5 
10. coordinating use of 
resources for improve-
ment of teaching ••••••• 83 97.6 0 o.o 2 2.4 184 97.4 4 2. 1 1 0.5 
'->l 
Table 29 (Continued). Summary of Responses By Both Groups Of Respondents To Each 
Of The 36 Statements In Part IV Of The Attitude Form- Attitude Toward 
The Functions Of The Supervising ~lementary School Principal 
- -----l:um-
ber 
Ste.tement School Board Members 
Z-85 
,l! ... gree ''f un-
Decided 
Elementary Princinals 
~f-139 
Dis- Ac:ree Un- JJis-
Decl:_ued J~s;ree 
--·-·-·-~---------·- --··--·-· ___ _;:o..!---'-i.. __ ~'·o. .·0 ~Lo..!_. _ _; __ 1:'2..!.. .) ~:o. ..-j~---~~~9.!...--~~--~ ----~ 
LU._~---·-··-·---~J..c~l ______________ .-\ll.. __ j}+L _J21_j_6) __ ~_J:tJ.. __ jgJ_ . . (?). __ (J_ol_ _U_U_JJ _2J~ .L1.:?.L_U_4)_ 
I~<· T~~~JJ ::OD~.~IL:~ ~LI~~~-~JJ~T'f.A.R"Y~ 
SO~:OCL T=m SUP:GRVISL:G 
:~~L;I-~L~.·;·rr .A.li. Y 8 0 IiO 01 ~el1I~ :· C I P i~L 
SHO lJLD B:W h2JPOF'SIBL:8 JPOR: 
1 1 • developinc 1rl th ste.ff 
cembers ways of discov-
erin~ aptitudes and ad-
justnent problems 
throw::;l1 techniques like 
testinc:, observation, 
records, conferences, 
and case studies •••••••• 77 
1 2. discussin:-:; vri th staff 
members, specialists, 
ana ~ealth staff, indiv-
idual problems of 
adjustment •••••••••••••• 32 
13. conferrinc; with and 
counseling pupils with 
problems of l!ersonal 
and school adjustments •• 75 
14. seokins to maintain ~ood 
pupil-teacher and pupil-
principal relationships. 83 
90.5 2 2.4 
96.5 j ).5 
82>.2 r· :J 5.9 
97.6 1 1.2 
6 '{.0 181 9h () _.I.';_} 6 ., ') ).c.. 2 1.0 
0 o.o 187 90.9 2 1.1 0 o.o 
5 5.9 173 91.5 6 3.2 10 5.3 
1 1 • 2 185 97.9 0 o.o 4 2. 1 
_.. 
_.. 
-!:: 
Table 29 (Continued). Summary of Responses By Both Groups Of Respondents To Each 
Of The 36 Statements In Part IV Of The Attitude Form- Attitude Toward 
The Functions Of The Supervising Elementary School Prfncipal 
.. 
Hum-
ber 
Statement School Board Members Elementary Principals 
N-85 N-189 
Agree Un- Dis- Agree Un- Dis-
-~-----,-~D~e;_..;;c...;;;;i..;.;;d..;;.e..;;,;.d--ll:E)ree Decided Agree r .. o ::.:~' I;o C", ":'·To C/ "iTo t,;' . ro ,· ll" ·/_.·· -·-·-~- ---------·---·-··-··-----~-----'--.!.--L-~- trJ .:, • ;v ..:, • jo L • jJ ·JO • .::':. 
' 1 ) _w_ ( 3) _l'±LJ.2.2 __ ( 6) .en cs ) ' 2 ) ' 1 o ) .~ 1 n ( 1 2) , 1 3 l ( 14 ~ 
IN Trlli l.WDERN ELEH.l'JNTARY 
SCHOOL T:till SUPERVISING 
ELEHEHTARY SCHOOL PRINCIPAL 
SHOULD BE RESPONSIBLE FOR: 
15. securing physical and 
mental health examina-
tions for pupils unless 
school nurse has this 
function •••••••••••••••• 65 76.5 11 12.9 9 10. 6 1 65 87.3 10 5.3 14 7.4 
16. securing aid and treat-
ment for defects found 
in pupils by physical 
and mental health 
examinations unless 
school nurse has this 
function •••••••••••••••• 61 71.8 8 9. 4 16 13.8 158 83.6 11 5.8 20 10.6 
17. enforcing local board of 
health rules pertaining 
to sick pupils and repor-
ting contagious diseases.76 89.4 3 3.5 6 7. 1 166 87.9 5 2.6 18 9.5 
18. providing for instruc-
tion in the care of 
school property ••••••••• 75 88.3 3 3.5 7 8. 2 180 95.3 4 2. 1 5 2.6 
~ 
Table 29 (Continued). Summary of Responses By Both Groups Of Respondents To Each 
Of The 36 Statements In Part IV Of The Attitude Form- Attitude Toward 
The Functions Of The Supervising Elementary School Principal 
Hum-
ber 
Statement School Board Members Elementary Principals 
~85 ~1~ 
Agree Un- Dis- Agree Un- Dis-
- ____ Decid_e_d _.Agre_e_ Decided Agree 
No. % No. % No. % No. % No. % No. % _ 
(1) . (2) (3) (4) (5) (6) (7) (8) {9) (10) (11) (12) (13) (14) 
IN THE HODERN ELEHENTARY 
SCHOOL THJi: SUPERVISinG 
ELEl·!EHTARY SCHOOL PRINCIPAL 
SHOULD BE RESPONSIBLE FOR: 
19. insuring safe and 
sanitary conditions 
throughout the school ••• 79 
20. evaluating the physical 
and instructional 
efficiency of the plant 
permitting an environ-
men t vrhi ch is safe and 
sanitary •••••••••••••••• 71 
21. cooperating 1rl th civic 
organizations ••••••••••• 75 
22. enlisting public support 
in rrhat schools are 
trying to do •••••••••••• 67 
23. supporting teachers 
against unjust community 
restrictions and 
criticisms •••••••••••••• 72 
92.9 0 o.o 6 
83.5 4 4.7 10 
88.3 4 4.7 6 
78.9 7 8.2 11 
84.7 5 5.9 8 
7. 1 182 96.3 4 2.1 3 1 • 6 
11.8 175 92.6 7 3.7 7 3.7 
7.0 175 92.6 10 5.3 4 2.1 
12.9 164 87.3 18 9.5 7 3.7 
9.4 185 97.9 3 1 • 6 1 0.5 
0\ 
Table 29 (Continued). Summary of Responses By Both Groups Of Respondents To Each 
Of The 36 Statements In Part IV Of The Attitude Form- Attitude To1-rard 
The Functions Of The Supervisine Elementary School Principal 
-Eum- Statement School Board Members Elementary Principals 
ber N-85 li-189 
Acree Un- Dis- Agree Un- Dis-
Decided .Agree Decided Agree 
--· .. ,- .·.! "!IT t,:l· ~r ~../ · .-.r "fd. · l -~ No. iv 110. o .t~o. ;o .!:'10. ;Q No. fiJ .~..o. /o 
( 1 ) - ""- ( 2 )_ 13 ) ( 4 ) ~ 5 ) ( 6 ) ( 71 ( 8 ) ~.2 ) ( 1 0 ) ( 1 1 ) ( 1 2 ) ( 1 3 ) ( 1 '±L 
nr TI-IC J::IODERN ELEH:8NTARY 
SOEOOL TI-rE SUPERVISilYG 
ELEifGlJTAHY SCHOOL PRIHCIPAL 
SHOULD DE RESPOITSI:BLE FOR: 
24. attendins workshops, 
institutes, conferences, 
and other nrofessional 
meetings •• ~ •••••••••••••• 84 9{) () o.u 1 1.2 0 o.o 183 96.8 4 2.1 2 1.1 
2~. cl.etermininc; promotional 
policy for his buildins. 41 40.2 12 1LJ-.1 32 37.7 144 76.2 18 9.5 27 14.3 
2G. actins not only as an 
advisor but also to 
~alp direct the activ-
i ties of t:1e J?Tii. •••••••• 43 50.6 1 1 1 2. 9 31 36.5 1 L~7 'lr( • L) 20 10.6 22 1 1 • 6 
21(. suspendi~~ pupils fran 
sc:10ol as he sees fit ••• 31 36.5 6 7.0 LJ.o 56.5 139 73.5 19 10.1 31 16.4 
0'' selectins teachers for L''-' • 
1lis buildin~;..... • • • • • • • 29 34.1 10 11.3 LJ.6 54.1 140 74.1 1 0 9.5 31 16.4 G 
29. determining the use of 
the school for 
community purJloses •.•••• G7 7,":1, 0 I <,..,. • _,! 7 8.2 1 1 1 2. 9 164 36.8 18 9.5 7 3.7 
-.:j 
Table 29 (Continued). Swnmary of Responses By Both Groups Of Respondents To Each 
Of The 36 Statements In Part IV Of The Attitude Form - Attitude Tow·ard 
The Functions Of The Supervisin~ Elementary School Principal 
Statement School Board ~embers Elementary Principals 
ber _____________ )~-3~_,-
·---· ~T-1 89 ----
Agree Un- Dis- Asree Un- Dis-
Decided A~ree Decided ~~ree -·--·-···-·~·-·--··- -·-· -····---·- _, ______ .:::;.;...J,;, ---~:;..,;;..;;;;._~ .. 
P· ~- •••. >-·- ..- .... ..- --- - ..-~- ..... ,..,_ .... ,. --·-- . .,._ •& • ..,. -~~9--··-··--- _.L,._, ___ ~j·LQ_. _ _._~ _____ ]L£!._~----·.£- lJ_9 • i~ iT 0 -!--1~-·-;; 0 • ~---
u ) . - (_2)_ - ~ 3) ~ 4) ( 5) ( 6_2_ ~ 7) ([3) J3l ( 1Q.L ~ 11 ) ( 1.?J ( 13) ( 14) 
E: THE IIOD:IDRE Eil:liElTTARY 
SCHOOL T:tlli SUPEHVIBIHG 
IJL:t;r-m:;:·TAl-lY SCHOOL PREWII)AL 
SHOULTI :BE RIDSPO~i'SIDLE :POR: 
30. organizing and adminis-
tering the school 
cafeteria •••••••••••••• 
31. establishing admission 
policies and practices 
for his buildinc; ••••••• 
32. actinG as publicity 
agent for his school ••• 
33. establishins curricula 
for his school ••••••••• 
34. sittinc; in at all school 
board meetings concerned 
with elementary schools. 
35. helpinc to plan and 
build new schools ••••••• 
36. deciding on policy 
re~arding field trips 
and excursions for 
72 84.7 
84 9" n u.o 
41 43.3 
43 50.6 
31 36.5 
29 34.1 
5 5.9 n 9.4 185 97.9 u 
1 1 • 2 0 o.o 183 96.8 
12 14.1 32 37.6 144 76.2 
11 12.9 31 36.5 147 77.8 
6 7.0 1.{.8 56.5 139 73.5 
10 11.8 46 54. 1 140 7L~. 1 
lils school •••••••••••••• 56 65.9 11 12.9 18 21.2 165 87.3 
3 1.6 1 0.5 
4 2.1 2 1.1 
18 9.5 27 14.3 
20 10.6 22 11 • 6 
19 10.1 31 16.4 
18 9.5 31 16.4 
7 3.'7 17 9.0 
co 
Table 30. Summary of Responses By Both Groups Of Respondents To Each Of The 26 
Statements In Part V Of The Attitude Form - Attitude Toward What 
">T l~Um.-
ber 
Should Constitute The 1~lementary School Plant, Services, And Facilities 
Statement School Board Members 
N-85 
Agree Un-
Decided 
Dis-
Agre~ 
Elementary Principals 
U-189 
Agree Un-
Decided 
Dis-
Agree 
--- ·' .,...... ,..J· '}1" · / -.r (! ,..r c:::' "?-j r..·/ 
.l:fo. /v l~O. jo .::w. ')o 1'.0. ,v .::,o. .1" i:~O_. _jo 
(1) (2) ~3) (4) (5) j6) (7) (8) (9) (10) (11) (12) (13) {14) 
Till HODEIDT ELENENTARY 
SCHOOL SHOULD: 
1 • 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
have a library ••••••••• 79 
provide doors for 
toilet stalls •••••••••• 77 
have an assembly room •• 75 
have a cymnasium ••••••• 72 
provide classrooms v-ri th 
sinlcs and rmming rrater 61 
provide basketball 
courts on playgrounds •• 60 
provide audio-visual 
units; that is, facili-
ties for storing, show-
inc; 2-nd makinc; use of 
audio-visual aids •••••• 83 
have hot 1-rater avail-
92.9 
90.6 
88.3 
84.7 
71 .8 
70.6 
97.6 
able in school ••••••••• 82 96.5 
9. request adequate police 
5 5.9 
5 5.9 
3 3.5 
7 8.2 
10 11.8 
14 16.5 
1.2 
1.2 
protection ••••••••••••• 78 91.8 4 4.7 
10. provide large maps for 
all classrooms ••••••••• 69 81.2 10 11.8 
3 
7 
6 
12~ 
1 1 
2 
1.2 
3.5 
8.2 
7. 1 
16. 2~ 
12.9 
1.2 
187 99.0 
170 90.0 
185 97.9 
176 93.1 
173 91 • 6 
150 79.4 
189 100 .o 
2. 3 188 99.5 
3. 3.5 180 95.2 
6 7.0 169 89.4 
0.5 
11 5.8 
3 1. 6 
9 4.8 
8 4.2 
23 12. 1 
0 o.o 
0.5 
8 
1 
4 
8 
16 
0 
0 
4 2.1 5 
8 4. 2 12 
0.5 
4.2 
0.5 
2. 1 
4.2 
8.5 
o.o 
o.o 
2.7 
6.4 
\.0 
Table 30 (Continued). Summary of Responses By Both Groups Of Respondents To Each 
Of The 26 Statements In Part V Of The Attitude Form- Attitude Toward 
11That Should Constitute The Elementary School Plant, Services, And 
Facilities 
Nmn-
ber 
Statement 
-----~----------- ~---
School Board Members 
N-85 
Agree Un- Dis-
Dec_tded Agree 
Elementary Principals 
H-189 
Ac;ree Un- Dis-
Decided __ 
0 
__ 
l~o. 2 . No • % lT o • £;_ . :;· o • J..~ No • {b K o • ~,~ 
___ j2). 
_ ( 5) ( 6) (It < s L { 9) _J..!.QJ_JJJJ_ < 1 2) .\ llLllll_ 
THG ~:OD:,~m.; EL:GlTBl[TARY 
SCEOOL S~IOULD: 
11. provide a blacktop 
surface on playcrounds •• 
12. provide administrative 
offices ••••••••••••••••• 
13. provide a conference 
room and lounse for 
53 62.LJ-
30 94.1 
teachers................ ·"('g 92.9 
14. ~ave a health unit; that 
is, sp~ce, and facilit-
ies for the nedical 
staff to 1J.s e u~:.cn in t':lG 
Dv.ilc1ill;_.:................ :J;: ~;7·.~j 
1 :_~. ~lBVG a ~:JJ:-'C,Ctica.l flX'tG 
1.11.11t; t::at is, s~~!C'"ce, 
ana :scilities devoted 
to ~ractical arts 
il18tl"Rt.lCtiOlle e e • • • • • • • • • • 
16. llBVG o. :l1ouse~wld 8.rts 
unit; that is, an area 
and facilities devoted 
to ~l.OllGS!.:.old arts 
2· '· t-'-r :.: 1 • l.~ 
17 20 .o 15 
5 5.9 0 
5 5.9 
1 • 2 
17 ?0.0 ?1+ 
17.6 156 82.6 
o.o 138 99.5 
1 • 2 1 J6 9G. 4 
1. 2 L8 1 :JO. 0 
,. I ~~) .. ~~. ~-) ':) 103 . , __ 
instruction ••••••••••••• 35 41.2 19 22.3 31 36.5 75 39.7 
15 7.9 
0.5 
3 1.6 
0 o.o 
113 9.5 
0 o.o 
0 o.o 
0 o.o 
l~O 21 • ~~ lrt~ ~)Lj .• 3 
48 25.4 G6 34.9 
1\) 
0 
Table 30 (Continued). Summar;7 of Responses :Sy Doth G-roups Of Respondents rro Each 
Of The 26 Statements In Part V Of The ~ttitude Form - Attitude Toward 
:That Should :Jonsti tute The }UeEwntar3r ;Jchool J?lEmt, Gervices, And 
};i'acili tiN: 
_..._. ---·., .... ~.--. ,.___, .. ' ......... -~----·-· _,_,..,.__. ,_.. __ ,, ____ .. _...,_ ...... _ __..... ........... --... --,..." .. --------~--. .... -~-.. .,-.·--~ .... --~---·---------..---..------· .... ~......_.,_~--~-·~----. 
,.--. ,_......,.r_,.., ,._, • ,..,,. __ -·o.--- . ._, ·•~··••• -~- .,....... ___ ...,..-_...._.......,,., ____ ..._... • ..,. ____ ,_._ •. __...._.," •··~ .. •-· -·· •- • -~··•- _.,_ -·-·· _..~--- --=- .....--.----... .__,. ._..~ ---·-·-----·• .---00<- ·------- ___ ._._,.._. _____ ,.......___,._.-.-.. -~. --·.-.-.....--.---.,...,.. .• _..._...._... ..... ,.,. 
~- V.L1- fJ tc~telJ811 t 3c~ool Board ~embers Elementary Princi~als 
be I--
---·---------- ·--- X:::S:.:.2...~--- --- ·--- . -~------------ ~ ~- 1 {39 --- ··-·-- .. -------- .• ·--·-·· 
Acree Un- Dis- A~rco Un- Dis-
Decided Apree Decided A~ree 
... -~-~-----.·----------·-.. >.<=-·-.--..--.--- _..,., ... ~ ~ .... _,. __________ ~~ ... ·----·---"·-· --..... - ... ~--~--..,...,.,.. ... ---~~ ........ 
.. ""_. ___ . _ ... _ ..... _._ _______ ........ _. ·-- --------·-_..._- ........ __________ .. ______ .... ___ .. ~-~~~_,---~I_t?_~~---~.,·~·:. .... -~.l~9-!_·~-~---~-~~~----~ L2-!-~--~~i2_!_ --~~~-~~____d..----·~-
t1J. ___ .. ----~-U~1. __ . "··----·--- .. -J.J._) _c~u.-' 5) _j_s_LJIJ ( oJ l2J ____ JJ..9J ___ c~L_w) ( 1 4 2 ... 
'.t:~Dj 1'·-!0D:GR~;· 312;I-:B:~;;rrJ~RY 
SOI:OOL Sl~O'ULD: 
17. have a conference roan 
for ~~arents ••••••••••••• 
1 J. 1mve a custodio.n 1 s unit; 
that is, space for a 
custodian to maintain an 
office and to store 
small supplies •••••••••• 
19. have a science unit; 
that is, space and fEcil-
ities Gpecifically devo-
ted to science instruc-
ti on •••••••••••••••••••• 
20. have a cafeteria •••••••• 
21. have a school e;e.rdon •••• 
22. have television 
facilities •••••••••••••• 
23. have clerical help for 
the principal ••••••••••• 
24. have a nurse available 
39 
80 
r-o 
:::>./ 
J, () 
'f-() 
13 
67 
73 
to all elementarJ schools 77 
45.9 16 18.() 30 
92~. 1 5 5.9 0 
69.4 10 11.d 16 
56.5 21 24.7 16 
15.3 33 38.8 39 
78.13 13 15.3 r: :J 
85.9 e 9.4 4 
90.6 1 1 • 2 7 
35.3 13U 73.0 19 10.1 32 16.9 
o.o 188 go r-_./0:::> 0 o.o 1 o.s 
1J.D 1LJ-1 74.6 20 10.6 ') ') ,_u 14.8 
18.8 94 49.7 40 21.2 55 29. 1 
45.9 41+ 23.3 58 30.7 87 46.0 
5. 9 155 32.0 25 13.2 9 L~. ij 
4.7 184 97 • l~ l~ 2. 1 1 0.5 
8. 2 184 97.4 2~ 2.1 1 • 0.5 
_. 
1\) 
Table 30 (Continued). Smumary of Responses By Both Groups Of Respondents To Each 
Of The 26 Statements In Part V Of The Attitude Form - Attitude Tovrard 
~fha t Should Constitute The Elementary School Plant, Services, And 
Facilities 
=============================================================---
:tTum-
ber 
Statement School Board Members 
N-85 
Elementary Principals 
li"-189 
Agree Un- Dis- Agree Un- Dis-
Decided ___ .Agree D_E?cided Ap;_ree 
lJo. j~ ___ Ho_!_ 'jj No. .i_llo_. J~ No. ~~. No. /'~ 
(1) (2) (3) (4) ( ) TriE HODERN E:lliHBNTARY 5 (6 ) (7 ) (S) (9) (10) (11) (12) (13) (14) 
SCHOOL SHOULD: 
25. have guidance counselors 
26. be a community center ••• 
63 72.9 
63 7L~. 1 
10 11.8 
17 20.0 
13 
5 
15.3 141 
5.9 117 
74.6 
61.9 
27 14.3 
41 21.7 
21 
31 
11 • 1 
16.4 
1\) 
1\) 
In the preceding five tables the number and percentage 
of response by both groups of respondents to each statement 
has been shown. 
No attempt is made here to interpret the summary of 
responses because the numbers are again used in the next 
section for determining the Chi-Square analysis. The 
interpretations following the Chi-Square tables also 
refer back to the percentages of responses to those items 
found to be significant by use of the Chi-Square Method. 
123 
124 
6. Comparison Of The Two Groups of Respondents On 
Bach Of The Statements Of The Attitude Forrn. 
The Chi-Square Hethod 
P11E.Q.OS~_of this sectinn.-- This study "''m.s conducted 
as 2.n investic;atioll to ascertain differences in <?.ttitucle 
toward selected statements pertainins to education in 
the elementary schools between supervising elementary 
school principals and school board oembers. 
In this section responses to the statements were 
subjected to the Chi-Square test for si~nificant 
differences. In the calculation of Ohi-Squsres, t~e 
null hypot11e3is is assumed tnat no si::;nificant difference 
exists betiveen the attitudes of the tiro c.:;roups 0~ 
res:pondents. 
The Chi-Sauare test.-- According to Garrett!/, the =~--=---'- .;;;...;;;;_.;..;;;..~ 
Chi-Square test provides a method of co2parin6 observed 
freq_uencies with frequencies to be expected on some 
J.1ypot~'!.esis or in terms of some theor~r. :re explains tl1at 
the difference bet1reen each observed and each expected 
freq_uenc;y is sq_uared, and eli vided by the e::necteC::. or 
theoretical f; and the sue of t~ese quotients l. s ~-2 
·- . 
si~).lificance of the computed :;:2 is determined. frou a t&ble 
of freedom. If the x2 falls within the establis~e~ values 
of the five per cent level or the one per cent level, then 
we conclude from the table the probability (P) that the 
obtained X2 is significant at that level. This designation 
means that the distribution diverges too greatly from 
chance distribution to be regarded simply as a sampling 
fluctuation. 
A further word is in order on the meaning of the one 
per cent level of significance and the five per cent level 
of significance test. If we find an x2 significant at the 
one percent level, we are suggesting that there is less 
than one chance in a hundred that the divergences in 
responses from chance responses can be explained as 
sampling fluctuations. Similarly, at the five per cent 
level, we are indicating that there are less than five 
chances in a hundred that divergences in responses (as 
compared with chance responses) can be explained as 
sampling fluctuations. 
Chi-Square values for this study.-- In the tables 
prepared for this section, the statements are presented 
for each section of the attitude form. The indicated 
attitude distributions for both groups of respondents 
are shwon. The x2 has been computed and is presented 
in the column appropriately marked. The Probability 
(P) column indicates the significance of the x2 value. 
The following symbols are used in the tables of this 
section: 
125 
N.S. Not Significant 
S-.01 - Significant at the one per cent level 
S-.05 - Significant at the five per cent level 
For purposes of this study the five per cent level 
of confidence is selected as the accuracy limit within 
vrhich the null hypothesis is to be rejected. 
For all of the statements in Tables 31-35 in this 
section the value of x2 at the five per cent level of 
significance is 5.99 and the value of x2 at the one per 
cent level of significance is 9.21. 
An x2 value of .05 or less is presented as evidence 
of a significant difference of attitude between supervising 
elementary school principals and school board members. 
126 
Table 31. Comparison Of The Two Groups Of Respondents On Each Of The 21 
Statements In Part I Of The Attitude Form (General Attitude 
Toward Education) By The Chi-Square Method 
Num.- Statement Group Response 
ber x2 
Agree Un- Dis-
~q ,2} L2~ ~ 4~ 
Decided A~ree 
~2} '6l ~:rl 
1 • The solving of problems pertain-
ing to children should be a 
cooperate endeavor between the Soh Bd 82 0 3 
home and the school •••••••••••••• Prin 184 4 1 5.42 
2. Reasoning with a child rather 
than punishing him usually re-
sults in more effective and Soh Bd 67 11 7 
more lasting good behavior ••••••• Prin 156 27 6 3.34 
3. There are better methods than 
corporal punishment for discip- Soh Bd 73 8 4 
lining children in school •••••••• Prin 168 20 1 5.74 
4. A child who consistently misbe-
haves is in need of help and Soh Bd 73 7 5 
guidance rather than punishment •• Prin 175 12 2 5.93 
5. Most teachers today try to know Soh Bd 60 15 10 
each child as an individual •••••• Prin 169 14 6 15.71 
6. The aim in modern education is 
to develop each child's special 
talents so that he will derive Soh Bd 69 10 6 
the greatest benefit from school. Prin 167 9 13 4.50 
7. Only the brighter children have 
the ability to perform the more Soh Bd 7 13 65 
worthwhile class assignments ••••• Prin 5 12 172 10.76 
p 
~8l 
N.S. 
N.S. 
N.S. 
N.S. 
s-.o1 
N.S. 
s-.o1 
..... 
f\) 
--1 
Table 31 (Continued). Comparison Of The Two Groups Of Respondents On Each Of 
The 21 Statements In Part I Of The Attitude Form (General Attitude 
Toward Education) By The Chi-Square Eethod 
Num-
ber 
Statement Group 
Agree 
Response 
v-2 
,.:."). 
Un- Dis-
Decided Agree 
p 
~ n (2) (3) (4) _ Ls) -l§) (7) (8) 
8. Emphasis should be placed on educ-
ating the brighter children for 
they -v'Till, in all probability 
become the more prominent 
citizens ......................... . 
9. The schools are doing a lot 
better job of educatinG children 
today than they used to do •••••••• 
10. Too much space in modern text-
books is devoted to pictures •••••• 
11. Most teachers do a cood job in 
our schools ••••••••••••••••••••••• 
12. Schools should be closed on all 
stormy days ••••••••••••••••••••••• 
13. Schools should h~ve nore younc 
tcr.cl.:.el .... s ••••. ••.••••••••••••.••••• 
14. One way to cet and keep sood 
teachers is to pay them more 
r.aoney • •••••••••••••••••••••••••••• 
15. More parents should ta~e an 
active interest in the schools 
their children attend ••••••••••••• 
16. j;eacilillt~ school is a difficult 
. , 
JO D • •. • • •., • • • • • • • • • • • • • • • • • • • • • • • 
Sch Bd 
Prin 
Sch }Jd 
Prin 
Sch Bd 
Prin 
Sch Bd 
Prin 
Bch Bd 
Prin 
Sch Bd 
Prin 
Sci1 3d 
Prin 
Sch Bd 
Prin 
3ch Bd 
Prin 
26 
26 
56 
139 
10 
11 
75 
165 
1 1 
22 
14 
30 
69 
147 
81 
169 
71 
171 
,, 
G 
30 
19 
41 
31 
27 
7 
18 
Cl (J 
22 
20 
41 
6 
18 
2 
12 
(3 
4 
51 
133 
10 
9 
44 
151 
3 
6 
66 
145 
51 
1 H3 
10 
24 
2 
8 
6 
11!. 
1 1 .1~6 S-.01 
4.64 ·~J (""l •t. 0. 
22.06 S-.01 
• 1 3 r:.s. 
• 35 l~. s . 
• 16 :J. s. 
• 53 n.s • 
2.62 . ,., • •. .-~ • ::.:> • 
7 .1+6 S-.05 
1\) 
()) 
Table 31 (Continued). Comparison Of The Two Groups Of Resuondents On 3ach Of 
The 21 State~ents In Part I Of The Attitude Form (General Attitude 
Tovrard Educatio:n) JJy The Chi-3q_uare Hethod 
,...-...,.u...,.T--··---·_.,--~- ___ .,.___ - .... ..,: ... .---·- __. ...... _._., _____ ..,.....,_. .......... _. _,_ .... ___ ·-·---~-
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Eunber- 3tatenent 
iU __ . _-J-{ 2~)--~---· 
17. All teachers should be required 
to take courses for self-im-
provement at various intervals ••• 
18. The school committee, the 
teachers, and the ~arents should 
~et together more on their ideas. 
19. Classes should be limited to 
25-30 pupils ••••••••••••••••••••• 
20. Emphasis in education should be 
on trainin~ for ean1in~ a living 
21 • Schools should place increased 
emphasis on scholarship •••••••••• 
Group Re s~oonse 
:{2 J? 
A~ree Un- Dis-
Decided A~ree _ 
-~( 3_L,_Jl.~l__ l5l ( 6) ~ 7) _l§l. __ 
Sch J3d 
Prin 
Sch Bd 
Prin 
Sch Bd 
Prin 
Sch Bd 
Prin 
Sch Bd 
Prin 
66 
142 
66 
125 
70 
172 
19 
38 
63 
139 
12 
24 
10 
37 
5 
9 
9 
27 
13 
20 
7 
23 
9 
27 
10 
,, 
0 
57 
124 
9 
30 
.97 
3.81 
5.70 
.77 
2.23 
lJ'. s. 
··Y' C' 
l.'i. 0. 
l~. s. 
N.S. 
lJ. s. 
_.. 
1\) 
\.0 
I• 
Summary of ~?ignifi.£~nt _ _§_tatements_i.!!_ .. Table .21· --
Statement 4 which reads, "A child vrho consistently 
misbehaves is in need of help and guidance rather than 
punishment", falls just short of meeting the five per cent 
level of significance although both groups of respondents 
1-rere in agreement with the statement by a high percentage 
(Table 26). 
Only one item of this section met the requirements for 
the five per cent level test. This statement reads, "Teach-
in:; school is a difficult job". Principals appeared to be 
more convinced of this than were school board members 
(Table 26). 
Falling into the value of the one per cent level test 
were four statements. These statements read: 
5. "I·!ost teachers today try to know each child 
as an individual". Both groups of respondents indicated 
agreement with this statement. Principals were more 
strongly in agreement (89.4 per cent) than were school 
board members (70.6 per cent). 
7. "Only the brighter children have the ability 
to perform the more 1,yorthwhile class assignments 11 • In 
this case both groups of respondents disagreed with the 
statement presented 1dth 25 of the 274 tot2l respondents 
indicating they were undecided. Interestingly, 91.0 per 
., 
cent of the principals disagreed while only 76.5 per cent 
130 
of the school board members disagreed. 
8. 11Em:phasis should be :placed on educating the 
brighter children for they will, in all probability 
become the more :prominent citizens 11 • Here both groups 
of respondents disagreed with the statement as :presented. 
However it should be noted that only 60.0 :per cent of 
the school board members disagreed and only 70.0 per cent 
of the elementary principals disagreed. 38 of the total 
respondents indicated they were undecided. 
10. "Too much space in modern textbooks is 
devoted to :pictures". Disagreeing with this statement 
were 51.8 :per cent of the school board members and 79.9 
per cent of the elementary :principals. I·fany of the 
respondents (36.5 per cent of the school board member 
srou:p and 14.3 :per sent of the elementary :principal 
group) indicated that they were undecided on their atti-
tude toward this statement. 
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Table 32. Comparison Of The Two Groups Of Respondents On Eacb Of The 49 
Statements In Part II Of The Attitude Form (Attitude Toward Policies 
And Practices In The Elementary School) By The Chi-Square Method 
-- ·-·~----
- - Statement Group Hum-
ber x2 P 
Response 
Agree Un- Dis-
Decided Aaree 
_w_ {2) - - ·- (3) (4) ..l?J (6) (7) (8) 
1. Children should be provided an 
opportunity to tell their side of 
the story uhen they get into Sch Bd 
trouble •••••••••••••••••••••••••• Prin 
2. A child should be taught to 
respect the authority not only of 
his owD teacher but of all Sch Bd 
teachers in the building ••••••••• Prin 
3. For the child's security the 
school should be consistent in 
the enforcement of its rules Sch Bd 
and regulations •••••••••••••••••• Prin 
4. The school should attempt to 
develop a feeling of 11 belonginr, 11 
among the children as.a means of 
eliminating many discipline Soh Bd 
problems ••••••••••••••••••••••••• Prin 
5. Nany discipline problems can be 
avoided by adapting instruction Soh Bd 
to the level of a child's ability Prin 
6. The modern school deals 1-Ti th 
discipline problems more intell-
igently because of its greater Soh Bd 
understanding of child behavior •• Prin 
84 
188 
85 
187 
84 
189 
75 
187 
58 
177 
49 
158 
0 
0 
0 
0 
9 
2 
20 
7 
24 
25 
0 
0 
0 
2 
1 
0 
1 
0 
7 
5 
12 
6 
o.oo n.s. 
o.oo N.S. 
o.oo lJ. s. 
1 6. 19 S-.01 
31.99 S-.01 
23.30 S-.01 
...... 
\.>! 
(\) 
Table 32 (Continued). Comparison Of The T1-ro Groups Of Respondents On Each Of 
The 49 Statements In Part II Of The Attitude Form (Attitude To1'1'ard 
Policies and Practices In The Elementary School) By The Chi-
Square I:·Iethod 
- -
Num- Statement 
ber 
Group Response 
x2 
Agree Un- Dis-
Decided Ar.;ree 
p 
iU (2) (3) (4) (5) (6) (7) (8) 
7. The modern school concept in 
dealing rdth discipline is to 
create the impression that a 
child 1-rho misbehaves is really 
doing an injustice to his orm Sch Bd 
classmates as well as himself •••• Prin 
8. Children should move from class 
to class silently and in single 
file under strict supervision by Sch Bd 
a teacher at all times ••••••••••• Prin 
9. Dunce caps as a means of punish-
10. 
11 • 
ing those vrho do not give correct 
resuonses is an effective 
educational practice ••••••••••••• 
Teachers should avoid the use of 
sarcasm in disciplining children. 
Children should be made to fear 
the teacher •••••••••••••••••••••• 
12. The modern school attempts to 
provide for children who are slorr 
learners by adapting instruction 
Sch JJd 
Prin 
Sch Bd 
Prin 
Sch Bd 
Prin 
to their particular level of Sch Ed 
ability •••••••••••••••••••••••••• Prin 
54 
149 
10 
24 
3 
3 
73 
162 
3 
2 
67 
182 
25 
23 
10 
23 
2 
0 
4 
3 
1 
L~ 
9 
2 
6 
17 
65 
142 
80 
186 
8 
24 
81 
183 
9 
5 
12.07 S-.01 
0.06 N.S. 
5.57 lT. S. 
2.77 H.s. 
2.26 11. s. 
22.47 S-.01 
\jJ 
\jJ 
Table 32 (Continued). Comparison Of The Two Groups Of Respondents On Each Of 
The 49 Statements In Part II Of The Attitudes Form (Attitude Tovrard 
Policies And Practices In The Elementary School) ny The Chi-
Square Method 
··~-··· -· -··-····· ·'=··-=-.:-::-=::. ========= ======-· ~ 
r:·tnn- Statement 
·r2 p ber 
c:-roun Response. 
Agree Un- Dis-
Decided Ar,.ree ----·~·--·-·-·-----··-----··-· .. -·-- ---.. - ':l tU ______ ------·~ .. --.-( 2 ) __ . __ -·--------- -·--- __ _( 3J --·-.B.) __ ( s L ____ _j_§J_ .. ___ .iL) ~_...) --· 
13. T~c sc~oolc should attennt to 
divert the drive of t~c over-
G~-·ressive c~il~ toward co2struct-
ive classroon activities •••••••••• 
1L~. J::utt.u:tl res::1cc"c bet1men c:1ildren 
of varyiu~ abilities is beinc 
encoura:::ed in tl1e modern school ••• 
15. A modern trend in education is to 
:keep ch:Llcren vri th their ovm ac;e 
croup, if possible, for the sake 
of their uental hee.lth •••••••••••• 
1 G. L noden1 trenJ ill eel nco. ti on is to 
o.ssi~n additional res~onsi~ilit; 
c:.~1c~ ~:)l~l ... ~)03ef\ll e .. ctivi.lc,),. to tlJ.G 
~~ii'teO~ c:,~i l(l •••.•••••••••••••••••• 
1 ~(. G:I.lil(1X'8ll lOC1.l-..-cl FlOl""'G l"l--.or~ 02C;.'J. ot~1-
Gr in clr.sses -;rl:icl!. c.re not CLlv-
ided c.ccorcli ~J.c~ to :lntclli~'onco •••• 
1 '-..•. ·~ Cililcl '\~:10 is EOt U.D to ::.1i8 
class level in one or two su~­
jects s:,lOuld be clouoted ••••••••••• 
1J. An iJrr1£turc child s~ould be 
:7ronotec1 ~iit:.-::. l1is class eo.oi1 
yeD.r so t:i.lc,t :L1e u:lll re:··u::.j_n 1-ri th 
c:1ildren of l:is olm a:~e ••••••••••• 
.sc:~1 iJcl 
Prln 
, •. "i .. ~n .1 
uCl1 .i.JLL 
Prin 
Sch Bd 
Prin 
. ., -' ., 
.<.; C .. 2. ~U. 
fi'lY"L 
:Jc~' 3d 
~;T'lll 
,.:.; ell ~ c1 
Pri;.1 
:3 ch :Bel 
?rin 
71 
1 (;5 
62 
174 
52 
126 
Tl 
1 ·_· 1;. 
1 ~' > 
r-(.< 
! \_} 
r-
:0 
1U 
1+ 
l~ 
5 
0 
17 
1 1 
17 
29 
7 
f') 
L. 
)=J 
70 
2~.) 
20 
12 
19 
9 
LJ. 
0 
L~ 
16 
3L~ 
J 
=>u 
L!·3 
5'( 
1 }._IJ::_ 
'--' 
Go 
../ 
166 
21 • 2:~ 0-.01 
17.95 S-.01 
1.05 .!.~. s. 
~~; (~; L'l 
_.- • -" T 0-.01 
13.26 d-.01 
7 .1+'( ~)- ·J h . . -' 
2.51 . :' ~:f ...: .•• 'V • 
\...N 
.J::-
I 
'i'aole 32 ( 8ontinued). Oom~)c~rison Of The T;:o Gro1Il')S Of Respondents On Each Of 
The LJ-9 dtatements IIJ. J?D.rt II Of ;.!:he .Attitude Porn (.Attitude To1-re.rd 
Policies il.nd Practices In The Elementary Group) Lly 1'he Ohi-
3(1_UEre Eethod 
===-=-=-=-:;;-: .. -~ . .._.. . .::;;;:::;;.-._-_-;....~:--. :_ ..... 
L1.1.m-
ber 
Statement 
u-)--=~~-·---~----·m-·-·-----·~----
20. Out of school excursions during 
cl&ss time are a very important 
and desirable phase of the total 
school procram •••••••••••••••••••• 
21. Examinations should be the main 
basis upon i-rhi ch report card 
srades are deterrilined ••••••••••••• 
22. The schools should keep the 
parents and public better 
informed on school matters •••••••• 
23. J.: .. ll children should be held to 
e;;etting work done 1·ii thin the same 
time limits because the school 
day has to be carefully 
scl1ed11led •••.•••.••.••••..••••.••• 
24. Supervisors provide a great deal 
of help to teachers and pupils •••• 
25. Schools should provide more 
classroom uork in small groups 
for pupils of crades four, five 
a.ncl six ....•.•......•..••.••..•.•• 
26. Schools should provide more drill 
in important school subjects •••••• 
27. Schools should teach children 
to accept responsibility •••••••••• 
Group 
(3J 
Sch 3d 
Prin 
Sch :Bd 
Prin 
Sch Bd 
Prin 
Sch ~~d 
Prin 
Sch Bd 
Prin 
Sch J3d 
Prin 
Sch 3d 
Prin 
Sch 13d 
Prin 
Response 
-1:-;.-re~e-·-·1Ti1.:.-·-- _ .._ill._S: __ 
,_, 
----------------~-----------·-----
0 
''-· 
..,!'-.._ p 
_ __I2~cide_d Ac;ree _ ·---·--
U+L_ ( 5 ) _ ( 6 ) jl) _ . ( o ) 
48 23 
11~7 33 
1 1 6 
6 5 
77 3 
165 13 
17 9 
15 8 
57 19 
98 61 
56 23 
156 21 
511- 25 
139 30 
84 1 
186 2 
14 
9 
/"Q Ou 
170 
5 
11 
59 
166 
9 
30 
6 
12 
6 
20 
0 
1 
15.96 
13. 17 
1.20 
13.55 
5.52 
11 • 4 3 
6.96 
0.46 
S-.01 
S-.01 
..,.y C..t 
:.·1. v. 
S-.01 
N-.S. 
S-.01 
S-.05 
-·- c 1\.v. 
VJ 
IJl 
I 
Table 32 (Continued). Comparison Of The Tvro Groups Of Respondents On Each Of 
The 21-9 Statements In Part II Of The Attitude Form (Attitude Tovrard 
Policies And Practices In The Elementary School) By The Chi-
Num-
ber 
Sq_uare l-1ethod 
Statement Group Response 
x2 
Agree Un- Dis 
Decided Agree 
p 
(1) (2) (3) (4) (5) (6) (7) (8) 
23. Schools today spend too much time Soh Bd 6 30 49 
sho1nng pictures to the children. Prin 11 37 141 8.50 S-.05 
29. Elementary schools should have a 
definite course of study for Soh Bd 77 3 5 
each grade level ••••••••••••••••• Prin 165 13 11 1.20 N.S. 
30. Pupils in elementary schools 
should meet specific standards in 
order to be promoted to the next Sch Bd 17 9 59 
grade •••••••••••••••••••••••••••• Prin 15 8 166 13.55 S-.01 
31. ~iurnerical grades (85, 97, etc.) 
7r) 
:Jc...o 
should be Given on report cards 
oi' pupils in the elementary 
scl"1o ols .. .•...................... 
Letter Grades (A, 3, E, etc) 
should be given on report cards 
of pupils in the elementary 
schools ......................... . 
33. Elementary schools should send 
letters home to pa~ents reportinc 
pupil proGress instead of report 
cards .••.•.•.......•.......•...•. 
34. Elementary schools should report. 
pupil procress by means of 
parent-teacher conferences rather 
than report cards •••••••••••••••• 
Sch Bd 57 
Prin 98 
Soh .Bd 56 
Prin 156 
Soh Bd 54 
Prin 139 
Sch Bd 04 
Prin 186 
19 
61 
23 
21 
25 
30 
1 
2 
9 
30 
6 
12 
6 
20 
0 
1 
5.52 l\T. S. 
11.43 S-.01 
6.96 S-.05 
o. 2~6 l~. s. 
\.J.J 
0\ 
I 
Table 32 (Continued). Comparison Of The Two Groups Of Respondents On Each Of 
The 49 Statements In Part II Of The Attitude Form (Attitude Toward 
Policies And Practices In The Elementary School) By The Chi-
Square Method 
Num- Statement Group Responses 
ber x2 
Agree Un- Dis-
Decided Agree 
'q '2l '2l ,4} '!2l ,6} (Zl 35. A passage from the Bible should Soh Bd 6 30 49 
be read daily to the pupils •••••• Prin 11 37 141 8.50 
36. Kindergartens should be a part Soh Bd 67 7 11 
of every elementary school ••••••• Prin 176 8 5 13.71 
37. The requirements of each grade 
should be low enough so that 
even the slowest pupils can meet Soh Bd 3 6 76 
them ••••••••••••••••••••••••••••• Prin 8 10 171 0.39 
38. The elementary school organiza-
tion should include only pupils 
of grades kindergarten through Soh Bd 56 15 14 
six ....•••. ....••...••..•........ Prin 124 25 40 1.44 
39. Special classes should be organ-
ized for pupils who are serious Soh Bd 49 21 15 
behavior problems •••••••••••••••• Prin 113 19 57 12.16 
40. Double promotions should be Soh Bd 31 22 32 
permitted for very bright pupils. Prin 51 46 92 3.40 
41. All children at a certain grade 
should be able to do all the Soh Bd 29 7 49 
work for that grade •••••••••••••• Prin 16 10 163 30.51 
42. The textbook in each subject 
should be the required work for Soh Bd 17 16 52 
the school year •••••••••••••••••• Prin 9 10 170 31.65 
43. Teaching material provided by bus-
iness groups should be welcomed Soh Bd 67 7 11 
and used by the elementary school. Prin 176 8 5 13.71 
I 
p 
(8l 
s-.05 
s-.o1 
N.S. 
N.S. 
s-.o1 
N.S. 
s-.o1 
s-.o1 
s-.o1 \.).! 
-..,"J 
Table 32 (Continued). Comparison Of The T1ro GroUDS Of Respondents On ~ach Of 
The 49 Statements In Part II Of The Attitude Form (Attitude Toward 
Policies And Practices In The Elementary School) By The Chi-
Square Method 
~· --- - ·-·-·- --··============== 
=~nn­
ber 
Statement Group Response 
x2 
--~..,.,-. ------,··--·-Agree Un- Dis-
LU ____ ~ _ __w_ _______________ _j]j__~u_ Decided Ae;ree {5) . ..(§)_ ___ ~ 7) 
l:.L: .• :21ementar7 schools chould have Soh Bd 7 _) 6 76 
a definite homework procram ••••••• Prin 0 10 171 0.39 
1!·5. School boards should have stated 
policies for running the Soh Bd 56 15 14 
elementary schools •••••••••••••••• Prin 124 25 40 1 .44 
46. School boards should have stated 
duties for the supervising Soh Bd 49 21 15 
elementary school principal ••••••• Prin 113 19 57 12. 16 
47. Elementar;y schools should have Soh Bd 31 22 32 
at least a six-hour day ••••••••••• Prin 51 46 92 3.40 
48. The child's academic training 
should be the only concern of Soh Bd 29 7 49 
the elementary school ••••••••••••• Prin 16 10 163 30.51 
49. Elementar:)' Schools should make Soh Bd 17 16 52 
increased use of men teachers ••••• Prin 9 to 170 31.65 
p 
__ _lilj__ 
l-~-. s . 
IT.s. 
S-.01 
N.S. 
S-.01 
S-.01 
__, 
lvJ 
co 
( 
Summarz of signi·ficant differences in Table 32.--
Five of the statements in this part of the attitude form 
had an x2value of five per cent significance. These were 
statem~nts 18, 26, 28, 33, and 35. 
18. "A child l'Tho is not up to his class level in 
one or two subjects should be demoted". Both groups dis-
agreed with this statement (76.1 per cent of the prin-
cipals and 67.0 per cent of the school board members} while 
27.1 per cent of the school board members and 13.8 per cent 
of the principals were not decided on their attitude toward 
this statement. 
26. "Schools should provide more drill in import-
ant school subjects". Both groups agreed with this state-
ment although there is a 10 per cent difference in 
agreement. It was found that 63.5 per cent of the school 
board members agreed and 73.5 per cent of the principals 
agreed while 55 of the 274 respondents were undecided on 
their attitude. 
28. 11 Schools today spend too much time showing 
pictures to the children 11 • A great deal of difference 
exists in the percentaees to which both groups disagreed 
with this statement. In disagreement were 57.6 per cent 
of the school board members and 74.6 per cent of the 
principals. Expressint:; indeci~ion w·ere 35.3 per cent of 
the school board members and 19.6 per cent of the 
principals. 
139 
33. 11Elementarv schools should send letters home v 
to parents reporting pupil progress instead of report 
cards 11 • In this case again there is a 10 per cent 
difference in the agreement accorded this statement by 
both ~s:roups. Indica tine; agreement with this statement were 
63.5 per cent of the school board members and 73.5 per 
cent of the principals. A creat deal of uncertainty is 
show~ here as 29.4 per cent of the school board members 
and 15.9 per cent of the principals were undecided. 
35. 11A passage from the Bible should be read 
daily to the pupils 11 • Both groups disagreed with this 
statement (57.6 per cent of the school board members and 
74.6 per cent of the principals). A large percentage of 
school board members were undecided (35.3 per cent) vThile 
19.6 per cent of the principals were undecided. 
Meeting the requirements for the one per cent level 
significance test were tw·enty-three statements. These 
statements read: 
4. 11The school should attempt to develop a 
feeling of 1 belonging 1 among the children as a means of 
eliminating many discipline problems". In agreement with 
this statement were 88.2 per cent of the school board 
members and 98.9 per cent of the principals. School board 
members -vrere less unanimous and more undecided on their 
attitude than were principals. 
140 
5. 111-:any discipline :9roblems can be avoided by 
ada:ptine; instruction to the level of a child 1 s ability". 
A great difference exists in the deeree of agreement with 
this statement by both groups. In agreement with the 
statement were 68.3 per cent of the school board members 
and 93.7 :per cent of the principals. It was found that 
23.5 :per cent of the school board members were undecided. 
6. 11 The modern school deals -vd th discipline 
problems more intellie;ently because of its greater under-
standing of child behavior". Both groups agreed with this 
statement (57.7 per cent of the school board members and 
83.6 per cent of the principals) although principals w·ere 
decidedly more in agreement with the statement than were 
school board members. 
7. 11 The modern school concept in dealing with 
discipline is to create the impression that a child ivho 
misbehaves is really doing an injustic-e to his ovm class-
mates as 1rell as himself". On this statement 63.5 per cent 
of the school board members and 78.8 per cent of the 
principals were in agreement with the statement. Undecided 
were 29.4 per cent of the school board members and 12.2 
per cent of the principals. 
12. "The modern school attempts to provide for 
children who are slow learners by adapting instruction to 
their particular level of ability". Both groups agreed 
with this statement in various degrees. In agreement were 
141 
78.8 per cent of the school board members and 96.5 per 
cent of the elementary principals. 
13. 11The schools should attempt to divert the 
drive or the over-agressive child toward constructive 
classroom activities". Principals were more strongly in 
favor of this statement with 97.9 per cent while 83.5 
per cent of the school board members indicated agreement. 
14. "Mutual respect between children of varying 
abilities is being encouraged in the modern school". Again 
principals were more convinced as 92.1 per cent of them 
indicated agreement while only 72.9 per cent of the school 
board members agreed. 
16. "A modern trend in education is to assign 
additional responsibility and purposeful activity to the 
gifted child". On this statement 90.6 per cent of the 
school board members and 97.4 per cent of the principals 
agreed with the statement although 8.2 per cent of the 
school board members as opposed to 1.0 per cent of the 
principals were undecided. 
17. "Children learn more from each other in 
classes which are not divided according to intelligence". 
It is difficult to conclude any attitude on this state-
ment. Percentages indicate that 22.4 per cent of the 
school board members and 40.2 per cent of the principals 
agreed, 35.3 per cent of the school board members and 37.0 
per cent of the principals were undecided, and 42.3 per 
142 
cent of the school board members and 22.8 per cent of 
the principals disagreed. 
20. "Out of school excursions during class time 
are a very important and desirable phase of the total 
school programu. Principals were more strongly in favor 
of this statement although both groups agreed. In agree-
ment were 56.5 per cent of the school board members and 
77.8 per cent of the principals. 
21. "Examinations should be the main basis upon 
which report card grades are determined". Both groups 
indicated disagreement with this statement, with 80.0 
per cent of the school board members and 94.2 per cent of 
the principals indicating this attitude. 
23. 11All children should be held to getting 
work done within the same time limits because the school 
day has to be carefully scheduled". On this statement 
principals were more strongly in disagreement and school 
board members were more undecided than principals. We 
find 87.8 per cent of the principals and 69.4 per cent 
of the school board members disagreed with the statement 
and 10.6 per cent of the school board members while 4.2 
per cent of the principals were undecided. 
25. "Schools should provide more classro:om work 
in small groups for pupils of grades four, five, and 
six". On this statement 65.9 per cent of the school 
board members and 82.6 per cent of the principals agreed 
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while 27.1 per cent of the school board members and 11.1 
per cent of the principals were undecided. 
30. "Pupils in elementary schools should meet 
specific standards in order to be promoted to the next 
grade". Principals appear to disagree more strongly than 
school board members on this statement. We find 87.9 per 
cent of the principals and 69.4 per cent of the school 
board members in disagreement with this statement. 
32. "Letter grades (A, B, E,etc.) should be 
e;iven on report cards of pupils in the elementary schools". 
Both groups agreed with this statement. It is found that 
65.9 per cent of the school board members and 82.6 per 
cent of the principals v-rere in agreement with the 
statement presented. 
36. "Kindergartens should be a part of every 
elementary school". Again both groups agree with the 
statement (93.1 per cent of the principals and 78.9 per 
cent of the school board members) although principals 
appeared to be more convinced than school board members. 
39. "Special classes should be organized for 
pupils who are serious behavior problems". Not more than 
one-half of each group agrees with this statement. 
Responses indicate 57.6 per cent of the school board 
members and 59.8 per cent of the prinoipals were in 
agreement, 24.7 per cent of the school board members and 
10.1 per cent of the principals were undecided, and 17.7 
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per cent of the school board members and 30.1 per cent 
of the principals disagreed. 
41. "All children at a certain grade should be 
able to do all the 1-rork for that erade". Principals again 
were more strongly in disagreement with this statement 
than were school board members. Indicating this attitude 
vrere 57.7 per cent of the school board members and 86.2 
per cent of the principals. 
42. "The textbook in each subject should be the 
required work for the school year". Interestingly, prin-
cipals were more strongly in disagreement with this 
statement (89.9 per cent) than were school board members 
(61.2 per cent). 
43. "Teaching materials provided by business 
groups should be w·elcomed and used in the elementary 
·school". Both groups were strongly in agreement v-rith this 
statement. We find 78.9 per cent of the school board 
members and 93.1 per cent of the principals in agreement. 
46. "School boards should have stated duties 
for the supervising elementary school principal". Neither 
group was very convinced about it although they 1vere in 
agreement with the statement. For the school board 
members the percentage in agreement was 57.6 per cent and 
for principals the percentage in agreement was 59.8 per 
cent. Undecided on this statemetn were 24.7 per cent of 
the school board members and 10.1 per cent of the 
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principals. 
48. "The child's academic training should be 
the only concern of the elementary school". Principals 
disagreed with the statement (86.2 per cent) more 
strongly than school board members (57.7 per cent). Few 
of either group were undecided, so that alternate responses 
were in disagreement. 
49. "Elementary schools should make increased 
use of men teachers". Both groups disagreed with this 
statement. The stronger disagreement was by principals 
(89.9 per cent) while school board member disagreement 
was 61.2 per cent. 
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Table 33. Oomparison Of The Two Groups Of Respondents On Each of The 22 
Statements In Part III Of The Attitude lor.m (Attitude Toward What 
Should Be Taught In The Elementary School) By The Obi-Square 
Method 
Num-
ber 
Statement Group Response 
x2 
Agree Un- Dis-
- ~~ ___ -~-- ____ :J)~ft_Q_idtt_d__Agree 
p 
Ll>~----------(_~) - ------ 13) ~_(~j ___ 15_l ~- (61__ ~17) (8) 
1. Learning human relationships 
(the art of getting along with 
one another) is as important Soh Bd 61 7 17 
as leamning the 3 R's••••••••••••• Prin 173 7 9 19.39 S-.01 
2. An important objective of modern 
education is to help children un-
derstand and appreciate each Soh Bd 68 7 10 
other's problems•••••••••••••••••• Prin 177 8 4 13.62 s-.01 
3. The slow learning child should 
devote all his time to academic 
work until he is on the average 
grade level before being permit-
ted to participate in dramatics, 
physical education, and other Soh Bd 6 4 75 
phases of non-academic work ••••••• Prin 4 7 178 4.30 N.s. 
4. The modern school attempts to 
teach the fundamentals, (reading, 
writing, and arithmetic), in a 
manner which makes learning a Soh Bd 76 4 5 
pleasant and enjoyable experience. Prin 173 11 '5 1.85 N.S. 
5. The division of children into 
small reading groups appears 
to be a sound educational Soh Bd 77 7 1 
practice•••••••••••••••••••••••••• Prin 186 3 0 9.70 s-.01 
.j:::-
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Table 33 (Continued). Comparison Of The Two Groups Of Respondents On Each 
Of The 22 Statements In Part III Of The Attitude Form (Attitude 
Toward What Should Be Taught In The Elementary School) By The 
Ohi-Square Method 
Num- Statement Group Response 
x2 ber 
Agree Un- Dis-
Decided Ae;ree 
'q '2l L~l '4l '~l {6} tz:l 6. How well a child has learned 
the fundamentals may be deter-
mined by how effectively he 
uses this knowledge to solve Soh Bd 71 5 9 
problems •••••••••••••••••••••••••• Prin 164 8 17 0.57 
7. A child's ability to read is 
determined by h:ls understanding Soh Bd 64 7 14 
of what he reads •••••••••••••••••• Prin 155 11 23 1.65 
8. Teachers should be as concerned 
with the expressed interests of 
children as they are with the 
teaching of facts from a Soh Bd 65 11 9 
textbook•••••••••••••••••••••••••• Prin 168 11 10 7.14 g. The basis of most future learn- Soh Bd 83 1 1 
ing is the ability to read well ••• Prin 177 7 5 1.96 
10. The modern school feels that 
the subjects of art, music, 
domestic science, woodworking, 
and physical education are 1m-
portant as well as the fund-
amentals (reading, writing, 
and arithmetic) for developing Soh Bd 71 7 7 
well-rounded individuals •••••••••• Prin 172 13 4 5.99 
p 
,a} 
N.S. 
N.s. 
s-.05 
N.S. 
s-.o5 
_.. 
.j::::-
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Table 33 (Continued). Comparison Of The Two Groups Of Respondents On Each 
Of The 22 Statements In Part III Of The Attitude Form (Attitude 
Toward What Should Be Taught In The Elementary School) By The 
Chi-Square Method 
== Num- Statement Group Response 
x2 ber p 
Agree Un- Dis-
Decided Asree 
,q 
'2l t~l '4l ,!21 ,6} tl:l ,81 
11. Classroom experimentation, and 
other forms of learning by 
doing as practiced in science 
classes, is the best technique Soh Bd 61 20 4 
for teaching many subjects •••••••• Prin 143 24 22 7.37 s-.os 
12. The elementary school currie-
ulum is designed to prepare 
students for successful adult 
citizenship with little or no 
thought to his present needs 
for living happily and success- Soh Bd 8 14 63 
fullY•••••••••••••••••••••••••••••• Prin 6 10 173 14.90 s-.o1 
13. Anything that is memorized is 
6 74 thoroughly learned and under- Soh Bd 5 
stood•••••••••••••••••••••••••••••• Prin 3 4 182 8.41 S-.05 
14. A physical education program 
6 4 should be provided in all Soh Bd 75 
elementary schools ••••••••••••••••• Prin 169 14 6 0.40 N.S. 
15. A woodworking course for boys 
should be provided in all Soh Bd 17 23 45 
elementary schools••••••••••••••••• Prin 63 43 83 5.04 N.S. 
16. More emphasis should be placed 
on phonics (the sounding out of 
words) in the elementary Soh Bd 53 28 4 
school ••••••••••••••••••••••••••••• Prin 122 30 37 16.78 s-.o1 
..p::-
\0 
Table 33 (Oontinued). Comparison Of The Two Groups Of Respondents On Each 
Of The 22 Statements In Part III Of The Attitude Form (Attitude 
Toward What Should Be Taught In The Elementary School) By The 
Obi-Square Method 
llum- Statement Group Response 
x2 ber 
Agree Un- Dis-
Decided !,sree 
'q ,2} '~l ,4} '2l ,6} 'Il 
17. Geography and history should 
be taught as separate subjects 
instead of being taught Soh Bd 30 22 33 
tagether as social studies •••••••• Prin 65 25 99 7.72 
18. Elementary schools should 
provide instruction in small 
groups on the basis of ability Soh Bd 60 17 8 
and achievement••••••••••••••••••• Prin 157 18 14 6.48 
19. Foreign languages should be 
taught to capable elementary Soh Bd 68 13 4 
school pupils ••••••••••••••••••••• Prin 116 42 31 10.71 
20. Elementary schools should have Soh Bd 72 10 3 
a definite science program •••••••• Prin 181 6 2 10.15 
21. More should be taught in the 
elementary school concerning 
6 the way people live in other Soh Bd 58 21 
countries••••••••••••••••••••••••• Prin 147 20 22 9.73 22. Elementary schools should do 
all in their power to help 
develop the power of memory Soh Bd 62 18 5 
in children ••••••••••••••••••••••• Prin 126 33 30 5.35 
p 
,8} 
s-.os 
s-.os 
s-.o1 
s-.o1 
s-.o1 
N.S. 
\Jl 
0 
S~!Il!!!:a_~ . of_si"gn~fi cant di_fference~ .in Table_22. --
Found to be significant at the five per cent level in this 
part were six statements. They are statements 8, 10, 11, 
1 3 , 1 7 , and 1 8 • 
8. "Teachers should be as concerned with the 
expressed interests of children as they are vdth the 
teaching of facts from a textbook". Both groups indicated 
agreement with this statement. Principals were 12 per 
cent stronger in their agreement with the statement than 
were school board members. 
10. 11 The modern school feels that the subjects 
of art, music, domestic science, woodworking, and 
physical education are important as well as the fund-
amentals (reading, writing, and arithmetic) for devel-
oping well-founded individuals". The two groups agreed 
vdth this statement, with school board members indicating 
83.6 per cent agreement and principals indicating 91.0 
per cent agreement. 
11. "Classroom experimentation, and other forms 
of learning by doing as practiced in science classes, is 
the best technique for teaching many subjects 11 • Again 
both groups indicated agreement with the statement, 
although there appears a little greater indecision on 
this matter. Agreeing ·w:t th the statement were 71 .8 per 
cent of the school board members and 75.7 per cent of 
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the principals while 23.5 per cent of the school board 
members and 12.7 per cent of the principals were 
undecided on their attitude. 
13. "Anything that is memorized is thoroughly 
learned and understood". Both groups disagreed with this 
statement generally (87.0 per cent of the school board 
members and 96.3 per cent of the principals) while 7.1 
per cent of the school board members agreed and only 1.6 
per cent of the principals agreed. 
17. "Geography and history should be taught as 
separate subjects instead of being taught together as 
social studies". Principals disagreed with this statement 
with a percentage of 52.4 per cent. No definite con-
clusions can be drawn from the responses of school board 
members. On this statement 35.3 per cent agreed, 25.9 per 
cent were undecided and 38.8 per cent disagreed. Other 
elementary principal responses include 34.4 per cent 
agree and 13.2 per cent undecided. 
18. "Elementary schools should provide in-
struction in small groups on the basis of ability and 
achievement". Both of the respondent groups agreed with 
this statement. Indicating agreement were 70.6 per cent 
of the school board members and 83.1 per cent of the 
principals while 20.0 per cent of the school board 
members and 9.5 per cent of the principals were undecided. 
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The eight statements that were found to be signif-
icant at the one per cent level include 1, 2, 5, 12, 16, 
19, 20, and 21. 
1. "Learning human relationships (the art of 
getting along with one another) is as important as learn-
ing the 3 R's~ A great deal of difference exists in the 
percentage of agreement to this statement. Percentages 
are 71.8 per cent for school baord members and 91.5 per 
cent for principals. It is interesting to note that 20.0 
per cent of the school board members and 4.8 per cent of 
the principals disagreed with the statement. 
2. "An important objective of modern education 
is to help children understand and appreciate each 
other's problems 11 • In this case again both groups agreed 
with the statement although a greater percentage of 
school board members disagreed (11.8 per cent) than 
principals (2.1 per cent). 
5. "The division of children into small readhg 
groups appears to be a sound educational practice". 
Principals agreed with the statement by 98.4 per cent and 
school board members agreed with 90.6 per cent. Some 
school board members (8.2 per cent) were undecided on 
their attitude toward the statement. 
12. 11 The elementary school curriculum is 
designed to prepare students for successful adult citizen-
ship with little or no thought to his present needs for 
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living happily and successfully". There was general 
disagreement 1dth this statement by both groups although 
principals were stronger in their disagreement (91.5 per 
cent) as opposed to 74.1 per cent for school board members. 
Undecided were 16.5 per cent of the school board nembers 
while only 5.3 per cent of the principals were undecided. 
16. 11:fl.!ore emphasis should be placed on phonics 
(the sounding out of -vrords) in the elementary school". 
Percentages of at~reement to this statement -vrere quite low 
(62.4 per cent of the school board members and 64.5 per 
cent of the principals). A high percentage of school 
board members (32.9 per cent) vrere undecided while prin-
cipals indicated 15.9 per cent indecision and 19.6 per 
cent disagreement. 
19. "Foreign languages should be taught to 
capable elementary school pupils 11 • School board members 
were more convinced (80.0 per cent) than principals 
(61.4 per cent) in agreement with this statement. School 
board members lvho were undecided totaled 15.3 per cent. 
Principals who were undecided totaled 22.2 per cent and 
those who were in disagreement 1dth the statement totaled 
16.4 per cent. 
20. "Elementary schools should have a definite 
science program". Both groups indicated agreement 1ri th 
this statement (84.7 per cent for school board members and 
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95.8 per cent for principals) while 11.8 per cent of the 
school board members were undecided. 
21. 11~!ore should be taught in the elementary 
school concernine; the way people live in other countries". 
Agreement rnth this statement was not high. On this 
statement 68.2 per cent of the school board members and 
77.8 per cent of the principals were in acreement. ~any 
school board members (24.7 per cent) were undecided 
while only 10.6 per cent of the principals indicated 
indecision. 
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Table 34. Comparison Of The Two Groups Of Respondents On Each Of The 36 
Statements In Part IV Of The Attitude lorm (Attitude Toward The 
Functions Of The Supervising Elementary School Principal) By 
The Chi-Square Method 
Num- Statement Group Response 
ber x2 
Agree Un- Dis-
Decided JJaoee 
~ 1} ~2l t~l ~4l '~l '6l tz:l 
IN THE MODERN ELEMENTARY SCHOOL THE 
SUPERVISING ELEMENTARY SCHOOL PRIN-
CIPAL SHOULD BE RESPONSIBLE FOR: 
1 • evaluating competence of teachers 
in the classroom and in the Soh Bd 83 1 1 
school••••••••••••••••••••••••••••• Pr1n 181 6 2 0.95 
2. prov1di~ for consideration of 
teachers complaints and Soh Bd 81 1 3 
requests••••••••••••••••••••••••••• Prin 186 3 0 6.80 
3. helping to improve cooperation 
and cordial relations among Soh Bd 82 2 1 
staff members •••••••••••••••••••••• Prin 189 0 0 6.74 
4. maintaining order and discip- Soh Bd 82 0 3 
line in the school••••••••••••••••• Prin 184 1 4 0.91 
5. evaluating with staff members Soh Bd 82 1 2 
the program of instruction ••••••••• Prin 187 1 1 2.15 
6. offering constructive help to 
teachers who recognize the Soh Bd 83 0 2 
need••••••••••••••••••••••••••••••• Pr1n 189 0 0 o.oo 
7. helping to bring about effect-
ive interaction between reg- Soh Bd 81 3 1 
ular and special teachers •••••••••• Pr1n 184 5 0 2.41 
8. striving for competent and un-
biased 3udgment in the diag-
nosis and interpretation of Soh Bd 78 5 2 
test data•••••••••••••••••••••••••• Prin 180 7 2 1.38 
p 
'8l 
x.s. 
s-.o5 
s-.os 
x.s. 
N.s. 
N.s. 
N.s. 
N.S. IJl 0\ 
Table 34 (Continued). Comparison Of The Two Groups Of Respondents On Each Of 
The 36 Statements In Part IV Of The Attitude lorm (Attitude Toward 
The Functions Of The Supervising Elementary School Principal) By 
The Chi-Square Method 
Num- Statement Group Response 
ber x2 
Agree Un- Dis-
Dec~ded Asree 
~ 1} (2) t~l ~4l ~2l ~6l ~Il 
IN THE MODERN EL'EMENTA.RY SCHOOL THE 
SUPERVISING ELEMENTARY SCHOOL PRIN-
OIPAL SHOULD BE RESPONSIBLE FOR: 
9. helping teachers recognize and 
provide for individual diff- Soh Bd 80 4 1 
erences in children •••••••••••••••• Pr1n 188 0 1 9.40 
10. coordinating use of resources Soh Bd 83 0 2 
for improvement of teaching •••••••• Prin 184 4 1 3.58 
11. developing with staff members ways 
of discovering aptitudes and 
adjustment problems through 
techniques like testing, 
6 observation, records, confer- Soh Bd 77 2 
ences and case studies ••••••••••••• Prin 181 6 2 7.53 
12. discussing with staff members, 
s~ecialists, and health staff, 
Soh Bd 82 3 0 individual problems o.:f adjust-
ment••••••••••••••••••••••••••••••• Prin 187 2 0 o.oo 
13. conferring w1 th and counseling 
pupils with problBms of per- Soh Bd 75 5 5 
sonal and school adjustments •••••••. Prin 173 6 10 1 .18 
14. seeking to maintain good pup-
83 il-teacher and pupil-principal Sch Bd 1 1 
relationships •••••••••••••••••••••• Prin 185 0 4 2.51 
p 
~8} 
s-.o1 
N.s. 
s-.o5 
N.s. 
N.S. 
N.s. 
-\J1 
-.:] 
Table 34 (Continued). Comparison Of The Two Groups Of Respondents On Each Of 
The 36 Statements In Part IV Of The Attitude Form (Attitude Toward 
The Functions Of The Supervising Elementary School Principal) By 
Num-
ber 
The Chi-Square Method 
Statement Group Response 
x2 
Agree Un- Dis-
Decided Agree 
p 
__(j}__-_ -·~·~· c2l - · ~-~· __ ur--~> ----- rsr·--un-- -~a---r·- -~<8> 
IN THE MODERN ELEMENTARY SCHOOL THE 
SUPERVISING ELEMENTARY SCHOOL PRIN-
CIPAL SHOULD BE RESPONSIBLE FOR: 
15. securing physical and mental 
health examinations for pupils 
unless school nurse has this Soh Bd 
function••••••••••••••••••••••••••• Prin 
16. securing aid and treatment for 
defects found in pupils by 
physical and mental health 
examinations unless school Soh Bd 
nurse has this function ••••••••••• Prin 
17. enforcing local board of health 
rules pertaining to sick pupils 
and reporting contagious Sch Bd 
diseases••••••••••••••••••••••••••• Prin 
18. providing for instruction in Sch Bd 
the care of school property •••••••• Prin 
19. insuring safe and san! tary 
conditions throughout the Soh Bd 
school••••••••••••••••••••••••••••• Prin 
65 
165 
61 
158 
76 
166 
75 
180 
79 
182 
1 1 9 
10 14 6.00 s-.05 
8 16 
1 1 20 5.15 N.S. 
3 6 
5 18 0.58 N.S. 
3 7 
4 5 4.95 N.S. 
0 6 
4 3 7.21 s-.o5 
\Jl 
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Table 34 (Continued). Comparison Of The Two Groups Of Respondents On Each Of 
The 36 Statements In Part IV Of The Attitude Form (Attitude Toward 
The Functions Of The Supervising Elementary School Princiapl) By 
Num-
ber 
The Chi-Square Method 
Statement Group Response 
x2 
Agree Un- Dis-
Decided Agree 
p 
C 1 l _ ~~ ~_- __ -- (2[---~-=-------- -~ -- ~~ - ~- -13J ---T4 l TSI __1_61_ __ ~171 ___ _t 8~) 
IN THE MODERN EL"EMENTARY SCHOOL THE 
SUPERVISING ELEMENTARY SCHOOL PRIN-
CIPAL SHOULD BE RESPONSIBLE FOR: 
20. evaluating the physical and 
instructional efficiency of 
the plant permitting an en-
vironment which is safe and Soh Bd 
sanitary••••••••••••••••••••••••••• Prin 
21. cooperating with civic Soh Bd 
organizations•••••••••••••••••••••• Prin 
22. enlisting public support in Soh Bd 
what schools are trying to do •••••• Prin 
23. supporting teachers against 
unjust community restrictions Soh Bd 
and oriticism•••••••••••••••••••••• Prin 
24. attending workshops, instit• 
utes, conferences and other Soh Bd 
professional meetings ••••••••• .- •••• Prin 
25. determining promotional policy Soh Bd 
for his building ••••••••••••••••••• Prin 
26. acting not only as an advisor 
but also to help direct the Soh Bd 
activities of the PTA •••••••••••••• Prin 
71 
175 
75 
175 
67 
164 
72 
185 
84 
183 
41 
144 
43 
147 
4 10 
7 7 6.82 s-.o5 
4 6 
10 4 4.09 N.s. 
7 11 
18 7 8.16 s-.o5 
5 8 
3 1 18.87 s-.o1 
1 0 
4 2 1.21 N.s. 
12 32 
18 27 22.78 s-.o1 
11 31 
20 22 25.23 s-.o1 
_. 
\J1 
\.0 
Table 34 (Continued). Comparison Of The Two Groups Of Respondents On Each Of 
The 36 Statements In Part IV Of The Attitude Form (Attitude Toward 
The Functions Of The Supervising Elementary School Principal) By 
Num-
ber 
The Obi-Square Method 
Statement Group Response 
x2 
Agree Un- Dis-
Decided .kree 
p 
ttL - _ _t2l-~------- - --- _ ffi __ -T4L~ __ L5l (6) ___ (7l_ __ tel 
IN THE MODERN ELEMENTARY SOHOOL THE 
SUPERVISING ELEMENTARY SOHOOL PRIN-
CIPAL SHOULD BE RESPONSIBLE FOR: 
21. suspending pupils from school Soh Bd 
as he sees fit ••••••••••••••••••••• Pr1n 
28. selecting teachers for his Soh Bd 
building••••••••••••••••••••••••••• Prin 
29. determining the use of the Soh Bd 
school for community purposes •••••• Prin 
30. organizing and administering Soh Bd 
the school cafeteria ••••••••••••••• Prin 
31. establishing admission pol-
icies and practices for his Soh Bd 
building••••••••••••••••••••••••••• Prin 32. acting as publicity agent for Soh Bd 
his school••••••••••••••••••••••••• Prin 
33. establishing curricula for his Soh Bd 
school••••••••••••••••••••••••••••• Pr1n 34. sitting in at all school board 
meetings concerned with elem- Soh Bd 
entary schools ••••••••••••••••••••• Prin 
31 
139 
29 
140 
67 
164 
72 
185 
84 
183 
41 
144 
43 
147 
31 
139 
6 48 
19 31 46.22 s-.o1 
10 46 
18 31 45.14 s-.o1 
7 1 1 
18 7 8.16 s-.o5 
5 8 
3 1 18.87 s-.o1 
1 0 
4 2 1 .21 N.s. 
12 32 
18 27 22.78 s-.o1 
11 31 
20 22 25.23 s-.o1 
6 48 
19 31 46.22 s-.o1 
0\ 
0 
Table 34 (Oontinued). Oomparison Of The Two Groups Of Respondents On Each Of 
The 36 Statements In Part IV Of The Attitude Form (Attitude Toward 
The FUnctions Of The Supervising Elementary School Principal) By 
Num-
ber 
The Oh1-Square Method 
Statement Group Response 
x2 
Agree Un- Dis-
Decided Agree 
p 
< 1 l C2l_ _ __ j3}_ - -n -C!±Y~~ Cs> -=--i6L_- - C7l-~ __ 181 
IN THE MODERN ELEMEN!ARY SOHOOL THE 
SUPERVISING ELEMENTARY SOHOOL PRIN-
OIPAL SHOULD BE RESPONSIBLE FOR: 
35. helping to plan and build new Soh Bd 
schools•••••••••••••••••••••••••••• Prin 36. deciding on policy regarding 
field trips and excursions for Soh Bd 
his school••••••••••••••••••••••••• Prin 
29 
14o 
56 
165 
10 46 
18 31 45.14 s-.o1 
1 1 18 
7 17 17.76 s-.o1 
0\ 
Summary o_f sip;nifi9~ll_t.__diffe~e.lliLE?..l?~ i_J?.~Taple __ .)J:. --
MeetinG the requirement for the five per cent level of 
significance in this part of the attitude form were eight 
statements. They are statements 2, 3, 11, 15, 19, 20, 
22, and 29. These statements read: 
"IN THE 1-iODBRN ELEI1El'TTARY SCHOOL THE SUPERVISING 
ELEMEHTARY SCHOOL PRINCIPAL SHOULD BE RESPmJSIBLE FOR: 
2. providing for consideration of teachers' 
complaints and requests". Both groups agreed with this 
statement with 95.3 per cent of the school board members 
and 98.4 per cent of the principals in agreement. 
3. helping to improve cooperation and cordial 
relations among staff members". A great deal of agreement 
1nth this statement is indicated. In agreement were 96.5 
per cent of the school board members and all of the 
principals (100.0 per cent). 
11. developing with staff members ways of 
discovering aptitudes and adjustment problems through 
techniques like testing, observation, records, confer-
ences, and case studies". Both groups of respondents 
generally agreed 1rlth this statement. Indicating agree-
ment were 90.6 per cent of the school board members and 
95.8 per cent of the principals. We also note that 7.0 
. 
per cent of the school board members and 1.0 per cent of 
the principals disagreed 1dth the statement. 
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15. securing physical and mental health exam-
inations for pupils unless school nurse has this function". 
Beither group was as strong in their endorsement of this 
statement. For school board members it was 76.5 per cent 
agree, 12.9 per cent undecided, and 10.6 per cent disagree; 
for principals it was 87.3 per cent agree, 5.3 per cent 
undecided and 7.4 per cent disagree. 
19. insuring safe and san1 tary conditions 
throughout the school". Both groups basically agreed with 
this statement. Indicating this attitude were 92.9 per 
cent of the principals. Surprisingly 7.1 per cent of the 
school board members disagreed with this statement. 
20. evaluating the physical and instructional 
efficiency of the plant permitting an environment which 
is safe and sanitary". Degree of agreement with this 
statement was not as high as might be expected. Indic-
ating agreement were 83.5 per cent of the school board 
members and 92.6 per cent of the principals. Disagreeing 
with the statement were 11.8 per cent of the school 
board members and 3.7 per cent of the principals. 
22. enlisting public support in what schools 
are trying to do". Most of the respondents agreed with 
this statement (78.9 per cent of the school board members 
and 86.8 per cent of the principals) although 12.9 per 
cent of the school board members and 3.7 per cent of the 
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principa~s disagreed. 
29. determining the use of the school for 
community purposes". This statement again had the en-
dorsement of most of the respondents (78.9 per cent of the 
school board members and 86.8 per cent of the principals) 
while a goodly number (12.9 per cent of the school board 
members and 3.7 per cent of the principals) indicated 
they did not agree. 
At the one per cent ~eve~ of significance were 12 
statements including 9, 23, 25, 26, 27, 28, 30, 32, 33, 
34, 35, and 36. 
9. he~ping teachers recognize and provide for 
individual differences in children". General agreement 
with this statement is indicated by both groups. In 
agreement were 94.1 per cent of the school board members 
and 99.5 per cent of the principals. 
23. supporting teachers against unjust 
community restrictions and criticism". Both groups of 
respondents appear to agree on this statement. Indicating 
agreement were 84.7 per cent of the school board members 
and 97.9 per cent of the principals. Other school 
board member responses include 5.9 per cent undecided 
and 9.4 per cent disagreed with the statement. 
25. determining promotional policy for his 
building". Principals indicated general agreement with 
the statement (76.2 per cent) although 14.3 per cent 
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disagreed. A great divergence of responses is apparent 
in the attitudes of school board members with 48.2 per 
cent in agreement, 14.1 per cent undeaided and 37.7 per 
cent in disagreement with the statement. 
26. acting not only as an advisor but also to 
help direct the activities of the PTA". Principals 
appeared to be generally in favor of this statement 
(77.8 per cent) while only one-half of the school board 
members (50.6 per cent) agreed. A considerable number of 
respondents (10.6 per cent of the principals and 12.9 
per cent of the school board members) were undecided in 
their attitude and many disagreed (36.5 per cent of the 
school board members and 11.6 per cent of the principals) 
with the statement. 
27. suspending pupils from school as he sees 
fit". Principals were mostly in agreement with this 
statement (73.5 per cent) while just over one-half (56.5 
per cent) of the school board members disagreed with 
the statement. Indicating agreement were 36.5 per cent of 
the school board members while only 16.4 per cent of 
the principals indicated disagreement with the statement. 
28. selecting teachers for his building". On 
this statement there was disagreement of attitude be-
tween the two groups of respondents. School board members 
disagreed by 54.1 per cent while principals agreed by 
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74.1 per cent. Only 16.4 per cent of the principals 
disagreed with the statement while 34.1 per cent of the 
school board members agreed. 
30. organizing and administering the school 
cafeteria". Both groups were in agreement with this 
statement, aLthough 9.4 per cent of the school board 
members disagreed. Indicating agreement were 84.7 per 
cent of the school board members and 97.9 per cent of the 
principals. 
32. acting as publicity agent for his school". 
Principals were in agreement with this statement (76.2 
per cent) with only 14.3 per cent indicating they dis-
agreed. Divergent responses of school board members 
include 48.3 per cent agree, 14.1 per cent undecided, 
and 37.6 per cent disagree. 
33. establishing curricula for his school". 
In agreement with this statement were 77.8 per cent of 
the principals and 50.6 per cent of the school board 
members. Undecided were 12.9 per cent of the school board 
members and 10.6 per cent of the principals. In disagree-
ment were 36.5 per cent of the school board members and 
11.6 per cent of the principals. 
34. sitting in at all school board meetings 
concerned with elementary schools". Principals were in 
agreement with this statement (73.5 per cent) while school 
board members disagreed (56.5 per cent). School board 
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members agreeing were 36.5 per cent and principals dis-
agreeing were 16.4 per cent. 
35. helping to plan and build new schools". In 
. 
this case again principals agreed (74.1 per cent) and 
school board members disagreed (54.1 per cent), although 
34.1 per cent of the school board member group agreed 
and 16.4 per cent of the principal group disagreed. 
36. deciding on policy regarding field trips 
and excursions for his school". Both groups agreed with 
this statement with 65.9 per cent of the school board 
members and 87.3 per cent of the principals indicating 
this attitude. Disagreeing with this statement were 21.2 
per cent of the school board members and 9.0 per cent of 
the principals disagreed With the statement. 
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Table 35. Comparison 0~ The Two Groups 0~ Respondents On Each 0~ The 26 
Statements In Part V Of The Attitude Form (Attitude Toward What 
Should Constitute The Elementary School Plant, Services, And 
Facilities) By The Chi-Square Method 
Num-
ber 
Statement Group Response 
Agree Un- Dis-
Decided Asree 
(1) (2) (3) (4} ,!2} '6l 
THE MODERN ELEMENTARY SCHOOL SHOULD: 
Soh Bd 79 5 1 
1 • have a library •••••••••••••••• Prin 187 1 1 
2. provide doors for toilet Soh Bd 77 5 3 
stalls•••••••••••••••••••••••• Prin 170 11 8 
Soh Bd 85 3 7 
3. have an assembly room ••••••••• Prin 185 3 1 
Soh Bd 72 7 6 
4. have a gymnasium •••••••••••••• Prin 176 9 4 
5. provide classrooms with sinks Soh Bd 61 10 14 
and running water ••••••••••••• Prin - 173 8 8 
6. provide basketball courts on Soh Bd 60 14 11 
playgrounds ••••••••••••••••••• Prin 150 23 16 
7. provide audio-visual units; 
that is, facilities for stor-
ing, showing, and making use Soh Bd 83 1 1 
of audio-visual aids •••••••••• Prin 189 0 0 
8. have hot water available in Soh Bd 82 1 2 
school •••••••••••••••••••••••• Prin 188 1 0 
9. request adequate police Soh Bd 78 4 3 
protection •••••••••••••••••••• Prin 180 4 5 
10. provide large maps for all Soh Bd 69 10 6 
classrooms •••••••••••••••••••• Prin 169 8 12 
1 1 • provide a blacktop surface on Soh Bd 53 17 15 
playgrounds ••••••••••••••••••• Prin 156 15 18 
x2 
tz:l 
8.23 
o.o8 
13.51 
5.59 
18.68 
2.58 
4.48 
4.84 
1 .58 
5.57 
13.65 
p 
(8l 
S-.05 
N.S. 
s-.01 
N.S. 
s-.01 
N.S. 
N.S. 
N.S. 
N.S. 
N.S. 
S-.01 
-
0\ 
co 
Table 35 (Continued). Comparison Of The Two Groups Of Respondents On Each Of 
The 26 Statements In Part V Of The Attitude Form (Attitude Toward 
What Should Constitute The Elementary School Plant, Services, And 
Facilities) By The Chi-Square Method 
Num-
ber 
Statement Group Response 
Agree Un- Dis-
Decided ABree 
~q ~2l (3l ~4l (!il '6} 
THE MODERN ELEMENTARY SCHOOL SHOULD: 
Sch Bd 80 5 0 
12. provide administrative offices Prin 188 1 0 
13. provide a conference room and Sch Bd 79 5 1 
lounge for teachers ••••••••••• Prin 186 3 0 
14. have a health unit; that is, 
space, and facilities for the 
medical staff to use when in Sch Bd 83 1 1 
the building •••••••••••••••••• Prin 189 0 0 
15. have a practical arts unit; 
that is, space, and facilities 
devoted to practical arts Sch Bd 44 17 24 
instruction ••••••••••••••••••• Prin 103 40 46 
16. have a household arts unit; 
that is, an area and facilities 
devoted to household arts Sch Bd 35 19 31 
instruction ••••••••••••••••••• Prin 75 48 66 
17. have a conference room for Sch Bd 39 16 30 
parents •••••••••••••••••••••••• Prin 138 19 32 
18. have a custodian's unit; that 
is, space for a custodian to 
maintain an office and to Sch Bd 80 5 0 
store small supplies •••••••••• Prin 188 0 1 
x2 p 
tll ~8l 
o.oo N.S. 
6.11 s-.o5 
4.48 N.S. 
0.47 N.S. 
0.29 N.S. 
18.95 S-.01 
11.74 s-.o1 
_. 
0\ 
\.0 
Table 35 (Continued). Comparison Of The Two Groups Of Respondents On Each Of 
The 26 Statements In Part V Of The Attitude Form (Attitude Toward 
What Should Constitute The Elementary School Plant, Services, And 
Facilities) By The Chi-Square Method 
Num- Statement Group Response 
x2 ber p 
Agree Un- Dis-
Decided Agree 
~q ~ 2l L~l ~ 4l ':2l (6l (1l ~8l 
THE MODERN ELEMENTARY SCHOOL SHOULD: 
19. have a science unit; that is, 
space and facilities specif-
ically devoted to science in- Sch Bd 59 10 16 
struction ••••••••••••••••••••• Prin 141 20 28 0.88 N.s. 
Sch Bd 48 21 16 
20. have a cafeteria •••••••••••••• Prin 94 40 55 3.23 N.S. 
Sch Bd 13 33 39 
21. have a school garden •••••••••• Prin 44 58 87 2.97 N.S. 
Sch Bd 67 13 5 
22. have television facilities •••• Prin 155 25 9 o.4o N.s. 
23. have clerical help for the Sch Bd 73 8 4 
principal ••••••••••••••••••••• Prin 184 4 1 13.55 s-.o1 
24. have a nurse available to all Sch Bd 77 1 7 
elementary schools •••••••••••• Prin 184 4 1 12.49 s-.o1 
Sch Bd 62 10 13 
25. have guidance counselors •••••• Prin 141 27 21 1. 12 N.S. 
Sch Bd 63 17 5 
26. be a community center ••••••••• Prin 117 41 31 6.35 S-.05 
----l 
0 
Summary of significant differences in Table 35.--
0nly three statements in Part V were found to be signif-
icant at the five per cent level. They were statements 1, 
13, and 26. These statements read: 
"THE MODERN ELEMENTARY SCHOOL SHOULD: 
1. have a library". Both groups of respondents 
appeared to agree with this statement, although 5.9 per 
cent of the school board members were undecided. Agreeing 
with the statement were 92.5 per cent of the school board 
members and 99.0 per cent of the principals. 
13. provide a conference room and lounge for 
teachers". In this case, both groups again appeared to 
be in agreement, although 5.9 per cent of the school board 
members were undecided. In agreement were 92.9 per cent 
of the school board members and 99.0 per cent of the 
principals. 
26. be a community center". Both groups agreed 
with this statement but not as strongly as they did in 
the previous two statements. In agreement were 74.1 per 
cent of the school board members and 61.9 per cent of the 
principals. Other responses from school board members 
indicate 20.0 per cent undecided and 5.9 per cent disagreed. 
Responses of principals indicate 21.7 per cent undecided 
and 16.4 per cent disagreed with this statement. 
Seven of the statements in this part of the attitude 
form met the requirements of the one per cent level test. 
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These s~atements read: 
11 THE MODERN ELEMENTARY SCHOOL SHOULD: 
3. have an assembly room". The two groups of 
respondents generally agreed with this statement. Res-
ponses from school board members indicate 88.3 per cent 
agree, 3.5 per cent undecided, and 8.2 per cent disagree. 
Principals reported 97.9 per cent agreement with the 
statement. 
5. provide classrooms with sinks and running 
water 11 • A great deal of difference exists between the 
groups of respondents in their degree of agreement with 
this statement. In agreement were 91.6 per cent of the 
principals while only 71.8 per cent of the school board 
members agreed. Other school board member responses 
include 11.8 per cent undecided and 16.4 per cent in 
disagreement with the statement. 
11. provide a blacktop surface on playgrounds". 
On this statement both groups agreed with the statement 
but not too strongly. Indicating agreement with the 
statement were 62.4 per cent of the school board members 
and 82.6 per cent of the principals. Undecided were 
20.0 per cent of the school board members and 7.9 per cent 
of the principals. In disagreement with the statement 
were 17.6 per cent of the school board members and 7.9 per 
cent of the principals. 
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17. have a conference room for parents". 
Principals reported a degree of agreement (73.0 per cent) 
with the statement, although 10.1 per cent were undecided 
and 16.9 per cent disagreed. Divergent responses from 
school board members include 45.9 percent in agreement, 
18.8 per cent undecided and 35.3 per cent in disagreement 
with the statement. 
18. have a custodian's unit; that is, space for 
a custodian to maintain an office and to store small 
supplies". Both groups of respondents appeared to be in 
agreement with this statement (94.1 per cent of the 
school board members and 99.5 per cent of the principals) 
although 5.9 per cent of the school board members were 
undecided. 
23. have clerical help for the principal". The 
two groups of respondents generally agreed with this state-
ment. Responses indicate 85.9 per cent of the school board 
members and 97.4 per cent of the principals in agreement. 
Other school board member responses include 9.4 per cent 
undecided and 4.7 per cent in disagreement. 
24. have a nurse available to all elementary 
schools". Both groups of respondents appeared to agree 
with this statement (90.6 per cent of the school board 
members and 97.4 per cent of the principals) although 8.2 
per cent of the school board members reported disagreement 
with the statements. 
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7. Summary Tables of The Analysis Of Variance Of 
Mean Scores For Both Groups Of Respondents 
According To Personal And Survey Factors 
Purpose of this section.-- As described and 
explained earlier in this paper respondents were asked 
to indicate items of personal and survey information. For 
school board members there were six items of personal 
information and six items of survey information. For 
principals there were five items of personal information 
and five items of survey information. These items are 
shown in the distribution tables (Tables 2 to 23) present-
ed in another section of this chapter. It was decided to 
do an analysis of variance to determine the significance 
of difference between means for scores of the respondents 
according to personal and survey factors. 
Results of the analzsis of variance.-- In the two 
tables that follow each of the personal and survey factors 
is presented with appropriate means. The values required 
for the five and one per cent level tests are shown for each 
factor. The F ratio determined by the analysis of variance 
is presented as shown and the degree of significance for 
each factor is presented. 
The symbo~used in the Probability column (P) to 
show significance are: N.S. - Not Significant; S-.05 -
Significant at the five per cent level; s-.01 - Signific-
ant at the one per cent level. 
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Table 36. Analysis of Variance To Determine The 
Significance of Difference Between Means For 
Scores of Supervising Elementary School 
Principal Respondents According to Personal 
And Survey Factors 
Personal Or Mean Value of F Value of F F p 
Survey Factor Required Required Ratio 
For 5% For 1% 
Level Test Level Test 
(1) (2) (3) (4) (5) 
SEX 
Male •••••••••• 108.17 
Female •••••••• 104.76 
(6) 
3.89 6.76 2.65 N.s. 
AGE 
20-39········· 109.95 
40-49 ••••••••• 106.76 
50-69 ••••••••• 105.72 
70 or over •••• 104.73 
2.65 3.88 0.98 N.s. 
EDUCATIONAL 
ATTAIEMENT 
Normal School 
Graduate or 
Bachelor's 
Degree •••••••• 102.00 
Master's or 
Doctorate 
Degree •••••••• 107.63 
3.89 6.76 3.88 N.S. 
TEAOHING EXPERIENO 
EXPERIE!lOE 
4 years or less 109.68 
5-9 years •••••• 110.36 
10-19 years •••• 105.70 
20-29 years •••• 104.24 
30 or more years 103.39 
2.42 3.41 1.79 N.S. 
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Tab~e 36 (Continued) Ana~ysis of Variance To Determine The 
Significance of Difference Between Means For 
Scores of Supervising E~ementary Schoo~ 
Principa~ Respondents According To Persona~ And 
Survey Pactors 
Persona~ Or Mean Va~ue of F Va~ue of F F p 
Survey Factor Required Required Ratio 
For 5% For 5% 
Leve~ Test Leve~ Test 
( 1 ) (2) (3) (4) (5) ( 6) 
PRINCIPAL 
EXPERIENCE 
Less than 5 years 106.00 
5-9 years •••••••• 106.30 
10-14 years •••••• 110.10 
15-19 years •••••• 101.33 
20 or more years. 109.00 
2.42 3.41 1.63 N.s. 
POPULATION 
Less than 25,000 111.09 
25,000 to 100,000 105.42 
OVer 100,000 106.22 
3.04 4.71 1.99 N.S. 
NUMBER OF SUPERVISING 
ELEMENTARY PRINCIPALS 
9 or ~ess ••••••• 107.03 
10-19 ••••••••••• 108.52 
20-29 ••••••••••• 108.44 
30 or more •••••• 104.84 
2.65 3.88 0.66 N.s. 
NUMBER OF TEACHERS 
SUPERVISED 
9 or ~ess ••••••• 100.63 
10-19 ••••••••••• 107.38 
20-50 ••••••••••• 108.50 
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3.04 4.71 3.89 s-.os 
NUMBER OF PUPILS 
CHARGED WITH 
399 or ~ess ••••• 106.69 
400 to 599 •••••• 106.43 
600 or more ••••• 107.76 
3.04 4.71 0.12 N.S. 
Table 36 (Continued) Analysis of Variance To Determine The 
Significance of Difference Between Means For 
Scores of Supervising Elementary School 
Principal Respondents According To Personal And 
Survey Factors 
Personal Or Mean Value of F Value of F F p 
Survey Factor Required Required Ratio 
For 5% For 1% 
Level Test Level Test 
( 1) ( 2) (3) (4) (5) ( 6) 
SEPARATELY STATED 
FUNCTIONS 
Yes ••••••••••••• 107.66 3.89 6.76 1.66 N.S. 
No •••••••••••••• 104.78 
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Table 37. Analysis of Variance to Determine the Signi-
ficance of Difference Between Means for Scores 
of School Board Member Respondents According to 
Personal and Survey Factors 
Personal or Mean Value of F Value of F F p 
Survey Factor Required Required Ratio 
for 5% for 1% 
Level Test Level Test 
(1) (2} (3) (4) (5) (6) 
SEX 
Male •••••••••••• 86.20 
Female •••••••••• 96.08 
3.95 6.92 5.35 s-.o5 
AGE 
30-39 ••••••••••• 83.16 
40-49 ••••••••••• 88.83 
50-59 ••••••••••• 91.60 
60 or more •••••• 93.55 
2.72 4.04 1.05 N.s. 
EDUCATIONAL 
ATTAINMENT 
High School Graduate 
or less ••••••••• 91.92 
Professional 
Training Beyond 
90.14 High School ••••• 
Bachelor Degree. 89.59 
Master's or 
Doctorate Degree 86.12 
2.72 4.04 0.33 N.S. 
EXPERIENCE AS A 
SCHOOL BOARD MEMBER 
Less than 1 year 87.75 
1-2 years ••••••• 85.21 
3-4 years ••••••• 94.71 
5-8 years ••••••• 87.42 
9 or more years. 89.44 
2.49 3.56 0.62 N.S. 
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Table 37. (Continued) Analysis of Variance to Determine 
the Significance of Difference Between Means 
for Scores of School Board Member Respondents 
According to Personal and Survey Factors 
Personal or Mean Value of F Value of F F p 
Survey Jactor Required Required Ratio 
for 5% for 1% 
Level Test Level Test 
[q [2l t~l P~l tSl [ol 
NUM:BER OF CHILDREN 
IN FAMILIES 
None •••••••••••• 93.34 
1-3 ••••••••••••• 85.26 
4-5 ••••••••••••• 82.40 
3.11 4.88 2.40 N.S. 
ELEMENtARY EDUCATION 
Locally educated 88.87 
Bot locally 
educated •••••••• 89.06 
3.95 6.92 o.oo N.S. 
POPULATION 
Less than 25,000 85.81 
25-loo,ooo •••••• 92.53 
Over 100,000 •••• 81.64 
3.11 4.88 2.27 x.s. 
NUMBER OF SUPERVISING 
ELEMENTARY PRINCIPALS 
9 or less ••••••• 90.51 
10-19 ••••••••••• 88.33 
20 or more •••••• 85.29 
3.11 4.88 0.63 N.s. 
1960 SCHOOL BUDGET 
Less than one 
million dollars. 86.00 
1-2 million ••••• 88.04 
2-5 million ••••• 92.43 
Over 5 million •• 87.00 
3.96 6.96 0.52 N.s. 
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Table 37. (Continued) Analysis of Variance to Determine 
the Significance of Difference Between Means 
for Scores of School Board Member Respondents 
According to Personal and Survey Factors 
Personal or Mean Value of F Value of F F p 
Survey Factor Required Required Ratio 
for 5% for 1~ 
Level Test Level Test 
(1} (2) (3) (4) {5) (6) 
NUMBER OF VISITS 
MADE TO AN EL'EM-
ENTARY SCHOOL 
5 or less ••••••• 88.31 
6-10 •••••••••••• 87.82 
11 or more •••••• 92.11 
3.11 4.88 0.34 N.s. 
DISSATISFACTION WITH 
ELEMENTARY SCHOOLS 
~Yes ••••••••••••• 93.93 
No •••••••••••••• 88.01 
3-95 6.92 1.24 N.s. 
SEPARATELY STATED 
FUNCTIONS 
Yes ••••••••••••• 89.69 
No •••••••••••••• 87.97 
3.95 6.92 0.20 B.s. 
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Summary of findings of Tables 36 and 37.-- The 
findings in Table 36 are presented below according to 
personal and survey factors. 
~ - The five per cent limit for this factor is 3.89. 
The computed F ratio is 2.65 therefore sex is not a 
significant factor. 
Age - The five per cent limit for this factor is 2.65. 
The computed F ratio is 0.98 therefore age is not a 
significant factor. 
Educational attainment - The five per cent limit for 
this factor is 3.89. The computed F ratio is 3.88 therefore 
educational attainment is not a significant factor although 
we find that it is only .01 shy of being a significant 
factor. 
Teaching experience - The five per cent limit for 
this factor is 2.42. The computed F ratio is 1.79 there-
fore teaching experience is not a significant factor. 
Principal experience - The five per cent limit for 
this factor is 2.42. The computed l ratio is 1.63 there-
fore experience as a principal is not a significant factor. 
Population - The five per cent limit for this factor 
is 3.04. The computed F ratio is 1.99 therefore population 
of the community is not a significant factor. 
Number of supervising elementary school principals -
The five per cent limit for this factor is 2.65. The 
computed F ratio is 0.66 therefore number of supervising 
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elementary school principals is not a significant factor. 
Number of teachers supervised - The five per cent 
limit for this factor is 3.04 and the one per cent limit 
for this factor is 4.71. The computed F ratio is 3.89 
therefore we find that the number of teachers supervised 
by respondents is a factor significant at the five per 
cent level of confidence. 
Number of pupils charged with - The five per cent 
limit for this factor is 3.04. The computed F ratio is 
0.12 therefore the number of pupils under the charge of 
respondents is not a significant factor. 
Separately stated functions - The five per cent limit 
for this factor is 3.89. The computed F ratio is 1.66 
therefore separately stated fUnctions is not a signifi-
cant factor. 
The findings in Table 37 are presented below accord-
ing to personal and survey factors. 
~ - The five per cent limit for this factor is 3.95 
and the one per cent limit is 6.92. The computed F ratio 
is 5.35 therefore we find that sex is a factor signifi-
cant at the five per cent level of confidence. 
~ - The five per cent limit for this factor is 2.72. 
The computed F ratio is 1.05 therefore age is not a 
significant factor. 
Educational attainment - The five per cent limit for 
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this factor is 2.12. The computed F ratio is 0.33 there-
fore educational attainment is not a significant factor. 
Experience as a school board member - The five per 
cent limit for this factor is 2.49. The computed F ratio 
is 0.62 therefore total experience as a school board 
member is not a significant factor. 
Number of children in families - The five per cent 
limit for this factor is 3.11. The computed F ratio is 
2.40 therefore the number of children of elementary school 
age in families of respondents is not a significant factor. 
Elementary education- The five per cent limit for 
this factor is 3.95. The computed F ratio is o.oo there-
fore local vs. non-local education of respondents is not 
a significant factor. 
Population- The five per cent limit for this factor 
is 3.11. The computed F ratio is 2.27 therefore population 
of the community is not a significant factor. 
Nuaber of supervising elementary school principals -
The five per cent limit for this factor is 3.11. The 
computed F ratio is 0.63 therefore number of supervising 
elementary school principals is not a significant factor. 
1960 school budget - The five per cent limit for 
this factor is 3.96. The computed F ratio is 0.52 there-
fore school department budget for the year 1960 is not 
a significant factor. 
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Number of visits made to an elementary school - The 
five per cent limit for this factor is 3.11. The computed 
F ratio is 0.34 therefore the number of visits made to an 
elementary school in the past year is not a significant 
factor. 
Dissatisfaction with elementary schools - The five per 
cent limit for this factor is 3.95. The computed F ratio 
is 1.24 therefore dissatisfaction with the elementary 
schools of the community is not a significant factor. 
Separately stated functions - The five per cent limit 
for this factor is 3.95. The computed F ratio is 0.20 
therefore separately stated functions is not a significant 
factor. 
Conclusion of significant factors.-- It can be seen 
from the foregoing summary that there appeared to be little 
significant relationship between the attitudes expressed 
on the attitude forms by respondents to this study and 
personal and survey background information of the re-
spondents. 
As seen in Table 36 the significant factor for 
elementary school principal respondents is the number of 
teachers supervised. In this case the computed F ratio 
is 3.89. Required for the five per cent level test is 
3.04, therefore the number of teachers that a supervising 
elementary school principal supervises appears to be a 
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factor in his attitude toward the elementary school. In 
Table 36 it can be seen that the mean scores of the 
supervising elementary school principals increased with 
the number of teachers under their supervision. Those with 
nine or less teachers had a mean score of 100.63; those 
with 10-19 teachers had a mean score of 107.38; and those 
with 20-50 teachers had a mean score of 108.50. 
As seen in Table 37 the significant factor for 
school board member respondents is sex. In this case the 
computed F ratio is 5.35. Required for the five per cent 
level test is 3.95, therefore sex of the respondents 
appears to be a factor in determining attitude toward the 
elementary school. In Table 37 it can be seen that the 
mean score of male respondents is 86.20 while the mean 
score of female respondents is 96.08. 
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8. Critical Ratio Between Mean Scores Of 
The Two Total Groups Of Respondents 
The Null HyPothesis.-- One of the problems in re-
search is to determine whether two samples differ suffi-
ciently in one or more characteristics to discredit the 
hypothesis that the samples are from populations similar 
in the characteristic or characteristics chosen for com-
parison. In this study the characteristic chosen for com-
parison is attitude toward the elementary school. The null 
hypothesis is assumed that no true difference exists be-
tween supervising elementary school principal respondents 
and school board member respondents to the study in their 
attitude toward the elementary school and that any dif-
ference found between the means is accidental and unim-
portant. 
Significance of the Critical Ratio.-- In order to 
discover whether two groups differ sufficiently in mean 
performance to enable us to say with confidence that a 
difference will persist upon repetition of the experiment, 
we need a standard error of the difference between the 
two means. The formula to be employed for finding the SE 
of the difference between independent means is 
SE DiffM1M2 equals plus SE M2 
Computation of this formula yields a SE Diff of 2.22. 
M1M2 
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Application of the SE in the formula for Critical Ratio 
OR e<;~.uals M1 .:. M2 
SED iff 
M1M2 
equals 17.77 
2.22 
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we find a OR of 8.00. Table 38 summarizes the data for this 
computation. 
Table 38. Summarizing Data For Computation Of The OR 
Between Means Of The Two Groups Of Respondents 
On The Attitude Form 
Respondents Number of Mean SD SE Diff SE 
Respondents M D 
{1) (2) {3) {4) {5) (6) (7) 
Elementary 
School 
Principals 189 106.76 14.23 1.07 
Schoo.l 
Board 
Members 85 88.99 18.09 3.85 
/ 17.77 2.22 
OR 
(8) 
8.00 
The purpose of an experiment is to give the facts a chance 
to disprove or confirm the null hypothesis. The confidence 
with which an experimenter rejects or retains a null hypothe-
sis will depend upon the level of significance reached. When 
a OR is 1.96 or more we can reject a null hypothesis at the 
five per cent level of significance; when the OR is 2.58 or 
more we can reject the null hypothesis at the one per cent 
level of confidence on the grounds that not more than once in 
100 trials would a difference of this size occur. 
Wert points out the significance of a OR of this 
size by stating, " ••• whenever the ratio is three or 
more, it is a practical certainty that the difference is 
too great to be the result of sampling fluctuation")./ 
The OR shown in Table 38 is 8.00. We can therefore 
reject the null hypothesis and conclude that a highly 
significant difference exists between the attitudes of 
supervising elementary school principal respondents and 
school board member respondents toward the elementary 
school. 
1/James E. Wert, Educational Statistics, McGraw-Hill Book 
Company, Inc., New York, 1938, p. 145. 
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CH.AJ?TER V 
SUMMARY AND CONCLUSIONS 
Resume of study procedure.-- In this study an 
instrument of 154 statements was used as a measure of att-
itude toward the elementary school. Chosen to take part in 
the study were 20 communities in Massachusetts. Instruments 
were sent to all supervising elementary school principals 
and all school board members in these communities. Parti-
cipating in the final study were 189 supervising elementary 
school principal respondents and 85 school board member 
respondents. 
Five areas in education which concern the elementary 
school were examined. These were: 
1. General Attitude Toward Education 
2. Attitude Toward Policies and Practices of the 
Elementary School 
3. Attitude Toward What Should Be Taught in the 
Elementary School 
4. Attitude Toward The Functions of the Super-
vising Elementary School Principal 
5. Attitude Toward vfuat Should Constitute The 
Elementary School Plant, Services, and 
Facilities 
The main sources for items on the attitude form 
were {1) three doctoral dissertation studies which have 
been conducted at Boston University in areas related to 
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this study;lland (2) items gathered from research and 
literature by the writer. Criteria for including state-
ments on the preliminary study were: (1) a high degree 
of agreement or disagreement to these statements was 
reported by respondents to the three statements mentioned 
above;~/and (2) judgment of the writer's doctorate 
advisory committee determined that additional items 
presented for consideration by the writer should be in-
eluded in the study. 
A preliminary study was conducted using an instrument 
consisting of 168 statements thus derived. Respondents to 
the preliminary study were school board members from 
communities not included in the final study. These 
respondents to the preliminary study edited the statements, 
indicating where items needed rewording, revising, or 
deletion in order to make them more understandable. 
Respondents to the final study were asked to provide 
l/James Capra, op. cit. 
Philip 0. Coakley, A Study of the Expressed Attitudes of 
Elementary School Educators, Elementary School Children, 
and Parents of Elementary School Children Concerning the 
Curriculum, Teaching Methods, School Plant, and School 
Personnel, Unpublished Doctorate Dissertation, Boston 
University, Boston, 1956. 
Ado Commito, A Job Analysis Technique Applied To Selected 
Elementary Public School Administrators in Eastern Mass-
achusetts, Unpublished Doctorate Dissertation, Boston 
University, Boston, 1955. 
2/Ibid. 
- ----
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responses to each statement on the attitude form and to 
supply personal and survey information on the checklist. 
Both groups of respondents were sent the same attitude 
form and on each statement presented they were asked to 
indicate their attitude toward the statement by placing 
a check in the appropriate space. Response columns were 
labeled 'agree', 1undecided 1 , and 'disagree'. 
For school board member respondents the personal and 
survey information requested pertained to sex, age, educa-
tional attainment, total experience as a school board 
member, number of children in family of elementary school 
age, local elementary education, population of the 
community, number of supervising elementary school principals 
in the school system, school department budget for the 
year 1960, number of visits made to an elementary school 
in the past year, dissatisfaction with the elementary 
school, and whether school boards had separately stated 
functions for elementary school principals and sep-
arately stated functions for school administrators at 
other levels. For elementary school principals the personal 
and survey information requested pertained to sex, age, 
educational attainment, elementary school teaching exper-
ience, experience as an elementary school principal, popula-
tion of the community, number of supervising elementary 
school principals in the school system, number of teachers 
supervised, number of pupils charged with, and whether 
191 
192 
school systems had separately stated functions for elementary 
school administrators at other levels. 
The distribution of personal and survey information 
requested of respondents has been analyzed according to 
number and percentage of responses. 
Scores were calculated for the attitude form section 
of the instrument and an analysis presented of the distrib-
ution of these scores for both groups of respondents. 
The :rmmber and percentage of responses by both groups 
of respondents to each of the statements on the attitude 
form have been summarized. 
A comparison by the Chi-Square method has been shown of 
the responses by both groups of respondents to each of the 
statements on the attitude form. 
An analysis of variance of mean scores has been com-
puted for both groups of respondents in terms of personal 
and survey data. 
The critical ratio has been shown between the mean 
scores of the hro total groups of respondents. 
Significant differences between groups on statements 
of the attitude form.-- In Part I of the attitude form, 
one statement met the five per cent level of significance 
test and four statements met the one per cent level of sig-
nificance test. In spite of the fact that significant 
differences existed between groups in their responses to 
these statements in Part I, it is encouraging to note that 
a majority of both school board member respondents and 
supervising elementary school principal respondents held 
similar opinions of agreement or disagreement with the 
statements. However, it must be noted that the two groups 
did not express agreement or disagreement with the state-
ments in the same degree. Generally speaking, supervis-
ing elementary school principals tended to express their 
attitudes more strongly in agreement or disagreement with 
the statements and tended to be more unanimous in their 
attitudes, while school board members indicated a great 
deal of indecision of attitude on many statements. 
In Part II of the attitude form five statements met 
the five per cent level of significance test and 23 state-
ments met the one per cent level of significance test. 
On 27 of the 28 significant statements both groups held 
similar opinions of agreement or disagreement With the 
statements in varying degrees. On the other statement 
responses by both groups were so divided that no clear 
conclusion could be reached about the statement. The one 
certain attitude that demonstrated the opinion of a great 
many respondents of both groups was indecision. 
In Part III of the attitude form six statements met 
the five per cent level of significance test and eight 
statements met the one per cent level of significance 
test. On all of these statements a majority of both 
groups of respondents held similar opinions of agreement 
or disagreement with the statements in varying degrees. 
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In Part IV of the attitude form eight statements met 
the five per cent level of significance test and 12 state-
ments met the one per cent level of significance test. It 
is interesting to note that a majority of both groups of 
respondents held similar opinions of agreement or disagree-
ment in varying degrees with all of the statements that met 
the five per cent level of significance test while they 
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held similar opinions on only four of the statements meet-
ing the one per cent level of significance test. A majority 
of each of the two groups of respondents held dissimilar 
opinions of agreement or disagreement with the remaining 
eight statements that proved to be significant at the one 
per cent level. 
In Part V of the attitude form three statements were 
found to be significant at the five per cent level and seven 
statements were found to be significant at the one per cent 
level. On all of these statements a majority of both groups 
of respondents held similar opinions of agreement or disagree-
ment with the statements in varying degrees. 
A summary of the total significant statements reveals 
that of the 154 statements on the attitude form, 23 were 
found to be significant at the five per cent level and 54 
were found to be significant at the one per cent level, 
making a total of 77 statistically significant statements. 
Significant differences between mean scores of 
t 
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respondents on the attitude form and personal and survey in-
formation factors.-- An analysis of the comparison between 
mean scores of supervising elementary school principal re-
spondents and some possible influencing factors indicates 
that: 
1. No significant relationship exists between 
mean scores and sex of respondents although 
men tended to score higher than women. 
2. No significant relationship exists between 
mean scores and age of respondents although 
it appears that younger groups tended to 
score higher. 
3. No significant relationship exists between 
mean scores and educational attainment of 
respondents although those with graduate de-
grees tended to score higher. 
4. No significant relationship exists between 
mean scores and teaching experience although 
those with a great deal of teaching experience 
tended to score lower. 
5. No significant relationship exists between 
mean scores and experience as a principal. 
6. No significant relationship exists between 
mean scores and population of the community 
although those from smaller communities 
tended to score higher. 
7. No significant relationship exists between 
mean scores and number of supervising 
elementary school principals in the school 
system. 
8. A significant relationship does exist between 
mean scores and number of teachers in their 
schools i'Tith respondents having the greater 
number of teachers scoring highest. 
9. No significant relationship exists between 
mean scores and number of pupils respondents 
are charged with. 
10. No significant relationship exists between 
mean scores and ivhether school systems of 
respondents have separately stated functions 
for principals although those respondents in 
systems with stated functions tended to 
score higher. 
An analysis of the comparison between mean scores of 
school board member respondents and some possible influenc-
ing factors indicates that: 
1. A significant relationship does exist between 
mean scores and sex of respondents. }1:ale 
respondents scored higher than did female 
respondents. 
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2. No significant relationship exists between mean 
scores and age of respondents although it ap-
pears that older groups tended to score higher. 
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3. No significant relationship exists between mean 
scores and educational attainment of respondents. 
4. No significant relationship exists between mean 
scores and experience of respondents as school 
board members. 
5. No significant relationship exists between mean 
scores and number of elementary school age chil-
dren in families of respondents although those 
with no children tended to score higher than 
those with children. 
6. No significant relationship exists between mean 
scores and whether respondents were educated 
locally at the elementary school level. 
7. No significant relationship exists between mean 
scores and population of the community of re-
spondents. 
8. No significant relationship exists between mean 
scores and the number of supervising elementary 
school principals in school systems of respond-
ents although it appears that the more super-
vising principals in a system the lower the 
score of respondents. 
9. No significant relationship exists between mean 
scores and the 1960 budget of school systems 
of respondents. 
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10. No significant relationship exists between mean 
scores and the number of visits made to an ele-
mentary school in the past year by respondents. 
11. No significant relationship exists between mean 
scores and whether respondents are dissatisfied 
with their elementary schools although those 
who were dissatisfied tended to score higher 
than those who were satisfied. 
12. No significant relationship exists between mean 
scores and whether school boards have separately 
stated functions for principals although those 
respondents from systems having separately 
stated functions tended to score higher than 
those from systems that did not have separately 
stated functions for principals of elementary 
schools. 
Significant difference between mean scores of the two 
total groups of respondents.-- The mean score of supervis-
ing elementary school principal respondents (106.76) was 17.77 
points higher than the mean score of school board member re-
spondents (88.99). In view of these mean scores it appears 
that school board member respondents were not willing to 
respond 'favorably' toward statements considered desirable 
nor respond 'unfavorably' toward statements considered un-
desirable. 
An explanation may exist in that school board members 
might have chosen to indicate indecision toward statements 
more frequently and more consistently than supervising 
elementary school principal respondents, thus resulting 
in a lower score by virtue of the scoring process. 
In any case it is assumed that supervising elementary 
school principal respondents reacted more strongly and 
more consistently than school board members to the more 
desirable responses of attitude toward the statements 
presented. 
Computation of the critical ratio between mean scores 
of the two total groups of respondents indicated a sig-
nificant difference far beyond the one per cent level of 
significance with the conclusion that a highly significant 
difference exists between the attitudes of the two groups 
of respondents toward the elementary school. 
Conclusions.-- Specific conclusions that can be 
reached as a result of the statistical analysis of the 
data in this study include: 
1. Significant differences exist between groups 
of respondents at the five per cent level on 
one statement in Part I of the attitude form. 
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2. Significant differences exist between groups 
of respondents at the one per cent level on 
four statements in Part I of the attitude form. 
3. Significant differences exist between groups 
of respondents at the five per cent level on 
five statements in Part II of the attitude 
form. 
4. Significant differences exist between groups 
of respondents at the one per cent level on 
23 statements in Part II of the attitude 
form. 
5. Significant differences exist between groups 
of respondents at the five per cent level on 
six statements in Part III of the attitude 
form. 
6. Significant differences exist between groups 
of respondents at the one per cent level on 
eight statements in Part III of the attitude 
form. 
7. Significant differences exist between groups 
of respondents at the five per cent level on 
eight statements in Part IV of the attitude 
form. 
8. Significant differences exist between groups 
of respondents at the one per cent level on 
12 statements in Part IV of the attitude 
form. 
9. Significant differences exist between groups 
of respondents at the five per cent level on 
three statements in Part V of the attitude 
form. 
10. Significant differences exist between groups 
of respondents at the one per cent level on 
seven statements in Part V of the attitude 
form. 
11. No significant relationships exist between 
mean scores of supervising elementary school 
principal respondents and possible influenc-
ing factors of sex, age, educational attain-
ment, teaching experience, experience as a 
principal, population of community, number 
of supervising elementary school principals 
in the school system, number of pupils 
charged with, and whether school system has 
separately stated functions for elementary 
principals. 
12. A significant relationship does exist be-
tween mean scores of supervising elementary 
school principal respondents and the number 
of teachers in their schools. 
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13. No significant relationships exist be-
tween mean scores of school board member 
respondents and possible influencing factors 
of age, educational attainment, school board 
member experience, number of elementary 
school age children, local elementary 
school education, population of community, 
number of supervising elementary school 
principals in the school system, 1960 
school budget of school system, number of 
visits made to an elementary school in the 
past year, dissatisfaction with the ele-
mentary schools of the school system, and 
whether school boards had separately 
stated functions for elementary principals. 
14. A significant relationship does exist 
between mean scores of school board member 
respondents and the sex of respondents. 
15. A highly significant difference exists 
between the mean scores of the two groups 
of respondents on the total attitude form. 
General conclusions that can be reached as a result 
of this study include: 
1. Supervising elementary school principals and 
school board members generally held similar 
opinions of agreement or disagreement with the 
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statements presented but not in the same degree. 
2. Supervising elementary school principals expressed 
their opinions more strongly and more consistently 
in agreement or disagreement with the statements 
presented than did school board members. This 
group of respondents generally used the column 
labeled 'undecided' far less than school board 
members with the result that it tended to keep 
their scores higher. This group also responded 
more consistently than the other group; that is, 
they were consistent in agreeing or disagreeing 
with desirable and undesirable responses. 
3. School board members indicated a great deal of 
indecision of attitude toward many of the state-
ments on the attitude form. IvTany used the column 
labeled 'undecided' frequently with the result 
that their scores tended to be lower. 
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4. This study provides an instrument by which elementary 
schools can be evaluated according to its strengths 
and I'Teaknesses on the basis of the findings of 
this study. 
5. The attitude form appears to have been developed 
in a manner which makes it possible to determine 
attitudes toward the elementary school by means of 
statements of agreement or disagreement to prac-
tices, philosophies, and policies of the elementary 
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school. 
Limitations of the study.-- Any study of this type, at 
best, must necessarily be a partial investigation. This 
study is limited to twenty communities in Massachusetts. All 
school board members and all supervising elementary school 
principals in these twenty Massachusetts communities were 
included in this study. 
Another limitation of the study is that not all of those 
who were selected to participate in the study completed and 
returned the form with the result that this study is based 
on the completed instruments received by the writer. 
A further limitation of the study is that it will re-
port the attitude without evaluation or criticism by the 
writer. 
It should be noted that the analysis of the data and 
any conclusions reached therefrom are applicable only to 
those communities participating in this study. This study 
does not attempt to imply that similar conclusions can be 
drawn for other communities. 
Finally, the purpose of this study has been to compare 
differences in attitude toward the elementary school, if 
any, and some possible influencing factors, between school 
board members and supervising elementary school principals 
in the communities selected for study. The conclusions 
are limited to the data procured. 
Suggestions for further research.-- Some suggestions 
for further research that have developed as a result of 
this study include: 
1. A similar study could be conducted on the attitudes 
of secondary school principals and school board 
members toward the secondary school. This could 
be extended to include superintendents of schools 
as well so that three levels of administration 
can be represented on the study. 
2. Parallel studies of other regions of the nation 
could be made and comparisons of findings deter-
mined to discover whether results and conclusions 
of those studies are similar to this study. 
3. A. similar study can be made comparing the attitudes 
of superintendents of schools and supervising 
elementary school principals toward the elementary 
school to discover differences in attitude, if any, 
between levels of school administration. In 
communities where another level of administration 
exists, namely directors or supervisors of ele-
mentary school education, a three-way study might 
yield some interesting results. 
4. A valuable study can be conducted comparing the 
attitudes of professors at graduate schools of 
education and superintendents of schools or 
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supervising elementary school principals toward 
policies, practices, and philosophies of the 
elementary school. 
5. A comparison could be made of the attitudes of 
elementary school principals in regions known to 
be forward thinking in regard to elementary edu-
cation and elementary school principals in the 
more traditional regions. These studies could be 
on an area such as New England or they could be 
conducted at the national level. 
6. Items found to be significant on this study could 
be incorporated into a new instrument and a study 
made in other communities comparing the attitudes 
of selected respondents with the findings of this 
study. 
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APPENDIX A 
111 Marked Tree Road 
Holliston, Massachusetts 
July 25, 1960 
Dear Executive Committee Member, 
Recently I had a meeting with Mrs. Lewis, your presi-
dent, and Dr. W. Linwood Chase of the Boston University 
School of Education Faculty in regard to a doctorate study 
concerned with a comparison of the attitudes of school 
board members and supervising elementary school principals 
toward the elementary school. The co-operation of your 
association is being requested in order that we may be 
advised which towns on our list would have school committee 
members interested in cooperating with this study. 
Mrs. Lewis has shown an interest in this study to 
the point of bringing it to the attention of the executive 
committee in August. I have been kindly invited to attend 
the meeting to talk with you about the study and to request 
your cooperation. 
It is my hope that the executive committee will see 
value in this study so that it can be conducted with 
your cooperation. I thank you for the opporttinity and 
look forward to seeing you at the August meeting. 
Sincerely, 
Joseph R. Palladino 
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APPENDIX B 
111 Marked Tree Road 
Holliston, Massachusetts 
September 23, 1960 
Dear Area Chairman, 
I am very grateful to you and your association for 
having voted approval of association cooperation with my 
study. I should like now to ask for your assistance. 
I am enclosing two lists with this letter. One is 
entitled TOWNS THAT WILL BE USED ONLY ON PRELIMINARY 
STUDY. From this list of towns I would like the names of 
about 10 school board members in your area to whom I 
could send the preliminary checklist. 
The other list is entitled TOvms THAT MAY BE USED ON 
FINAL STUDY. On this list I would like you to put a mark 
beside the towns in your area that you think would 
cooperate with me in the final study. 
I am deeply grateful to you for your assistance and 
cooperation and look forward to hearing from you in the 
very near future in order that the study may soon begin. 
In recapitulation, the following is requested by 
return mail, using the enclosed self-addressed stamped 
envelope: 
(A) About 10 names of school board members in 
your area (for the preliminary study). 
(B) Check marks beside towns on the list that 
will likely cooperate with the final study. 
Sincerely, 
Joseph R. Palladino 
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APPENDIX 0 
TOWNS USED ONLY ON PRELIMINARY STUDY 
Acushnet Hudson Rockland 
Adams Ipswich Rockport 
Amesbury Lee Salisbury 
Amherst Leicester Seekonk 
Athol Lincoln Sheffield 
Auburn Ludlow Southboro 
Barnstable Lunenburg Spencer 
Barre Lynnfield Stoneham 
Bellingham I>!ansfield Stow 
Blackstone Maynard Sudbury 
Canton Middleboro Sutton 
Clinton Milford Swansea 
Dracut Millbury Templeton 
East Longmeadow Montague Uxbridge 
Easthampton Nahant Wareham 
Falmouth Nantucket Webster 
Fitchburg Newbury Westboro 
Foxborough Newburyport Westford 
Gardner North Attleboro Westport 
Grafton Northbridge Whitman 
Great Barrington Orange Wilbraham 
Greenfield Palmer Williamstown 
Hanover Pepperell Winchendon 
Hanson Plymouth Wrentham 
Holbrook Raynham 
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APPENDIX D 
111 Marked Tree Road 
Holliston, Massachusetts 
October 7, 1960 
Dear School Board Member, 
I am working at Boston University on a doctorate study 
dealing with the viewpoints of school board members and 
supervising elementary school principals toward the elementary 
school. 
This study has been discussed with the Executive Committee 
of the Massachusetts Association of School Committees, Inc., and 
comes to you with their approval. You have been selected to 
participate in this study and I hope you can find the time to 
help. I need the cooperation of every person selected. The 
next paragraph explains the type of assistance requested and 
you may reply using the enclosed self-addressed stamped 
envelope. 
What you will be taking part in is a preliminary study. 
I am trying to determine whether the language used in this form 
is too pedagogical or whether the educational terms used in 
the form will have little or no meaning for the average person. 
I want to be sure that when the final study is conducted the 
school board members selected to participate will understand 
terms and know what we are asking them to respond to. Therefore 
I would like you to change any statement, insert, or delete 
words as you please, or even cross out statements you do not 
feel are appropriate. Feel free to write anything you please 
on the form. In short then, make any changes you feel would 
help clarify any of the statements presented. You are not 
being asked to respond to the statements as I am not trying 
to find your personal attitude toward the elementary school. 
I think you will find some of the statements interesting 
and thought provoking. 
There will be no attempt made to identify you. I want 
your help not your name. 
In the space below I would appreciate hearing from you 
if you care to make any additional comment. 
I am deeply grateful to you for your courtesy and 
cooperation and hope to hear from you soon. 
Sincerely, 
Joseph R. Palladino 
Comments: 
APPENDIX E 
PRELIMINARY STUDY INSTRill~ENT 
ATTITUDES OF ELEMENTARY SCHOOL PRINCIPALS AND SCHOOL BOARD 
MEMBERS TOWARD THE ELEMENTARY SCHOOL 
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DIRECTIONS: In this form you are asked to indicate how you 
feel about the statements presented. There is no right answer 
or wrong answer. Please do not sign your name as we are not 
interested in identifying respondents to this study. Please 
proceed in the following manner: 
1. Read each statement carefully. 
2. Place a check mark in the appropriate space to indi-
cate how you feel about each statement. 
3. Answer each of the statements on this form. 
General Attitude Toward Education 
Agree Un- Dis- Do Not 
Decided Agree Under-
stand 
1. The solving of a child's problem 
should be a cooperative endeavor 
between the home and the school ••••• 
2. Reasoning with a child rather than 
punishing him usually results in 
more effective and more lasting 
good behavior. • • • • • 
3. There are better methods than 
corporal punishment for disciplin-
ing children in school. • •••• 
4. A child who consistently misbehaves 
is in need of help and guidance 
rather than punishment. 
5. Teachers today try to know each 
child individually. 
6. An effort is being made in the 
modern school to have each child 
feel he is important and a mem-
ber of a group. 
• • • • • 
• • • • • 
• • • • • 
7. The aim in modern education is to 
develop each child's special tal-
ents so that he will derive the 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
greatest benefit from school. ••••• • •••••••••••••• 
8. Only the brighter children have the 
ability to perform the more worth-
while class assignments. ••••• ••••• ••••• ••••• 
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Agree Un- Dis- Do Not 
Decided Agree Under-
stand 
9. Emphasis should be placed on edu-
cating the brighter children for 
they will, in all probability, 
become the more prominent citi-
zens. • • • • • • • • • • • • • • • • • • • • 
10. The schools are doing a lot better job today than they used to do ••••• 
11. Too much space is devoted to pic-
tures in modern textbooks. • •••• 
12. The teachers do a good job in our 
schools. • •••• 
13. Schools should be closed on all 
stormy days. 
14. Schools should have more young 
teachers. 
15. The way to get and keep good 
teachers is to pay them more 
money. 
16. More parents should take an in-
terest in the school their 
children attend. 
17. Teaching school is a difficult job. 
18. All teachers should be required 
to take courses for improve-
ment. 
• • • • • 
• • • • • 
• • • • • 
• • • • • 
• • • • • 
• • • • • 
19. The school committee, the teachers, 
and the parents should get to-
gether more on their ideas. 
20. Classes should be limited to 
25-30 pupils. 
21. Emphasis in education should be 
on training for earning a liv-
ing. 
22. Schools should place increased 
emphasis on scholarship based 
upon a sound knowledge of 
facts. 
• • • • • 
• • • • • 
• • • • • 
• • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • . . . . . . . . . . ~ 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
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Agree Un- Dis- Do Not 
Decided Agree Under-
stand 
23. Parents and lay people should 
not attempt to run schools. 
Schools are properly run by 
professional educators. • • • • • • • • • • • • • • • • • • • • 
Attitude Toward Policies and Practices of The Ele-
mentary School 
1. Children should be provided every 
opportunity to tell their side of 
the story when they get into 
difficulty. • • • • • 
2. A child should be taught to re-
spect the authority not only of 
his own teacher but of all 
teachers in the building. • • • • • 
3. For the child's security the school 
should attempt to be consistent in 
the enforcement of its rules and 
regulations. • •••• 
4. Pupils should be given as much free-
dom in schools as they can or will 
use wisely. • •••• 
5. The school should attempt to de-
velop a feeling of 1 belonging 1 among 
the children as a means of elimina-
ting many discipline problems ••••• 
6. Many discipline problems can be 
avoided by adapting instruction to 
the level of a child's ability ••••• 
7. The modern school deals with dis-
cipline problems more intelligently 
because of its greater understand-
ing of child behavior. • • • • • 
8. A classroom should be quiet and 
every child in his seat at all 
times. • • • • • 
9. The modern school concept in deal-
ing with discipline is to create the 
impressions that a child who mis-
behaves in reality is doing an in-
justice to his own classmates as 
well as himself. • •••• 
• • • • • • • • • • • • • • • 
• •••• • • • • • • • • • • 
• •••• • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • •••• 
••••• • • • • • • • • • • 
• • • • • • • • • • • • • • • 
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Agree Un- Dis- Do Not 
Decided Agree Under-
stand 
10. Children should move from class 
to class silently and in single 
file under strict supervision 
by a teacher at all times. ••••• ••••• • ••••••••• 
1 1 • Dunce caps as a means for pun-
ishing those who do not give cor-
rect responses is an effective 
educational practice. • • • • • 
12. Schools should avoid the use of 
• • • • • • • • • • • • • • • 
sarcasm in disciplining children.... ••••• • ••••••••• 
13. Children should be made to fear 
the teacher. 
14. The modern school attempts to 
provide for children who are 
slow learners by adapting in-
struction to their particular 
level of ability. 
15. The schools should attempt to 
divert the drive of the over-
aggressive child toward con-
structive classroom activities 
16. With their improved testing 
• • • • • 
• • • • • 
• • • • • 
program the schools are better 
equipped to understand children ••••• 
17. Mutual respect between children 
18. 
19. 
of varying abilities is being 
encouraged iri the modern school ••••• 
A modern trend in education is 
to keep children with their own 
age group, if possible, for the 
sake of their mental health. 
A modern trend in education is 
to assign additional responsi-
bility and purposeful activity 
to the gifted child. 
• • • • • 
• • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • • e • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • ••• • • • •••• 
20. Children learn more from each 
other in classes which are not 
divided according to intelli-
gence. • • • • • • • • • • • • • • • • • • • • 
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Agree Un- Dis- Do Not 
Decided Agree Under-
stand 
21. A child who is not up to his 
class level in one or two sub-jects should be demoted. • • • • • • • • • • • • • • • • •••• 
22. An immature child should be pro-
moted with his class each year 
so that he will remain with 
children of his own age. • • • • • • • • • • • • • • • ••••• 
23. Out of school excursions during 
class time are a very important 
and desirable phase of the total 
school program. • • • • • • • • • • • •••• • •••• 
24. Examinations should be the main 
basis upon which report card 
grades are determined. ••••• • • • • • • •••• • •••• 
25. The schools should keep the par-
ents and public better informed 
on what's going on. ••••• • • • • • • • • • • • •••• 
26. All children should be held to 
getting work done within the 
same time limits because the 
school day has to be carefully 
scheduled. • • • • • • • • • • • • • • • ••••• 
27. Supervisors provide a great deal 
of help to teachers and pupils ••••• • •••• • •••• • •••• 
28. School should provide more class-
room work in small groups for 
pupils of grades four, five and 
six. • •••• • • • • • • •••• • •••• 
29. Schools should provide more drill 
in important school subjects. • •••• • • • • • • •••• • •••• 
30. Schools should teach children to 
accept responsibility. • • • • • • • • • • • • • • • • • • • • 
31. Schools today spend too much time 
showing pictures to the children •••• • • • • • • • • • • ••••• 
32. Elementary schools should have a 
definite course of study for each 
grade level. • •••• • • • • • • • • • • • • • • • 
33. Pupils in elementary schools 
should meet specific standards 
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Agree Un- Dis- Do Not 
Decided Agree Under-
stand 
in order to be promoted to the 
next grade. • ••••••••••••••••••• 
34. 
35. 
Numerical 
should be 
of pupils 
schools. 
grades (85, 97, etc.) 
given on report cards 
in the elementary 
Letter grades (A, B, E, etc.) 
should be given on report cards 
of pupils in the elementary 
schools. 
36. Elementary schools should send 
letters home to parents report-
ing pupil progress instead of 
report cards. 
• • • • • 
• • • • • 
37. Elementary schools should report 
pupil progress by means of parent-
teacher conferences rather than 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
report cards. ••••• ••••• ••••• ••••• 
38. A passage from the Bible should 
be read daily to the pupils. • • • • • 
39. Kindergartens should be a part of 
every elementary school. • •••• 
40. The requirements of each grade 
should be low enough so that 
even the slowest pupils can 
meet them. 
41. The elementary school organiza-
tion should include only pupils 
of grades one to six. 
42. Special classes should be or-
ganized for pupils who are be-
havior problems. 
• • • • • 
• • • • • 
• • • • • 
43. Double promotions should be given 
to children who are very bright 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
pupils. ••••• ••••• • ••••••••• 
44. All children at a certain grade 
should be able to do all the 
work of that grade. ••••• ••••• ••••• ••••• 
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Agree Un- Dis- Do Not 
Decided Agree Under-
stand 
45. The textbook in each subject 
should be the required work 
~or the school year. 
46. Teaching materials provided 
by business groups should be 
wel~omed and used in the ele-
• • • • • • • • • • • • • • • • • • • • 
mentary school. ••••• • •••••••••••••• 
47. Elementary schools should have 
a de~inite homework program. • • • • • 
48. School boards should have stated 
policies and practices ~or run-
ning the elementary schools. • • • • • 
49. School boards should have stated 
duties ~or the supervising ele-
mentary school principal. ••••• 
• • • • • • • • • • • • • • • 
• •••• • • • • • • • • • • 
• • • • • • • • • • • • • • • 
50. Elementary schools need a 
longer school day. • • • • • • • • • • • • • • • • • • • • 
51. Elementary schools should be 
conderned only with the 
child's academic training. • • • • • • • • • • • • • • • • • • • • 
52. Elementary schools should make 
increased use o~ men teachers. • • • • • • • • • • • • • • • • • • • • 
Attitude Toward What Should be Taught in the 
Elementary School 
1. Human relations (the art o~ getting 
along with one another) is as im-
portant as learning the 3 R1 s •••••• 
2. An important objective o~ modern 
education is to help children un-
derstand and appreciate ea~h 
other's problems. • • • • • 
3. The slow learning child should 
devote all his time to academic 
work until he is on the average 
grade level o~ his class be~ore 
being permitted to participate in 
dramatics, physical education, and 
other phases of non-academic work ••• 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
226 
Agree Un- Dis- Do Not 
Decided Agree Under-
stand 
4. The modern school attem~ts to 
teach the fundamentals (read-
ing, writing, and arithmetic), 
in a manner which makes learn-
ing a pleasant and enjoyable 
experience. 
5. The division of a room of 
children into small reading 
groups appears to be a sound 
educational practice. 
6. Teaching of language (English) 
should emphasize grammar 
rather than writing. 
7. How well a child has learned 
the fundamentals may be deter-
mined by how effectively he 
uses this knowledge to solve 
problems. 
8. A child's ability to read is 
determined by his understand-
ing of what he reads. 
9. Teachers 
with the 
children 
teaching 
book. 
should be as concerned 
expressed interests of 
as they are with the 
of facts from a text-
10. The basis of most future learn-
• • • • • 
• • • • • 
• • • • • 
• • • • • 
• • • • • 
• • • • • 
ing is the ability to read well ••••• 
1 1 • 
12. 
The modern school feels that the 
so-called 'frill subjects' (art, 
music, domestic science, wood-
working, and physical education) 
are as important as the funda-
mentals for developing well-
rounded individuals. • • • • • 
Classroom experimentation, and 
other forms of learning by doing 
as practiced in science classes, 
is the best technique for teach-
ing most subjects. • •••• 
13. Perfection in drawing and paint-
ing should be an aim of the 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
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Agree Un- Dis- Do Not 
Decided Agree Under-
stand 
14. 
15. 
16. 
elementary school art program •••••• 
The music department of the ele-
mentary school should attempt to 
make accomplished musicians of 
its students as one of its ob-jectives. • • • • • 
The science phase of the elemen-
tary school curriculum should aim 
to give each child a highly tech-
nical foundation in science. • •••• 
The elementary school curriculum 
is designed to prepare students 
for successful adult citizenship with 
little or no thought to his present 
needs for living happily and suc-
cessfully. ••••• 
17. Anything that is memorized is thor-
oughly learned and understood •••••• 
18. There should be a physical educa-
tion program in all elementary 
schools. • • • • • 
19. Elementary schools should provide 
a woodworking course for boys. 
20. More time should be spent on phon-
ics (the sounding out of words) in 
21. 
the elementary school. ••••• 
Geography and history should be 
taught as separate subjects in-
stead of being taught together 
as social studies. • • • • • 
22. Elementary schools should provide 
instruction in small groups on the 
basis of ability or achievement ••••• 
23. Foreign languages should be taught 
to capable elementary school 
pupils. • • • • • 
24. Elementary schools should have 
a definite science program. ••••• 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
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25. More should be taught in the 
elementary school concerning 
the way people live in other 
countries. • • • • • • • • • • • • • • • • • • • • 
26. Elementary schools should do all 
in their power to develop the 
power of memory in children. ••••• ••••• ••••• ••••• 
Attitude Toward The Functions of The Supervising Elementary 
School Principal 
THE SUPERVISING ELEMENTARY SCHOOL PRINCIPAL IS RESPONSIBLE FOR: 
1 • Evaluating competence of teachers 
in the classroom and in the 
school. 
• • • • • • • • • • • •••• • • • • • 
2. Providin~ for consideration of 
teachers complaints and re-
quests. • • • • • ••••• • • • • • • • • • • 
3. Helping improve cooperation and 
cordial relations among staff 
members. • •••• • • • • • • • • • • • •••• 
4. Maintaining order and discip-
line in the school. • • • • • ••••• • • • • • • • • • • 
5. Evaluating with staff members 
the program of instruction. • • • • • • • • • • • • • • • • • • • • 
6. Offering constructive help to 
teachers who recognize the need ••••• 
• • • • • • •••• • • • • • 
7. Helping to bring about effective 
interaction between regular and 
special teachers. • •••• • • • • • • • • • • • • • • • 
8. Striving for competent and un-
biased judgment in the diagnosis 
and interpretation of test data ••••• 
• • • • • • •••• • • • • • 
9. Helping teachers recognize and 
provide for individual differ-
ences in children. ••••• • • • • • • • • • • ••••• 
10. Coordinating use of resources 
for improvement of teaching. • • • • • • • • • • ••••• • • • • • 
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1 1 • 
12. 
Developing with staff members 
ways of discovering aptitudes 
and adjustment problems through 
techniques like testing, obser-
vation, records and reports, 
conferences, and case studies. 
Discussing with staff members, 
specialists, and health staff, 
individual problems of adjust-
ment. 
• • • • • 
• • • • • 
13. Conferring with and counseling 
pupils with problems of personal 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
and school adjustment. ••••• ••••• • •••• ••••• 
14. Seeking to maintain good pupil-
principal relationships. 
15. Securing physical and mental 
health examinations for pupils 
16. 
17. 
18. 
Securing aid and treatment for 
defects found in pupils by phy-
sical and mental health exam-
inations. 
Enforcing local board of health 
rules pertaining to sick pupils 
and reporting contagious dis-
eases. 
Providing plans necessary for 
estimating, storing, distribu-
ting, recording, and accounting 
for equipment, supplies, and 
textbooks. 
• • • • • 
• • • • • 
• • • • • 
• • • • • 
• • • • • 
19. Performing activities necessary 
for estimating, storing, distri-
buting, recording, and accounting 
for equipment, supplies, and text-
books. • •••• 
20. Developing and using criteria for 
selecting, evaluating, and control-
ling equipment, supplies, and text-
books. • •••• 
21. Providing a plan for protection of 
school plant from damage and deface-
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
230 
Agree Un- Dis- Do Not 
Decided Agree Under-
stand 
ment and care of equipment. • • • • • • • • • • • • • • • • • • • • 
22. Determining and observing the 
practice of safe and healthful 
behavior by all pupils in lunch-
room, toilets, playground, and 
gymnasium. • • • • • • • • • • • • • • • • • • • • 
23. Evaluating the physical and in-
structional efficiency of the 
plant permitting an environment 
which is sanitary and safe. ••••• •••••••••• ••••• 
24. Cooperating with civic officials, 
community libraries, playground 
and health services. ••••• 
25. Enlisting public support in what 
schools are trying to do. • •••• 
26. Supporting teachers against un-just community restrictions and 
criticism. • • • • • 
27. Attending workshops, institutes, 
conferences, and other professional 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• •••• • • • • • • • • • • 
meetings. ••••• ••••• • ••••••••• 
28. Determining promotional policy 
for his building. 
29. Acting not only as an advisor 
but also to help direct the 
activities of the PTA. 
30. Excluding pupils from school 
as he sees fit. 
31. Selecting teachers for his 
building. 
• • • • • 
• • • • • 
• • • • • 
• • • • • 
32. Determining the use of the school 
for community purposes. ••••• 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
••••• • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
33. Organizing and administering 
the school cafeteria. • • • • • • • • • • • • • • • • • • • • 
34. Establishing admission policies 
and practices for his building ••••• 
• • • • • • • • • • • • • • • 
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35. Acting as publicity agent :for 
his school. • •••• • •••• ••••• • • • • • 
36. Establishing curricula :for his 
school. • • • • • • • • • • • • • • • • • • • • 
37. Sitting in at all school board 
meetings concerned with elemen-
tary schools. • • • • • ••••• • • • • • • • • • • 
38. Helping to plan and build new 
schools. • •••• • • • • • • •••• • •••• 
39. Deciding on policy regarding 
:field trips and excursions :for 
his school. • • • • • • •••• • • • • • ••••• 
Attitude Toward What Should Constitute The Elementary School 
Plant, Services, and Facilities 
ELE!{ENTARY SCHOOLS SHOULD: 
1. Have a library. • • • • • • • • • • • • • • • • • • • • 
2. Provide doors :for toilet stalls ••••• • • • • • • • • • • • • • • • 
3. Have an assembly room. • • • • • ••••• • • • • • • • • • • 
4. Have a gymnasium. • • • • • • • • • • ••••• • •••• 
s. Provide classrooms with sinks 
and running water. • • • • • ••••• • • • • • • • • • • 
6. Provide basketball courts on 
playgrounds. • • • • • • • • • • • •••• • • • • • 
7. Provide audio-visual units; 
that is, facilities for storing, 
showing, and making use of 
audio-visual aid. • • • • • ••••• • • • • • • • • • • 
8. Provide more playground equip-
ment. • • • • • • • • • • • • • • • ••••• 
g. Have hot water available in 
school. • • • • • • • • • • • • • • • • • • • • 
10. Provide more police protection • • • • • • •••• • • • • • • •••• 
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11. Provide more large maps. • • • • • • • • • • • • • • • • • • • • 
12. Improve their heating and ven-
tilating systems. ••••• ••••• • ••••••••• 
13. Provide a blacktop surface on 
playgrounds. ••••• ••••• • ••••••••• 
14. Have an administration unit; 
that is, facilities and staff 
for the administrative staff 
of the school. • • • • • 
15. Have a teacher's unit; that is, 
space and facilities for teachers 
to use when they are not in 
16. 
17. 
18. 
classrooms. 
Have a health unit; that is, 
space, and facilities for the 
medical staff to use when in 
the building. 
Have a practical arts unit; 
that is, an area and facilities 
devoted to practical arts in-
struction. 
Have a household arts unit; 
that is, an area and facilities 
devoted to household arts in-
struction. 
• • • • • 
• • • • • 
• • • • • 
• • • • • 
19. Have a parents' unit; that is, 
space and facilities for parents 
to use when in the building. • •••• 
20. Have a custodian's unit; that 
is, space for a custodian to 
maintain an office and to store 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • 
small supplies. ••••• ••••• • ••••••••• 
21. Have a science unit; that is, 
space and facilities specifi-
cally devoted to science in-
struction. 
22. Have a cafeteria. 
• • • • • • • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • • • • • • 
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23. Have a school garden. • • • • • • • • • • • • • • • • •••• 
24. Have television facilities. • • • • • • • • • • • • • • • • • • • • 
25. Have clerical help for the 
principal. • • • • • • • • • • • •••• • • • • • 
26. Have a nurse. • • • • • • • • • • • • • • • • • • • • 
27. Have guidance counselors. • • • • • • • • • • • • • • • • • • • • 
28. Be a community center. • • • • • • • • • • ••••• • • • • • 
APPENDIX F 
Dear Elementary School Principal, 
111 Marked Tree Road 
Holliston, Mass. 
December 2, 1960 
I am working at Boston University on a doctorate study under 
the direction of Dr. W. Linwood Chase. It deals with the viewpoints 
of school board members and supervising elementary school principals 
toward the elementary school. 
This study has been endorsed by the Massachusetts Association 
of School Committees, Inc., and a preliminary study has been 
conducted in 67 Massachusetts communities in order that the questionnaire 
being submitted to you could be refined for clarity and comprehension. 
Your community has been selected as one of twenty ~~ssachusetts 
communities to participate in the final study. In order that the 
results of this study may be significant, the support of every school 
board member and supervising elementary school principal in your 
community is desired and earnestly solicited. 
I should be most grateful if you can find the time to complete the 
enclosed form and reply by December 16, 1960 using the enclosed self-
addressed stamped envelope for return. 
You are not being asked to sign your name or identify yourself. 
What we want is your viewpoint toward each of the statements presented 
on the enclosed form. I think you will find many of the statements 
interesting and thought provoking. 
We hope that the results of this study will give us some ideas as 
to good and bad practices and procedures in our educational program. 
We hope further that school administrators may make use of the results 
in evaluating practices and procedures so that improvement can result. 
Thank you for your courtesy and co-operation. 
Sincerely, 
Joseph R. Palladino 
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PERSONAL AND SURVEY INFORMATION INQUIRY FORM -
i 
ELEMENTARY PRINCIPALS 
DIRECTIONS: Please indicate information requested by placing a check in appropriate spaces. 
PERSONAL INFORMATION 
1. Please indicate your sex. 
........ Male 
2. What is your age? 
1. ............ 20 to 29 
2 ............. 30 to 39 
3 ............. 40 to 49 
3. What is your highest educational attainment? 
. ....... Female 
4 ............. 50 to 59 
5 ............. 60 to 69 
6 ............. 70 or over 
1. ............ Normal School Graduate 3 ............. Master's Degree 
2 ............. Bachelor's Degree 4 ............. Doctorate Degree 
4. How much experience have you had teaching at the elementary school level? 
1 ............. None 4 ............. 10 to 19 years 
2. ............ 1 to 4 years 5. ............ 20 to 29 years 
3. · ............ 5 to 9 years 6. ............ 30 or more years 
5. How much experience have you had as an elementary school principal? 
1. ............ Less than 5 years 4. ............ 15 to 19 years 
2. ............ 5 to 9 years 5. ............ 20 to 29 years 
3 ............. 10 to 14 years 6 ............. 30 or more years 
SURVEY INFORMATION 
1. What is the popula6m of your community? 
1. ............ Less than 5,000 
2. . .......... 5,000 to 10,000 
3. ............ 10,000 to 25,000 
4. ............ 25,000 to 50,000 
5. ............ 50,000 to 100,000 
6. ............ 100,000 or over 
2. How many elementary schools are there in your school system? 
1. ............ Less than 5 4. ............ 20 to ·29 
2. ............ 5 to 9 5. ............ 30 to 50 
3. ............ 10 to 19 6. . ........... More· than 50 
3. How many supervising elementary school principals are there in your school system? 
1. ............ Less than 5 4. ............ 20 to 29 
2. ............ 5 to 9 5. ............ 30 to 50 
3. ............ 10 to 19 6. . ........... More than 50 
4. How many teachers come under your supervision? 
1. ............ Less than 5 4 ............. 20 to 29 
2 ............. 5 to 9 
3 ............. 10 to 19 
5 ............. 30 to 50 
6. . ........... More than 50 
5. How many pupils do you have in your charge? 
1. ............ Less than 100 
2 ............. 100 to 199 
3 ............. 200 to 299 
4 ............. 400 to 599 
5 ............. 600 to 799 
6. ............ 800 or more 
6. Does your school system have separately stated functions for the elementary school principal and 
separately stated functions for school administrators at other levels? 
............ Yes ............ No 
ATTITUDES OF EI.EVENTARY SCHOOL PRINCIPALS AND. SCHOOL BOARD MEMBERS 
TOWARD THE EI.EMENTARY SCHOOL 
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DIRECTIONS: On this form you are asked to indicate how you feel about the statements presented. 
There is no right answer or wrong answer. Please do not sign your name as we are not interested in 
identi:fyipg respondents to this study. Please proceed in the following manner: 
1. Read each -statement carefully. 
2. Place a checkmark in the appropriate space to indicate how you feel about each statement. 
3. Answer each of the statements on this form. 
Part I - Geaend Attitude Toward Education 
Agree Uadeelded DJsacree 
1. The solving of problems pertaining to children should be a cooperative 
endeavor between the home and the school ............ ............ ............ 
2., Reasoning with a child rather than punishing him usually results in 
more effective and more lasting good behavior. 
-·········· 
............ 
············ 
3. There are better methods than corporal punishment for disciplining 
children in school. ............ ............ 
············ 
4. A child who consistently misbehaves is in need of help· and guidance 
rather than punishment. ............ ............ . ........... 
5. Most teachers today try to know each child as an individual. ............ ............ . ........... 
6. The aim in modern education is to develop each chilcfs special talents 
so that he will derive the greatest benefit from school ............ ............ ............ 
7. Only the brighter children have the ability to perform the more worth-
while class assignments. ............ ...•........ 
············ 
8. Emphasis should be placed on educating the brighter children for they 
will, in all probability become the more prominent citizens. ............ .......•.... . ........... 
9. The schools are doing a lot better job of educating children today than 
they used .to do. ............ ............ . ........... 
LO. Too much space in· modern textbooks is devoted to pictures. ............. 
············ 
. ........... 
Ll. Most teachers do a good job in our schools. ............ ............ . ........... 
L2. Schools should be closed on all stormy days. .••.....•... ............ . ........... 
L3. Schools should have more young teachers. ......••.... ............ . ......•.... 
L4. One way to get and keep good teachers is to pay them more money. ............ ............ . ........... 
15. More parents should take .an active interest in the schools their chil-
dren attend. ............ ............ ............ 
L6. Teaching school is a difficult job. ............ ............ . ...•....... 
L7. All teachers should be required to take courses for self-improvement 
at various intervals. · ............ .........•.. . ........... 
18. The school commmittee, the teachers, and the parents should get to-
gether more on their ideas. ............ ....•....... ............ 
L9. Classes should be limited to 25-30 pupils. ............ ............ . ........... 
!0. Emphasis in education should be on training for earning a living. ............ . ........... . ........... 
i!ll. Schools should p1ace increased emphasis on scholarship. ............ ............ . ........... 
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Part II - Attitude Toward Policies and Practices 
in the Elementary School 
Agree Undecided Disagree 
1. Children should be provided an opportunity to tell their side of the 
story when they get into trouble. 
············ 
............ . ........... 
2. A child should be taught to respect the authority not only of his own 
teacher but of all teachers in the building. 
············ 
............ . ........... 
3. For the child's security the school should be consistent in the enforce-
ment of its rules and regulations. ............ ............ . ........... 
4. The school should attempt to develop a feeling of "belonging" among 
the children as a means of eliminating many discipline problems. 
············ ············ 
. ............ 
5. Many discipline problems can be avoided by adapting instruction to 
the level of a child's ability. ............ ............ . ........... 
6. The modern school deals with discipline problems more intelligently 
because of its greater understanding of child behavior. ............ ............ . ........... 
7. The modern school concept in dealing with discipline is to create the 
impression that a child who misbehave!' is really doing an injustice to 
his own classmates as well as himself. 
············ 
............ . ........... 
s~ Children should move from class to class silently and in single file 
under strict supervision by a teacher at all times. ............ ............ . ........... 
9. Dunce caps as a means of punishing those who do not give correct 
responses is an effective educational practice. . ........... . ........... . ........... 
10. l'eachers should avoid the use of sarcasm in disciplining children. 
············ 
............ ............ 
11. Children should be made to fear the teacher. 
············ 
............ . ........... 
12. The modern school attempts to provide for children who are slow 
learners by adapting instruction to their particular level of ability. ............ ............ . ........... 
13. The schools should attempt to divert the drive of the over-agressive 
child toward constructive classroom activities. ............ ............ 
············ 
14. Mutual respect between children of varying abilities is being encour-
aged in the modern school. ............ . ........... . ........... 
15. A modern trend in education is to keep children with their own age 
group, if possible, for the sake of their mental health. ............ . ........... . ........... 
16. A modern trend in education is to assign additional responsibility and 
purposeful activity to the gifted child. . ........... . ........... . ........... 
17. Children learn more from each other in classes which are not divided 
according to intelligence. ............ ............ . ........... 
18. A child who is not up to his class level in one or two subjects should 
be demoted. . ........... . ........... . ........... 
19. An immature child should be promoted with his class each year so that 
he will remain with children of his own age. . ........... . ........... 
············ 
20. Out of school excursions during class time are a very important and 
desirable phase of the total school program. 
············ 
............ . ........... 
21. Examinations should be the main basis upon which report card grades 
are determined. 
············ 
............ . ........... 
22. The schools should keep the parents and public better informed on 
school matters. ............ . ........... . ........... 
23. All children should be held to getting work done within the same time 
limits because the school day has to be carefully scheduled. . ........... . ........... . ........... 
24. Supervisors provide a great deal of help to teachers and pupils. . ........... . ........... . ........... 
5. Schools should provide more classroom work in small groups for pupils 
of grades four, five, and six. 
:6. Schools should provide more drill in important school subjects. 
7. Schools should teach children to accept responsibility. 
8. Schools today spend too much time showing pictures to the children. 
:9. Elementary schools should have a definite course of study for each 
grade level. 
:o. Pupils in elementary schools should meet specific standards in order 
to be promoted to the next grade. 
:1. Numerical grades (85, 97, etc.) should be given on report cards of 
pupils in the elementary schools. 
:2. Letter grades (A, B, E, etc.) should be given on report cards of pupils 
in the elementary schools. 
13. Elementary schools should send letters home to parents reporting pu-
pil progress instead of report cards. 
:4. Elementary schools should report pupil progress by means of parent-
teacher conferences rather than report cards. 
:5. A passage from the Bible should be read daily to the pupils. 
:6. Kindergartens should be a part of every elementary school. 
17. The requirements of each grade should be low enough so that even the 
slowest pupils can meet them. 
18. The elementary school organization should include only pupils of 
grades kindergarten through six. 
19. Special classes should be organized for pupils who are serious behavior 
problems. 
lO. Double promotions should be permitted for very bright pupils. 
ll. All children at a certain grade should be able to do all the work for 
that grade. 
12. The textbook in each subject should be the required work for the 
school year. 
l3. Teaching materials provided by business groups should be welcomed 
and used in the elementary school. 
14. Elementary schools should have a definite homework program. 
15. School boards should have stated policies for running the elementary 
schools. 
l6. School boards should have stated duties for the supervising elementary 
school principal. · 
l7. Elementary schools should have at least a six-hour school day. 
l8. The child's academic training should be the only concern of the ele-
mentary school. 
l9. Elementary schools should make increased use of men teachers. 
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Part III - Attitude Toward What Should Be Taught 
in the Elementary School 
1. Learning human relationships (the art of getting along with one an-
other) is as important as learning the 3 R's: 
2. An important objective of modern education is to help children under-
stand and appreciate each other's problems. 
3. The slow learning child should devote all his time to academic work 
until he is on the average grade level of his class before being per-
mitted to participate in dramatics, physical education, and other 
phases of non-academic work. 
4. The modern school attempts to teach the fundamentals, (reading, writ-
ing, and arithmetic), in a manner which makes learning a pleasant 
and enjoyable experience. 
5. The division of. children into small reading groups appears to be a 
sound educational practice. 
6. How well a child has learned the fundamentals may be "(letermined by 
how effectively he uses this knowledge to solve problems. 
7. A child's ability to read is determined by his understanding of what 
he reads. 
8. Teachers should be as concerned with the expressed interests of chil-
dren as they are with the teaching of facts from a textbook. 
9. The basis of most future learning is the ability to read well. 
10. The modern school feels that the subjects of art, music, domestic 
science, woodworking, and physical education are important as well as 
the fundamentals (reading, writing, and arithmetic) for developing 
well-rounded individuals. 
11. Classroom experimentation, and other forms of learning by doing as 
practiced in science classes, is the best technique for teaching many 
subjects. 
12. The elementary school curriculum is designed to prepare students for 
successful adult citizenship with little or no thought to his present 
needs for living happily and successfully. 
13. Anything that is memorized is thoroughly learned and understood. 
14. A physicial education program should be provided in all elementary 
schools. 
15. A woodworking course for boys should be provided in all elementary 
schools. 
16. More emphasis should be placed on phonies (the sounding out of 
words) in the elementary school. 
17. Geography and history should be taught as separate subjects instead 
of being taught together as social studies. 
18. Elementary schools should provide instruction in small groups on the 
basis of ability and achievement. 
19. Foreign languages should be taught to capable elementary school 
pupils. 
20. Elementary schools should have a definite science program. 
schools. 
21. More should be taught in the elementary school concerning the way 
people live in other countries. 
22. Elementary schools should do all in their power to help develop the 
power of memory in children. 
Agree Undecided Dillapee 
. ........... . 
Part IV- Attitude Toward The Functions Of The 
Supervising Elementary School Principal 
IN THE MODERN ELEMENTARY SCHOOL THE SUPERVISING ELE-
MENTARY SCHOOL PRINCIPAL SHOULD BE RESPONSIBLE FOR: 
1. evaluating competence of teachers in the classroom and in the school. 
2. providi11g for consideration of teachers' complaints and requests. 
3. helping to. improve cooperation and cordial relations among staff 
members. 
4. maintaining order and discipline in the school. 
5. evaluating with staff members the program of instruction. 
6. offering constructive help to teachers who recognize the need. 
7. helping to bring about effective interaction between regular and special 
teachers. 
8. striving for competent and unbiased judgment in the diagnosis and 
interpretation of test data. 
9. helping teachers recognize and provide for individual differences in 
children. 
0. coordinating use of resources for improvement of teaching . 
.1. developing with staff members ways of discovering aptitudes and 
adjustment problems through techniques Jike testing, observation, 
records, conferences, and case studies . 
. 2. discussing with staff members, specialists, and health staff, individual 
problems of adjustment. 
L3. conferring with and counseling pupils with problems of personal and · 
school adjustments . 
. 4. seeking to maintain good pupil-teacher and pupil-principal 
relationships . 
. 5. securing physical and mental health examinations for pupils unless 
school nurse has this function . 
. 6. securing aid and treatment for defects found in pupils by physical 
and mental health examinations unless school nurse has this function . 
. 7. enforcing local board of health rules pertaining to sick pupils andre-
porting contagious diseases . 
. 8. providing for instruction in the care of school property . 
. 9. Insuring safe and sanitary conditions throughout the school. 
~0. evaluating the physical and instructional efficiency of the plant per-
mitting an environment which is safe and sanitary. 
:1. cooperating with civic organizations. 
:2. enlisting public support in what schools are trying to do. 
:3. supporting teachers against unjust community restrictions and 
criticism. 
:4. attending workshops, institutes, conferences and other professional 
meetings. 
:5. determining promotionai policy for his building. 
:6. acting not only as an advisor but also to help direct the activities of 
the PTA. 
:7. suspending pupils from school as he sees fit. 
:8. selecting teachers for his building. 
:9. determining the use of the school for community purposes. 
:o. organizing and administering the school cafeteria. 
a. establishing admission policies and practices for his building. 
:2. acting as publicity agent for his school. 
13. establishing curricula for his school. 
:4. sitting in at all school board meetings concerned with elementary 
schools. 
:5. helping to plan and build new schools. 
:6. deciding on policy regarding field trips and excursions for his school. 
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Agree Undecided Disagree 
. ........ , .. 
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Part V - Attitude Toward What Should Constitute The 
Elementary School Plant, Services, and Facilities 
THE MODERN ELEMENTARY SCHOOL SHOULD: 
1. have a library. 
2. provide doors for toilet stalls. 
3. have an assembly room. 
4. have a gymnasium. 
5. provide classrooms with sinks and running water. 
6. provide basketball courts on playgrounds. 
7. provide audio-visual units; that is, facilities for storing, showing and 
making use of audio-visual aids. 
8. have hot water available in school. 
9. request adequate police protection. 
10. provide large maps for all classrooms. 
11. provide a blacktop surface on playgrounds. 
12. provide administrative offices. 
13. provide a conference room and lounge for teachers. 
14. have a health unit; that is, space, and facilities for the medical staff 
to use when in the building. 
15. have a practical arts unit; that is, space, and facilities devoted to 
practical arts instruction. 
16. have a household arts unit; that is, an area and facilities devoted to 
household arts instruction. 
17. have a conference room for parents. 
18. have a custodian's unit; that is, space for a custodian to maintain an 
office and to store small supplies. 
19. have a science unit; that is, space and facilities specifically devoted to 
science instruction. 
20. have a cafeteria. 
21. have a school garden. 
22. have television facilities. 
23. have clerical help for the principal. 
24. have a nurse available to all elementary schools. 
25. have guidance counselors. 
26. be a community center. 
Agree Undecided Disagree 
............ . .......... . 
............ . .......... . 
APPENDIX G 
Dear School Board Member, 
I am working at Boston University 
the direction of Dr. W. Linwood Chase. 
of school board members and supervising 
to~~rd the elementary school. 
111 Marked Tree Road 
Holliston, Mass. 
December 2, 1960 
on a doctorate study under 
It deals with the viewpoints 
elementary school principals 
This study has been endorsed by the Massachusetts Association 
of School Committees, Inc., and a preliminary study has been 
conducted in 67 Massachusetts communities in order that the questionnaire 
being submitted to you could be refined for clarity and comprehension. 
Your community has been selected as one of twenty Massachusetts 
communities to participate in the final study. In order that the 
results of this study may be significant, the support of every school 
board member and supervising elementary school principal in your 
community is desired and earnestly solicited. 
I should be most grateful if you can find the time to complete the 
enclosed form and reply by December 16, 196o using the enclosed self-
addressed stamped envelope for return. 
You are not being asked to sign your name or identify yourself. 
What we want is your viewpoint toward each of the statements presented 
on the enclosed form. I think you will find many of the statements 
interesting and thought provoking. 
We hope that the results of this study will give us some ideas as 
to good and bad practices and procedures in our educational program. 
We hope further that school administrators may make use of the results 
in evaluating practices and procedures so that improvement can result. 
Thank you for your courtesy and co-operation. 
Sincerely, 
Joseph Ro Palladino 
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PERSONAL AND SURVEY INFORMATION INQUIRY FORM -
SCHOOL BOARD MEMBERS 
DIRECTIONS: Please indicate information requested by placing a check in appropriate spaces. 
1. Please indicate your sex. 
........ Male 
2. What is your age? 
1. ............ 20 to 29 
2 ............. 30 to 39 
3 ............. 40 to 49 
PERSONAL INFORMATION 
. ....... Female 
4 ............. 50 to 59 
5 ............. 60 to 69 
6 ............. 70 or over 
3. What is your highest educational attainment? 
1. ............ Grades 9-12 4. .. .......... Bachelor's Degree 
2. . ........... High School Graduate 5. . ........... Master's Degree 
3. . ........... Professional Training 6. ............ Doctorate Degree 
Beyond High School 
4. What is your total experience as a school board member? 
1. ............ Less than 1 year 4. ............ 5 to 6 years 
2. ............ 1 to 2 years 5. ............ 7 to 8 years 
3. ......... ... 3 to 4 years 6. ............ 9 or more years 
5. How many children of elementary school age are there in your family? 
1. ............ None 4 ............. 4 or 5 
2 ............. 1 5 ............. 6 or 7 
3. ............ 2 or 3 6. ............ 8 or more 
6. Were you educated at the elementary school level in the community in which you now serve a1 
school board member? 
1. .,. ......... Yes, public school 3 ............. Yes, parochial school 
2 ............. Yes, private school 4 ............. No 
SURVEY INFORMATION 
1. Please indicate the sex of the majority of the school board members of your community . 
................ Male ................ Female ................ No Majority 
2. What is the population of your community? 
1. ............ Less than 5,000 4. ............ 25,000 to 50,000 
2. ............ 5,000 to 10,000 5. ............ 50,000 to 100,000 
3 ............. 10,000 to 25,000 6 ............. Over 100,000 
3. How many elementary schools are there in your school system? 
1. ...... ...... Less than 5 4. .... .. ...... 20 to 29 
2. ............ 5 to 9 5. ............ 30 to 50 
3 ............. 10 to 19 6 ............. More than 50 
4. How many supervising elementary school principals are there in your school system? 
1. ............ Less than 5 4. ............ 20 to 29 
2. ............ 5. to 9 5. ......... ... 30 to 50 
3 ............. 10 to 19 6 ............. More than 50 
5. What was your school budget for the year 1960? 
1. ............ Less than $200,000 4 ............. $1,000,000 to $2,000,000 
2. ............ $200,000 to $500,000 5. ............ $2,000,000 to $5,000,000 
3. ............ $500,000 to $1,000,000 6. ............ $5,000,000 or more 
6. How many visits have you made to an elementary school in your community in the past year? 
1. ............ None 4 ............. 11 to 25 
2. ... ......... 1 to 5 5. ............ 26 to 49 
3. ............ 6 to 10 6. ............ More than 50 
7. Was dissatisfaction with the elementary schools in your community a factor in your decision t< 
seek election to the school board? 
............ Yes ............ No 
8. Does your school board have separately stated functions for the elementary school principal an( 
separately stated functions for school administrators at other levels? 
............ Yes •........... No 
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Part III - Attitude Toward What Shou1d Bt: .t'aught 
in the Elementary School 
Agree Undecided Disagree 
1. Learning human relationships (the art of getting along with one an-
other) is as important as learning the 3 R's. 
2. An important objective of modern education is to help children under-
stand and appreciate each other's problems. 
3. The slow learning child should devote all his time to academic work 
until he is on the average grade level of his class before being per-
mitted to participate in dramatics, physical education, and other 
phases of non-academic work. 
4. The modern school attempts to teach the fundamentals, (reading, writ-
ing, and arithmetic), in a manner which makes learning a pleasant 
and enjoyable experience. 
5. The division of children into small reading groups appears to be a 
sound educational practice. 
6. How well a child has learned the fundamentals may be ~etermined by 
how effectively he uses this knowledge to solve problems. 
7. A child's ability to read is determined by his understanding of what 
he reads. 
8. Teachers should be as concerned with the expressed interests of chil-
dren as they are with the teaching of facts from a textbook. 
9. The basis of most future learning is the ability to read well. 
10. The modern school feels that the subjects of art, music, domestic 
science, woodworking, and physical education are important as well as 
the fundamentals (reading, writing, and arithmetic) for developing 
well-rounded individuals. 
11. Classroom experimentation, and other forms of learning by doing as 
practiced in science classes, is the best technique for teaching many 
subjects. 
12. The elementary school curriculum is designed to prepare students for 
successful adult citizenship with little or no thought to his present 
needs for living happily and successfully. 
13. Anything that is memorized is thoroughly learned and understood. 
14. A physicial education program should be provided in all elementary 
schools. 
15. A woodworking course for boys should be provided in all elementary 
schools. 
16. More emphasis should be placed on phonics (the sounding out of 
words) in the elementary school. 
17. Geography and history should be taught as separate subjects instead 
of being taught together as social studies. 
18. Elementary schools should provide instruction in small groups on the 
basis of ability and achievement. 
19. Foreign languages should be taught to capable elementary school 
pupils. 
20. Elementary schools should have a definite science program. 
schools. 
21. More should be taught in the elementary school concerning the way 
people live in other countries. 
22. Elementary schools should do all in their power to help develop the 
power of memory in children. 
••••• :X: ••.•• 
X 
... X ...... 
..... ~ ..... 
X 
X 
. .......... . 
X 
.... .X .... . 
. ... .X. ... . 
X 
X 
. .......... . 
... l ...... 
X 
············ 
........ ~ .. 
X 
············ 
X 
.... ~ ...... 
X 
. .......... . 
....... .X.. 
. ....... ~ .. 
........ ~ .. 
........ X. 
25. Schools should provide more classroom work in small groups for pupils 
of grades four, five, and six. 
26. Schools should provide more drill in important school subjects. 
27. Schools should teach children to accept responsibility. 
28. Schools today spend too much time showing pictures to the children. 
29. Elementary schools should have a definite course of study for each 
grade level. 
30. Pupils in elementary schools should meet specific standards in order 
to be promoted to the next grade. 
31. Numerical grades (85, 97, etc.) should be given on report cards of 
pupils in the elementary schools. 
32. Letter grades (A, B, E, etc.) should be given on report cards of pupils 
in the elementary schools. 
33. Elementary schools should send letters home to parents reporting pu-
pil progress instead of report cards. 
34. Elementary schools should report pupil progress by means of parent-
teacher conferences rather than report cards. 
35. A passage from the Bible should be read daily to the pupils. 
36. Kindergartens should be a part of every elementary school. 
37. The requirements of each grade should be low enough so that even the 
slowest pupils can meet them. 
38. The elementary school organization should include only pupils of 
grades kindergarten through six. 
39. Special classes should be organized for pupils who are serious behavior 
problems. 
40. Double promotions should be permitted for very bright pupils. 
41. All children at a certain grade should be able to do all the work for 
that grade. 
42. The textbook in each subject should be the required work for the 
school year. 
43. Teaching materials provided by business groups should be welcomed 
and used in the elementary school. 
44. Elementary schools should have a definite homework program. 
45. School boards should have stated policies for running the elementary 
schools. 
46. School boards should have stated duties for the supervising elementary 
school principal. 
47. Elementary schools should have at least a six-hour school day. 
48. The child's academic training should be the only concern of the ele-
mentary school. 
49. Elementary schools should make increased use of men teachers. 
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Part II - Attitude Toward Policies and Practices 
in the Elementary School 
Agree Undecided Disagree 
1. Children should be provided an opportunity to tell their side of the 
story when they get into trouble. .. .. ~ ..... ............ . ........... 
2. A chlld should be taught to respect the authority not only of his own 
teacher but of all teachers in the building. . ... ~ ...... ............ . ........... 
3. For the child's security the school should be consistent in the enforce-
ment of its rules and regulations. . ... ~ ...... ............ . ........... 
4. The school should attempt to develop a feeling of "belonging" among 
the children as a means of eliminating many discipline problems. . ... X ..... ............ . ............ 
5. Many discipline problems can be avoided by adapting instruction to 
the level of a child's ability. . ... ~ ...... ............ . ........... 
6. The modern school deals with discipline problems more intelligently 
because of its greater understanding of child behavior. . ... X ..... ............ . ........... 
7. The modern school concept in dealing with discipline is to create the 
impression that a child who misbehave~ is really doing an injustice to 
his own classmates as well as himself. ... .X. ..... ............ . ........... 
8; Children should move from class to class silently and in single file 
under strict supervision by a teacher at all times. ............ . ........... .. l ....... 
9. Dunce caps as a means of punishing those who do not give correct 
responses is an effective educational practice. ............ . ........... 
···*··· .... 
0. 'reachers should avoid the use of sarcasm in disciplining children. .... X ..... ............ . ........... 
1. Children should be made to fear the teacher. ............ . ........... . . .X ....... 
2. The modern school attempts to provide for children who are slow 
learners by adapting instruction to their particular level of ability. . ... ~ ...... ............ . ........... 
3. The schools should attempt to divert the drive of the over-agressive 
child toward constructive classroom activities. . ... X ..... ............ . ........... 
4. Mutual respect between children of varying abilities is being encour-
aged in the modern school. X ............ . ........... ............ 
5. A modern trend in education is to keep children with their own age 
group, if possible, for the sake of their mental health. . ... 1 ..... . ........... . ........... 
6. A modern trend in education is to assign additional responsibility and 
purposeful activity to the gifted child. . ... ~ ..... . ........... . ........... 
7. Children learn more from each other in classes which are not divided 
according to intelligence. . ... ~ ..... . ........... . ........... 
8. A child who is not up to his class level in one or two subjects should 
be demoted. X . ........... . ........... . ........... 
[}. An immature child should be promoted with his class each year so that 
he will remain with children of his own age. . ........... . ........... ...~ ....... 
0. Out of school excursions during class time are a very important and 
desirable phase of the total school program. X . ........... . ........... . ........... 
l. Examinations should be the main basis upon which report card grades 
are determined. . ........... . ........... ... ~ ....... 
~- The schools should keep the parents and public better informed on 
school matters. X . ........... ............ . ........... 
3. All children should be held to getting work done within the same time 
X limits because the school day has to be carefully scheduled. ............ ............ . ........... 
t Supervisors provide a great deal of help to teachers and pupils. . ... x ..... ............ ............ 
ATTITUDES OF ELEMENTARY SCHOOL PRINCIPALS AND SCHOOL BOARD MEMBERS 
TOWARD THE ELEMENTARY SCHOOL 
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DIRECTIONS: On this form you are asked to indicate how you feel about the statements presented. 
There is no right answer or wrong answer. Please do not sign your name as we are not interested in 
identifying respondents to this study. Please proceed in the following manner: 
1. Read each statement carefully. 
2. Place a checkmark in the appropriate space to indicate how you feel about each statement. 
3. Answer each of the statements on this form. 
Part I - General Attitude Toward Education 
Agree Undecided Disagree 
1. The solving of problems pertaining to children should be a cooperative 
endeavor between the home and the school. . .. .X .....• ............ ............ 
2. Reasoning with a child rather than punishing him usually results in 
more effective and more lasting good behavior. • •. .X ...... . ........... . ........... 
3. There are better methods than corporal punishment for disciplining 
children in school. . .. X ...... ............ ............ 
4. A child who consistently misbehaves is in need of help and guidance 
rather than punishment. . .. X ...... 
············ 
............ 
5. Most teachers today try to know each child as an individual. ... X ...... 
············ 
............ 
6. The aim in modern education is to develop each child's special talents 
so that he will derive the greatest benefit from school. ... x.; ...... ............ ............ 
7. Only the brighter children have the ability to perform the more worth-
while class assignments. ............ . ........... . ... ~ ..... 
8. Emphasis should be placed on educating the brighter children for they 
will, in all probability become the more prominent citizens. ............ 
············ 
. ... X ..... 
9. The schools are doing a lot better job of educating children today than 
they used to do. . .. X ...... ............ . ........... 
10. Too much space in modern textbooks is devoted to pictures. . ............ 
············ 
. •.. .X ..... 
11. Most teachers do a good job in our schools. X ............ . ........... . ........... 
12. Schools should be closed on all stormy days. . ........... . ........... . ... I ..... 
13. Schools should have more young teachers. . ........... . ........... . ... X ..... 
14. One way to get and keep good teachers is to pay them more money. ... ~ ...... . ........... . ........... 
15. More parents should take an active interest in the schools their chil-
dren attend. ... lk ...... . ........... . ........... 
16. Teaching school is a difficult job. ... 1 ...... 
············ 
............ 
17. All teachers should be required to take courses for self-improvement 
at various intervals. ... ~ ....... . ........... . ........... 
18. The school commmittee, the teachers, and the parents should get to-
gether more on their ideas. 
. .. :X: ..•...• . ........... . ........... 
19. Classes should be limited to 25-30 pupils. 
... X ...... ............ . ........... 
20. Emphasis in education should be on training for earning a living. .. ............. . ........... . .. Jr. ..... 
21. Schools should place increased emphasis on scholarship. ... ~ ....... . ........... . •.......... 
Part IV - Attitude Toward The Functions Of The 
Supervising Elementary School Principal 
!N THE MODERN ELEMENTARY SCHOOL THE SUPERVISING ELE-
MENTARY SCHOOL PRINCIPAL SHOULD BE RESPONSIBLE FOR: 
1. evaluating competence of teachers in the classroom and in the school. 
2. providing for consideration of teachers' complaints and requests. 
3. helping to improve cooperation and cordial relations among staff 
members. 
4. maintaining order and discipline in the school. 
5. evaluating with staff members the program of instruction. 
6. offering constructive help to teachers who recognize the need. 
7. helping to bring about effective interaction between regular and special 
teachers. 
8. striving for competent and unbiased judgment in the diagnosis and 
interpretation of test data. 
9. helping teachers recognize and provide for individual differences in 
children. 
0. coordinating use of resources for improvement of teaching . 
. 1. developing with staff members ways of discovering aptitudes and 
adjustment problems through techniques like testing, observation, 
records, conferences, and case studies . 
. 2. discussing with staff members, specialists, and health staff, individual 
problems of adjustment. 
L3. conferring with and counseling pupils with problems of personal and 
school adjustments . 
. 4. seeking to maintain good pupil-teacher and pupil-principal 
relationships . 
. 5. securing physical and mental health examinations for pupils unless 
school nurse has this function . 
. 6. securing aid and treatment for defects found in pupils by physical 
and mental health examinations unless school nurse has this function . 
. 7. enforcing local board of health rules pertaining to sick pupils and re-
porting contagious diseases. 
. 8. providing for instruction in the care of school property. 
l9. Insuring safe and sanitary conditions throughout the school. 
W. evaluating the physical and instructional efficiency of the plant per-
mitting an environment which is safe and sanitary. 
n. cooperating with civic organizations. 
!2. enlisting public support in what schools are trying to do. 
!3. supporting teachers against unjust community restrictions and 
criticism. 
!4. attending workshops, institutes, conferences and other professional 
meetings. 
!5. determining promotional policy for his building. 
!6. acting not only as an advisor but also to help direct the activities of 
the PTA. 
!7. suspending pupils from school as he sees fit. 
!8. selecting teachers for his building. 
~9. determining the use of the school for community purposes. 
JO. organizing and administering the school cafeteria. 
n. establishing admission policies and practices for his building. 
~2. acting as publicity agent for his school. 
33. establishing curricula for his school. 
34. sitting in at all school board meetings concerned with elementary 
schools. 
35. helping to plan and build new schools. 
36. deciding on policy regarding field trips and excursions for his school. 
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Part V- Attitude Toward What Should Constitute The 
Elementary School Plant, Services, and Facilities 
THE MODERN ELEMENTARY SCHOOL SHOULD: 
1. have a library. 
2. provide doors for toilet stalls. 
3. have an assembly room. 
4. have a gymnasium. 
5. provide classrooms with sinks and running water. 
6. provide basketball courts on playgrounds. 
7. provide audio-visual units; that is, facilities for storing, showing and 
making use of audio-visual aids. 
8. have hot water available in school. 
9. request adequate police protection. 
10. provide large maps for all classrooms. 
11. provide a blacktop surface on playgrounds. 
12. provide administrative offices. 
13. provide a conference room and lounge for teachers. 
14. have a health unit; that is, space, and facilities for the medical staff 
Agree Undecided Disagree 
. .. X .... .. 
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to use when in the building. ..~ ...... . 
15. have a practical arts unit; that is, space, and facilities devoted to 
practical arts instruction. ..l'; ...... . 
16. have a household arts unit; that is, an area and facilities devoted to 
household arts instruction. 
17. have a conference room for parents. 
18. have a custodian's unit; that is, space for a custodian to maintain an 
.. ;4, ....•.• 
..:X. ...... . 
office and to store small supplies. ..~ ...... . 
19. have a science unit; that is, space and facilities specifically devoted to 
science instruction. 
20. have a cafeteria. 
21. have a school garden. 
22. have television facilities. 
23. have clerical help for the principal. 
24. have a nurse available to all elementary schools. 
25. have guidance counselors. 
26. be a community center. 
I I 
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